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preferences or their cultural traditions?
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sults of the data suggest that the learning style preferences of these subjects reflect
more their individual learning style preferences than the influence of cultural tra-
ditions. Discrepancies, however, arose in the findings among the three elicitation
instruments. The article also provides insights into the area of research design and
methodology and questions the validity of the PLSPQ.
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In this article, the author describes the three stages of his own professional devel-
opment—puzzlement, endeavor, and empowerment. In describing these stages, he
seeks to empower other nonnative English speaking (NNES) professionals in the
field of Teaching English to Speakers of Other Languages (TESOL). The article
describes the author’s experiences, which range from learning English as a foreign
language (EFL) in China to teaching English as a Second language (ESL) in the
U.S., from writing and publishing in his native language, Chinese, to writing and
publishing in English, and from being a graduate student in a university in the
United States to serving as a doctoral dissertation committee chair. The article fur-
ther reveals the hurdles overcome, the challenges encountered, and the academic
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12 (K-12) practitioners, native English-speaking teachers (NESTs) and nonnative
English-speaking teachers (NNESTSs), in relation to their professional preparation,
their level of job satisfaction, and their degree of comfort teaching various skill
areas. Quantitative and qualitative analyses of a survey administered to 55 NESTs
and 32 NNESTs in Southern California showed that a complex set of similarities
and differences characterized the K-12 NESTs and NNESTs who participated in
this investigation. The similarities identified included the positive views of the two
groups about their professional preparation and the support received from for-
mal networks (e.g., mentoring programs) and informal networks (e.g., colleagues,
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slightly more negative than NESTs in their evaluation of school administrators,
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their nonnative status as contributing to their professional abilities. The results of
this preliminary investigation suggest the need for further research on NNESTs
and for the development of collaborative projects between master of art (MA) de-
gree programs in Teaching English to Speakers of Other Languages (TESOL) and
K-12 programs designed to benefit future teachers, regardless of their language
background.
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of eight minority immigrant women who have taught English as a second language
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discuss these benefits, beginning with a history of their collaborative relationship
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