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The reader became the book; and summer night
Was like the conscious being of the book.

- “The House Was Quiet and the World Was Calm” Wallace Stevens

Introduction

To be roused, to be stirred—for one’s body to be infiltrated in such a
way that the mind must catch up to the sensation of the body, to realign
itself, such is the consequence of affect. Affect is a state of being; not quite
one reminiscent of a constant monotonic drone, rather, it is akin to a sharp
and sudden pang or the clashing of two cymbals. The result of affect is a
being before and a being after. The human condition is one that is highly

prone to the shifts, that is, to be affected by something. Like a soft, constant
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wind, affect winnows through our bodies, changing us, then leaving us

behind.

To study the course of affect in such a poetic manner may be as futile
an endeavor as sketching that wind. Perhaps, even to think of it abstractly or
philosophically in such a manner so as to assert it is as a kind of being rather
than state or feeling, may be an effort done in vain. However crude this
portrait may be, the idea of affect or the states preceding and resulting in
the experience of being affected by something must not be discarded as
nonsensical. Affect exists as a broad term, like the word experience, as it
holds no definite shape and elicits no certain image. While an experience can
be imagined as something had, affect is the instance happening. There is a
metaphysical disparity, experience residing in the space-time of the mind,
parallel or intersecting with one’s consciousness, whereas affect is a slice of
time which is present, concurrent to one’s consciousness and emerging from
the very same singularity of ourselves. In affect there is no distinction
between the feeling and “1”, it is only “I”. This comparison, at least, is how

affect will be thought of in the proceeding exploration.

There are many frameworks that can effectively be applied to the
study of affect. However, the one in question here will be affect’s relationship
to texts. In other words, the examination of affect as a result of reading a
text. The word text, like affect, will take on an “umbrella” meaning. Used
henceforth, it will not discriminate between genres, craft, or form. Text, here,

means a poem, a book, and a story all at once. The study of the relationship
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between affect and reading is a purposeful one as it does not discriminate
against the factors that make up the text. Rather, affect is an indirect
variable, ever shifting, while the text and reading remain direct and
constant. If it is not a text’'s contents which change, then therefore it is
instead the reader who varies and thus creates different versions of the text.
The result being a sensation like a bead spun on a string with either ends
then being pulled away from each other, a desperate whirring rings forth in
an attempt to even itself out and settle down. The body has changed, it has
experienced, and it is no longer the same. Reading, thus, can often spur the
experience of being affected by a text. When we are done reading, we are
not who we were when we began. To understand this assertion that affect
plays an essential role in our experience of reading, this essay will attempt to
view and analyze the existing history and current developments in affect
theory, as well as explore why the relationship between affect and reading

has been and continues to be of great importance.

To begin, the study of affect or Affect Theory, has, in recent years,
gained quite a bit of traction. In other words, both in the field of psychology
and literature, researchers and theorists look to affect as a means to better
understand our interactions and relationships with the world around us.
Though the focus of this thesis looks at affect within the realm of literature,
the psychological presence must be noted as many studies regarding affect
are either purely psychological or psychological with a flavoring of textual

studies. Affect applied directly to literature is, on the other hand, a bit less
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studied as it tends to bend towards the abstracted exploration of ontology
without an overwhelming reliance on a cognitive or psychological framework.
This is not to say that affect studied under a literary lens does not include
these psychological references. Rather, the studying of affect spurred from
the act of reading tends to appear more from the psychological perspective
opposed to the literary. This statement is exemplified throughout the many

sources referenced in this thesis.

A good example of the mix between observing affect in both the
regard to literature and the psychoanalytic sense is presented within The
Palgrave Handbook of Affect Studies and Textual Criticism. Within this
anthology, published in December 2017 by Palgrave Macmillian and edited
by Donald R. Wehrs and Thomas Blake, is a collection of studies that aim to
explore the various means in which we are affected by reading. This recent
production of this anthology of collected works exemplifies the rising interest
in our relationship with texts as well as our desire to understand what
exactly happens to us while we read. Several authors from this text will be
included as a means to ground an understanding of the psychological and

abstract perspective of our relationship to reading.

The Palgrave Handbook presents authors like Brooke Miller, who try to
frame our understanding of affectual responses to literature in slightly less
psychological terms, using, instead, terms like ‘moments of intensity’ to
pinpoint the movement that occurs within us as we read. Other authors, like

Dana LaCourse Munteanu, look instead for the psychological reasoning
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within our brain that causes us to react while reading. These are but two
examples of authors who are trying to understand and define how exactly we
are affected by texts within the act of reading. Thus, it is important to
acknowledge that affect studies should not be dismissed as a passé study or
academic fad that has come and gone, it has remained critically present
since its formal inception. Authors like Miller and Munteanu are but a few
scholars, amongst many, whose perspectives on affect will serve to establish
a foundation for understanding the emergence and concerns surrounding the

rise of affect theory.

However, the question remains of why one should apply this
psychological term to the study of reading? What does it reveal to us beyond
simply understanding the bodily function of reading? One answer to this: it
aids us in understanding not only how texts affect us, but why that changes
our entire relationship to reading. One need simply to be moved, somehow,
by a text or even simply by a moment in a text to be influenced by it. It is
akin to any experience where our very being is altered, even slightly, by an
instance that imprints itself upon us. As alluded to before, who we are before
we read is not the same person as who we are when we finish reading.
Again, this thesis claims that moments of affect are the central means by
which texts can change us. This understanding of the importance placed
upon affect within texts is revealed through a historical reflection on the

matter.
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The studying of reading, as act, is often perceived in a historical
chronology following the swells of a society’s interest in reading. The
question of what we are reading arose with as much importance as how
much we are reading. From monastic to scholastic, aloud to silent, Karin
Littau’s book, Theories of Reading: Books, Bodies and Bibliomania, traces the
pinpoints in which the recorded history of reading shifted—crashing upon
itself and reforming like the ruckus of the ocean waves. Eventually, we come
upon the shore of the novel and its birth into this history. Littau notes that it
was the “object of widespread critique from the mid-eighteenth century
onwards,” revealing to us that, indeed, what a person read was of great
importance (20). The birth of the novel, therefore, was not an entirely

celebrated occasion.

In fact, as Littau notes, our perception of the novel and the act of
reading itself was under constant scrutiny, continuously changing upon the
whims of humankind’s next generation. By the twentieth century, when
formal critical theories were further taking shape alongside our reception of
texts, theorist C.S Lewis created a distinct binary model of the two most
prominent types of readers—the few, and the many. The many are those
who are considered to ‘use’ texts for, say, their own pleasure or means of
entertainment. On the other hand, the few are those actively engaged with
both the text itself and the intentionality of the author. Lewis states: “A work
of art can be either ‘received’ or ‘used’. When we ‘receive’ it we exert our

senses and imagination and various other powers according to a pattern
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invented by the artist. When we ‘use’ it we treat it as assistance for our own
activities” (Lewis 32). This idea of the level of the engagement by the part of
the reader is explored further in his book An Experiment in Criticism
published in 1961. Though he is not often included amongst the list of
notable theorists who shaped what we now know as Reader-Response
theory, his ideas on the interaction between reader and text do somewhat
coincide with how the theory pays much attention to the idea of this
interaction. Perhaps more notable, however, is that Lewis’ critique of
readership is one that has persisted throughout history, as Littau points out,
it exemplifies a critique that was beginning to fester and solidify.

It was within the twentieth century that the terms of highbrow,
lowbrow, and even middlebrow were coined and began to circulate. It did not
take long for C.S Lewis’ definition of the few and the many to become
replaced by such terms as highbrow and lowbrow, and, even more recently,
the capital and lowercase L of literature. In other words, the hierarchy of
reading was not only beginning to spread amongst genres, like scholarly or
fiction texts, but within them as well. Today, when one walks into a
bookstore there is an assortment of texts catalogued under fiction, some
considered Literature, and others merely literature. Thus, what someone
reads can often be lumped in with how they read—molted together into a
kind of Frankenstein’s Monster that serves to identify where one falls upon

the hierarchy of readership.
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Focusing on affect serves as a means to dispel this notion that has
condemned readers to a hierarchy of reading. In other words, it lends itself
as a means to challenge certain classifications of reading. Highbrow and
lowbrow literature are terms that exist to segment texts and their genres
based upon perceptions that ultimately culminate in the assumption or claim
of a text’s value. By juxtaposing affect into the classist hierarchy of both a
reader and the text, the value of a text—all texts—shifts away from the
defining of it by a certain, perhaps more academically elite, readership and
focuses instead on the worth of a text being created through the individual
interaction of text and reader. This idea places Affect Theory and Reader-
Response Theory in conversation with each other to illuminate the act of
reading as something worthwhile in all experiences of reading, not just with
certain ones.

The ideas behind Reader-Response theory are as vital to
understanding this claim as those posed by Affect Theory. Like Affect Theory,
Reader-Response can be broken down into subsections that work to try to
understand the different ways in which readers create texts. Theorist Stanley
Fish is considered one of the most prominent contributors to the theory due
to his extensive defining of Reader-Response. In his essay, “Literature in the
Reader: Affective Stylistics”, Fish posits the idea that “the reader is usually
forgotten or ignored” when analyzing texts in a retrospective glance (Fish 1).
He tries to alter this focus upon meaning to instead dwell upon the very act

of reading, and how that engagement helps create the text. Fish’s affective
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stylistics is a core idea that will be further delved into as a means to support
the claim of just how important this interaction is as a means to break the
hierarchy of reading.

Another theorist who lends his thoughts to the ideas of Reader-
Response theory is the German literary scholar Wolfgang Iser. In his essay,
“The Reading Process: A Phenomenological Approach”, Iser posits the claim
that “The convergence of the text and reader brings the literary work into
existence, and this convergence can never be precisely pinpointed, but must
always remain virtual, as it is not to be identified either with the reality of the
text or with the individual disposition of the reader” (Iser 1). Iser’s idea of
convergence is echoed through Brooke Miller’s idea of describing affect in
terms of moments of intensity. This reveals how concepts of the reader and
text coming together are prevalent and indeed merge between the two
theories. In their similarity, both Reader-Response and Affect Theory work to
identify the phantasmal elements of texts that allow them to inspirit us and
reveal to us just how powerful the act of reading is.

With this understanding in mind, this thesis will attempt to explore
precisely how affect aids in the creation of a text, as well as how the
affectual responses to a text derived from an individual reader are highly
important factors to the regard of a text’s worth. It will also argue that the
beauty and power of texts come from the various ways in which texts can
influence us through affect, regardless of how they may be judged by factors

such as lowbrow or highbrow, worthwhile meaning, or the constitution of
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craft, to name a few. It will not, however, rely solely on theoretical
frameworks to posit this claim. Intertwined throughout the chapters of this
thesis will be actual responses to a survey conducted in accordance with this
study. The ‘Reading Habits Questionnaire’ was posted publicly online for a
random sample of people to answer questions regarding their personal
relationship to reading. These questions and answers will be explored in
depth alongside the central ideas of each chapter!. This survey was
conducted in order to provide people’s real experiences as a means to
further illuminate ideas posited by the many theorists throughout this work.

| argue that the beauty and power of texts comes from the various
ways in which texts can influence us through affect, regardless of how they
may be judged. By regarding affect as the means by which texts are created,
this claim can justify the notion that all texts, through affect, are equally
worthwhile, while simultaneously breaking the class defined hierarchy of

meaningful texts.

! The entirety of the questions and answers of the questionnaire will be provided in the
appendix.
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Chapter One: The Creation of a Text through Affect

l. How a text is able to change

The study of the act of reading under the parameters of affectual studies
closely reveals to us the nuances that allow reading to have an influence
over us. Generally, affect is the means by which one is emotionally moved.
Affect and the study of affect, are, of course, not limited to the scope of
literary texts, as they are inextricably bound to a state of being that
constantly arises within us. Many scholars within The Palgrave Handbook of
Affect Studies and Textual Criticism have taken it upon themselves to
research how this state of being arises when we are engaged within the act
of reading. Some rely on psychological determinants to define their
observations, while others allow for a more abstract understanding of the
concept. Both will be considered in this investigation of affect to clarify first
how a text is able to change, and second what aspects within texts allow this

change to happen.
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Before diving into the various definitions of affect’s influence offered by
the authors within the Palgrave Handbook, it may be beneficial to first look
at one of the earliest observations on the importance of affect’s ability to
shape a text and the reader’s experience. For this, “Affective Stylistics”,
written by theorist Stanley Fish, should be turned to. This theory gained
considerable traction in the 1960’s, allowing for literary critics to better
understand the act of reading and thus the development of a text as one
akin to the convergence of multiple planes opposed to a singular plane
consistent upon itself, thus being multifaceted and complex rather than a
single surface. In other words, the reader became a vital factor in the overall
creation of a text, which thus leads to the idea of a text as a malleable object
to be interacted with, opposed to acted upon.

These ideas of the malleability of a text were greatly impelled by many of
Stanley Fish’s concepts of the role of the reader. In Fish’s “Literature in the
Reader: Affective Stylistics” he argues, through the breakdown of sentences
from certain textual examples, the importance of the very act of sifting
through each and every word of a sentence to constitute meaning. He states
how these sentences, these texts, are “no longer an object, a thing-in-itself,
but an event, something that happens to, and with the participation of, the
reader” (Fish 4). Fish concludes his ideas with the declaration that this very
act of developing meaning is the very meaning itself. It is not a conclusive
derivation of a text, but rather the means by which we are actively creating

and mulling over the text.
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Fish’s claim has influenced the field of Reader Response theory and
literary criticism by spotlighting the vital importance of a reader’s role in the
creation of meaning and the text contrasting the previous hold of New
Criticism. What will be focused on more minutely is his claim of the act of
reading as an “event” created by the “participation,” or as theorist Wolfgang
Iser would say, the “convergence” between text and reader. Reading is an
experience that does not result in the conclusion of a text or the excavation
of a meaning, rather it is an experience in which the reader’s thoughts are
being projected into the text which simultaneously serves as an interlocutor
back unto the reader. To further understand this claim posited by Stanley
Fish, we now turn to the various authors of the Palgrave Handbook to further
flesh out how it is a text is able to change.

The idea that affect is the means by which a text transforms from object
to experience can be quite difficult to grasp. As stated, some authors rely on
psychological terms to define this concept, while others turn to more
abstract terms to create an understanding of the concept. Theorist Brooke
Miller is one who defines affect as something almost indeterminable, coining
these instances as “moments of intensity” (Miller 116). Miller notes, “The
discursive body is credited with significance but not sensation. Affect either
straddles or exists in the interstices of the material and the mental, of
consciousness and world” (Miller 117). What she is exploring here in her

article “Affect Studies and Cognitive Approaches to Literature”, found in the
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Palgrave Handbook, is the difficulty that arises when trying to pinpoint the
exact occurrence of affect.

It is beneficial to take a look at Miller’s particular understanding of affect,
as her definition helps creates a general perception of what affect is. She
coins the term “moments of intensity” as a means to generalize the various
emotions and moments that occur when we are affected by reading. Her
expansion on what she means when she states “moments of intensity” is as
follows:

Practitioners of Affect Studies routinely use a vocabulary that
reflects a rejection of the scientism they find troubled by . ..
That lexicon includes notions that derived from post-modern
aesthetic and phenomenological discourses, such as bloom-
spaces, shimmers, intensities, the virtual, flights, worldings,
bodyings, stretchings, felt quality, refrains, schismogenetic,
glistroid, territorialization, and pedagogic encounters. (Miller
116)
The various descriptions of these “moments of intensity” reveal how affect
arises in a variety of forms. In other words, we, as readers, are not always
affected in the same way or by the same thing within a text. Thus, what feels
like a “shimmer” to one individual may be completely overturned by another.
What Miller notes in this passage is how some theorists turn towards abstract
definitions of being affected by a text in order to better capture, if only by

circumscribing, the somewhat elusive affect in texts. The inability to exactly
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pinpoint affect or “moments of intensity” helps to reinforce the idea posited
by Fish concerning the malleability of the creation of a text. If he is stating
that texts are created while we read, then Miller continues this claim by
stating that it is the elusive arising of affect that spurs us to regard a text in
a certain way.

The idea posited here that it is affect that influences our creation of a
text is based on the concept that affect, or how we are moved by texts, is
based heavily on the individual reader. Miller, Iser, and even Fish note how
there is a meeting of the reader and text. This can be understood as the text
awakening a particularity within the reader that thus produces a kind of
reaction or affect. Thus, the text itself goes beyond the idea of it simply
being a mere object, and instead is a consistently malleable entity that
extends beyond the form it may be bound in. It can instead be regarded as
an object that changes along with the reader. This concept of a text as an
entity is further explored by theorist Victor Bell. In his exploration of the act
of reading, Lost in a Book, Bell reaches this idea as explained here:

The book is perceived differently by every reader . .. when the
book is being read it is a subjective psychological phenomenon
based on impressions which the reader’s psychological organism
to undergo some change (through iliness, aging, etc.) the same
book would seem very different to him. Therefore, the book in
itself, as a phenomenon independent of the viewer, is an

unknown entity. (Original emphasis, Bell 116)
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A text is able to change because we are able to change. Reader Response
theory does not wholly look at the text as an object in and of itself. Rather,
most theorists understand the text as something whose creation is aided by
the influence of the reader. And as Victor Bell states, the influence of the
reader is as malleable as the text. Miller adheres to this understanding of the
indefinable aspect of affect. It is not something definite, and instead is
constantly changing. Therefore, a text can change between individuals as
much as it can change within the individual.

Unlike Miller, Victor Bell examines the more psychological aspect of the
individual’s relationship with the text. This does not mean, however, that
there is only an either-or perspective when viewing how affect helps shape
the text. In fact, both Miller and Bell’s understanding of the
phenomenological aspect of reading can be understood together. Bell
creates the foundation by saying we, as individuals, are subject to change,
while Miller further emphasizes this idea by stating that what makes us
individuals is also what makes us react to certain parts of a text differently.

Ideas posited by both Miller and Bell reveal that the occurrence of
affect is dependent on the reader and is spurred by an aspect of the text.
This explanation can be further broken down to clarify the elusive affect.
However, it is not something that exists in a kind of phantasmagoric
existence. Simply stated, affect is indeed a sensation. Sensations, like
emotions, are the immediate bodily reactions that occur due to the result of

a stimulus. In the Palgrave Handbook, Jeff Pruchnic explores this kind of
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indeterminacy of affect as it “must be viewed as independent of, and in an
important sense prior to ideology—that is, prior to intentions, meanings,
reasons, and beliefs—because they are a signifying, autonomic processes
that take place below the threshold of conscious awareness and meaning”
(Pruchnic 372). Thus, to be affected by something is for one’s body to be
overcome by the immediacy of sensation.

This ability of affect, to enter and change us, is not an exclusive one. In
the case of the act of reading, affect is a result of some kind of connection
the reader makes with a text. Some theorists who study the convergence of
affect and literature have researched certain aspects of texts that can cause
us to react to, for example, a book in a similar manner that we do with
people. Many of these explanations do rely heavily on the psychological
study of how we engage with both people and objects. Thus, the Palgrave
Handbook will be turned to once again in order to delve into the second idea

of what aspects within texts allow a text to enter and thus change us.

Il. The Aspects of a Text that Spur Affect

Many theorists share the idea that a text’s ability to construct a narrative
plays on our cognitive reactions and thus allows us to understand a text as
though it were a person. This idea is a central factor to author Dana
LaCourse Munteanu in her study of affect and narrative in her piece
“Empathy and Love: Types of Textuality and Degrees of Affectivity”, which
has been included in the Palgrave Handbook, as she claims empathy to be a

link between the fictional and real person. In her essay, she posits that our
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ability to be affected by texts often occurs because the narrative aspects of

texts create a kind of human experience. In her own words she states:

Studies in neuroscience and evolutionary psychology have shown
that our brain consistently longs for coherent narratives, which
connect certain situations to affective states...we tend to feel
more empathetic concern for people whom we know well than
we do for strangers, in part because we better reconstruct
imaginatively the states of the familiar person . . . we feel for
fictional characters not in spite of [them] not being real but

because [they] could be real. (LaCourse Munteanu 327-330)

What is interesting to note from her exploration is the idea that fictional
characters can be categorized on a spectrum of an individual’s relations. In
other words, an individual may hold more emotions for the character of a
text they are reading than that of, say, a co-worker or even a stranger online
whose existence is real yet diminished to less-than-real in the form of an
online text. This last example can be compared to Munteanu'’s fictional
character and can explain how a text is indeed a form of a person and only
changes based on how much we know of that person. Because texts often
reveal to us the character’s narrative, their history, struggles, and thoughts,
we can fashion them in a manner similar to ourselves and those we know in
reality. Such narrative information may and is often missing from, say,
anonymous commenters on an online thread. Thus, both are human in the

form of text and not actual physicality, yet only one has a narrative, and the
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other an actual body. It is the one with a narrative that Munteanu claims we
would be more likely to empathize and react to. With information of a
fictional character’s life and thoughts, our minds are more fertile and
welcoming to an onslaught of emotion. In other words, it is easier for us,
then, to be affected by that which seems the more human through the

narrative context.

Munteanu is not the only author who believes empathy is a bridge for
the reader to enter the space of the text. While she states that our tendency
to be affected by texts arises from a kind of understanding of the fictional
character in the same sense of a real person, another author suggests that
we can create an even greater connection by becoming the characters. In his
essay included in the Palgrave Handbook, “Empathy’s Neglected Cousin:
How Narratives Shape our Sympathy”, Howard Sklar makes the claim that
“Empathy for a fictional character essentially places readers inside the
experience—and particularly the emotional experience—of that character”
(Sklar 459). Sklar then goes on to define the multitude of ways that the
reader can inhibit the mind of the character, all of which rely on the relation
of a shared emotion, or “seeing from the perspective of the character”
beyond simply empathizing with their plights (459). Though Sklar and
Munteanu both posit the idea that we can feel for a text through empathizing
with the characters within, Sklar believes entering the character and sharing
their plights creates a “diminished distance between reader and character—

unlike narrative sympathy, which ultimately requires greater distance” (Sklar
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459). Ultimately, empathy is a means by which we can enter a text and can
become affected by the events that take place within. This relates back to
the concepts asserted by Fish on how we create texts differently. If two
readers read the same book, with one reader relating deeply to a character
and the other is instead sympathizing with them, the context of the same
work can be interpreted differently.

An appeal to empathy and sympathy are not the only means by which
we react to texts. What is important to note from them is the idea that as
individuals, and humans as a whole, we are vulnerable to certain narratives.
In other words, our emotional weak points are often triggered by certain
“story structures,” as narratology theorist Claudia Breger points out. In her
essay published in the Palgrave Handbook, “Affect and Narratology”, she
identifies the “heroic, romantic, and sacrificial” as three story structures that
have consistently appeared over time. She explains how they tug on our
emotional senses as such, “the romantic plot is fueled by the “integration of
sexual and attachment systems” and the “heroic structure” by the “basic
emotion” of “pride”” (Breger 239). What needs to be understood from
Breger’s analysis is the concept that stories have a kind of structure that
appeals to a variety of our emotions. Though the individual’s life may not be
rife with dramatic adventure or illustrious infatuation, the common human
has a tendency to desire these narratives. It can perhaps be stated that
through this desire that we are able to insert ourselves into a text’s

characters or to simply root for their plight. If this is the case, then a reader
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does not need to simply see themselves as the character or care for the
character, their emotional attachment could very well lie in the desire for the
character’s way of life, or aesthetic.

It must be noted that all the examples herein rely on the basis of a
character, or textual persona. These were the examples posited and
analyzed by the several theorists pulled from the Palgrave Handbook.
However, it should not be assumed that texts can only appeal to us in the
form of characters. What should instead be noted is how certain instances in
a text can appear as an independent variable, while the emotions emitted
through connecting with a text are dependent variables. Again, the text
alone does not change, however, when acted upon through the reader, the
text begins to alter based upon the reader’s individual emotions. Therefore,
while Breger, Munteanu, and Sklar posit the idea of a character as the
dependent variable, it may instead be something like setting or word choice.
These “moments of intensity” appear as dependent variables because they
occur on the intricate basis of the reader, often times quite unbeknownst to
them. Thus, one should not assume the human reader only relates to the
human or personified character. Rather, the human relates to an experience,

and an experience can be represented in a text in a myriad of forms.
[l. Intention, and the Text as an Abstract Space

One need not reach far to understand the ideas posed by those authors of
the Palgrave Handbook who work to define affect by means of a

psychological analysis of the human reader and the human within a text. The
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text, however, can also be understood as a conduit for emotional appeal in a
more abstract sense. In other words, a text is not only a surface reflecting
affect unto the reader, as it has thus far been described, it can also work to
pull the reader into the space of the text. In this understanding, the reader
does not step into the shoes of a character through empathetic or
sympathetic means, rather, the reader enters the space of a text as

themselves.

What this means in regard to Affect and Reader Response theory is that
the reader can relate the experience of reading not unto another experience,
but remember and enter the experience of reading in and of itself. This may
be best exemplified through a literary analysis of a few example texts
examined by the parameters posited thus far. What is being claimed here is
that the form of a text, as either a reflection or an entrance, can be created
by the intention of the author. Thus far, the author of texts has been rather
left out of the conversation. The reasoning of this stems from a core belief in
Reader Response that focuses on the relation of text and reader opposed to
text and author. This does not mean these relationships are mutually
exclusive. The intention of the author is what helps create the original form
of a text, but it is also one that is constantly shifting based upon the reader.
Despite its malleability, the text’s original flesh and blood stays the same.
Readers don’t necessarily rewrite texts, rather they reimagine or interpret
them differently. This is important in and of itself, but when the author

shapes the text to purposely try to extract a kind of affectual response from
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the reader, then the text can take on a shape that allows readers to place
themselves inside it. It is still affect, but it is a kind of affect that is based
within intention and calls the reader to enter the space rather than watch
from a dislocated state. Thus, the distance between text and reader is being
further diminished. Texts like these are as important as any other, and they
are exemplified here in an attempt to illustrate the variety of affect’s

appearance.

The first example text we can observe is The Book of the City of Ladies
written by Christine de Pizan and published around 1405. To briefly
summarize, the book serves as an argument against the claims by men at
the time that women are creatures that exist simply to tempt men away
from God. Pizan creates a semi-autobiographical stance when opening her
book by retelling her mental battle of these claims against women which
leaves her in a “stupor” (Pizan 394). The strictly autobiographical retelling
begins to shift as she recreates her conscious battle against the claims by
representing her thoughts as spiritual beings. Three women, namely Reason,
Rectitude, and Justice, appear before her as rational entities and thus begin
to enlighten her of her folly of even considering the claims made by men.
The bulk of the book continues with descriptions of many famous women of
the past, and how their actions and virtues disclaim the argument against

women.
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The end of the book returns to Pizan’s perspective as she claims that
now that the female reader has finally concluded the book, she has entered
the City of Ladies.

My most honorable ladies, may God be praised, for now our City
is entirely finished and completed, where all of you who love
glory, virtue, and praise may be lodged in great honor, ladies
from the past as well as from the present and the future, for it
has been built and established for every honorable lady. (Pizan
396)
As a female reader, upon completion of the text, you, too, have entered this
“refuge,” free from the accusations of men that exist in the physical, non-
textual world (396). The book, and all its teachings, exist not just as a
physical object, but as an abstract place within the reader’'s memories. Thus,
The Book of the City of Ladies becomes a textual refuge for female readers
by reformulating the text’s entity as the City through the women reader’s
personal experience with the text. This exemplifies the importance of affect
as one of the most central aspects of texts as the City is a metaphysical
space created not by meaning or historical retelling, but by the inclusion of
the woman reader into this textual space. She reads The Book of the City of
Ladies not simply to admire women of the past, but as Pizan states, the
readers themselves, through the act of reading, become a part of the text.
The text’s ultimate goal is not to synthesize

meaning, but to include the reader into the creation of the text through the
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act of reading, and ultimately to be affected through influence and
inspiration. Thus, these readers, and all the readers that engage and judge
the text, have helped and continue to help create the text of The Book of the
City of Ladies.’

The metaphysical existence of textual spaces like the City come into
fruition through an affectual response to the text. In other words, affect is
the bridge in which the meaning of the text is created, as well as the binding
of the interaction between reader and text. An affectual theorist by the name
of Richard C. Sha comments on this concept of the creation of a space
through affect originally posited by theorist Brian Massumi, “But what is
bodily affective autonomy, and why should we want it? Massumi writes:
‘Actually existing, structured things live in and through that which escapes
them. Their autonomy is the autonomy of affect’. In this view, autonomy is
associated with what escapes bodies” (Sha 261). Affectual autonomy is
defined here as an idea in which much of what creates our own existence
comes from what affects us, how we react or are moved by various things.
This statement highlights the importance of affect, as both Massumi and Sha
attempt to define affect as a determinant of what shapes our individual

experience.

2 This examination of The Book of the City of Ladies also reveals the historical presence of
affect. Regardless of the framework of the theory, Pizan intended this work to emotionally
affect her female audience by easing their doubts and concerns regarding the accusations
against them. Thus, the book was deemed of value and successful in nature on the basis of
the affectual responses garnered by women. With this understanding, we can see how the
regard of affect has remained present throughout our history of our relationship with texts.
What has changed through history is instead our own regard of affectual response, not the
presence of affect.
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Injecting this value of affect into texts thereby allows us to better
understand how texts are created by the individual. If indeed affect creates
us, it also, then, creates the text. The creation of a text begins to stir by
simply being read, in which the feelings that arise from the interaction with a
text that determine how the existence of that text is created. Again, as an
example, a reader may read The Book of the City of Ladies and be utterly
moved by Pizan’s writing, thus truly entering the City. Another reader,
however, may read it and be utterly disgusted with the text, thereby possibly
regarding it as worthless, which, too, creates the City in a different manner
than the former reader. Dependent on how a text affects a reader, it alters
and exists in a particular manner according to the reader. It is thus created
partially, in this way, by the reader. Therefore, the existence of a text is
created simultaneously through our interaction with it. Both the individual
experience of the text and reader is being created or “lived in and through,”

instantaneously, by this interaction.

The second text that will be examined is Sgren Kierkegaard’s Either-Or.
Kierkegaard was a Danish philosopher living in the nineteenth century and
writing prolifically in what is contemporarily categorized as the philosophical
branch of existentialism. Whether writing under his own name or that of an
alias, which he often did, Kierkegaard’s writing worked to push the reader to

reflect upon themselves.

The structure and intention of Either-Or is an excellent example of a

text placing emotional potholes for its readers to fall into. Either-Or has,
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essentially, four different authors. The two main segments of the book are a
collection of pieces written by unknown author “A,” and Judge Vilhelm, “B.”
A’s work explores the indulgence of pleasures, which includes segments from
“The Seducer’s Diary” which is noted as possibly being from a separate
author. B’s work is a collection of letters that respond directly to A,
commenting on how his perception of things like love and marriage are
immoral. A represents the aesthete (the author of the diary being a part of
the aesthete’s classification), B the moral, and the entirety of these works
are introduced by Victor Eremita who stumbles upon A and B’s writings.
Indeed all of these “authors” are Kierkegaard’s aliases, but Victor Eremita
works as a character who tries to trick the reader by claiming he found the
letters, and tries to place the idea in the reader that there may be a
possibility that both writings were done by the same person. “l am quite
aware of all that can be objected to in this view, that it is unhistorical,
improbably, preposterous that one person should be the author of both
parts, notwithstanding the reader might well fall for the conceit that once
you have said A you must also say B” (Kierkegaard 36). As we now know,
this was the hurdle the reader was to overcome. Through reading the various
writings, they were to reflect upon the idea introduced by Eremita that one
person can have these dual and even conflicting ideologies within them. This

was the intention the author had wanted.

The reader can read the experiences of the aesthete and the judge and

indeed “walk in their shoes.” However, Kierkegaard intended the reader to
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learn from the experience of reading and determine if the writings were
contained within a singular individual, and then to apply that same
observation unto themselves. If the reader is affected by the experiences of
the text, whether that be through the perceptions of A or B, or even from
some other aspect within the text, then that affect results in what is called
introspection. An author’s intention can work to create certain affectual
responses in the reader that result in introspection. The ideas presented by
Brooke and other theorists within the Palgrave Handbook look to understand
how affect can happen at random. Texts like Kierkegaard'’s Either-Or reveal
to us how affect can also be purposely placed for the reader to trip upon.
This does not mean the kind of affectual response is different. Indeed, a
reader may find themselves connecting with the events of “The Seducer’s

Diary” through an empathetic or sympathetic mean, for example.

Intention can also be understood as the “meaning” of a text. Traditionally,
literary studies often call for the reader to search for a “meaning,” or
message entwined within the piece for the reader to decode. When this form
of literary analysis is taught, it often asks the reader to find the meaning or
moral of a story and then apply it to themselves—to introspect. This form of
literary analysis is based upon the idea that a text is equal to the message it
is trying to exhibit. However, if an author does not intend a meaning to be
extracted, but rather an experience to be had through reading, then a reader
is able to, again, enter the text through the emotional bridge of affect, rather

than distantly seek only to extract a meaning. When we observe a text by
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the possibility of its being able to affect the reader as opposed to it being
able to teach the reader, then a different and deeper understanding of our
relationships with texts can be understood and, even, appreciated. This will

be further explored in the next chapter.

Before that, however, it would be beneficial to turn to the results of the
Reading Habits Questionnaire mentioned earlier. The questions and answers
presented reflect how contemporary readers ruminate on their own reading
experiences. Their responses provide an interesting glimpse into how affect
can be identified from an individual’s experience without some aspect of
intention on the reader’s part. In other words, affectual responses to reading
are natural and can be examined through the means explored in this

chapter.
IV. Reading Habits Questionnaire

Answers to questions 13 and 15 were chosen as they pertain to readers
reflecting on how and why certain experiences with reading impacted them.
Some texts affect us more than others, obviously, and for the sake of this
study these questions were formulated for readers to try and recall what
about reading resonated with them. Not all answers to these questions are
exemplified below. Answers to all the questions will be available to view in
the appendix. These answers were chosen because of the depth and
complexity by which they were described. A brief analysis will be provided

after the answers to the questions, though not all answers will be subject to
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analysis. Each number is a different reader, which includes the numbers for
Q15 as well. For example, number one of Q13 is not the same reader a
number one of Q15. There is also no particular order to the readers

presented.

Question #13: What is your most memorable experience with reading?

1. | like reading in the summer, because it gives me a good
feeling about the life I'm living. In a lot of coming-of-age
novels such as "Catcher in the Rye," | found that | could relate
to the main character and | stopped feeling like | was the only
one who was experiencing the wildest emotions. Sometimes,
when I'm sad, it's reassuring to read a book where the main
character is feeling a lot of emotional pressure as well. | don't
really know my identity or what I'm doing half of the time, and
reading helps me realize that I'm not alone in my path to seilf-
discovery.

This reader’s experience with Catcher in the Rye relates specifically to a
text’s appeal to sympathy or empathy. Whether the reader sympathizes with
the main character, or sees the main character as themselves, affect reveals
itself as a connection between reader and character. Because the reader is
unsure of their identity, we can also see how reading leads to introspection.
The reader relates to the character, and from that relation they can learn
something about their own identity. Thus, the reader is affected by the text
which ultimately reveals the reader to themselves, perhaps even altering

their perception of their own identity.

2. 1 grew up reading Dr. Seuss a lot, and when | was in high
school, | did a project where | researched his perspective and
strategies as a great American author (I first had to present
my teacher with an argument that he in fact qualified as a
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great American author). As | started researching, | realized
that so many of the books | loved from when | was a child were
rich with social commentary, and that he had started in
political cartoon making, which explains why he has messages
that are anti-fascist, pro-environment, anti-war, etc. |
remember re-reading the book | loved from when | was little
and being completely blown away to have a new layer of
understanding to what | was reading. That really made me
rethink the way | thought about messaging and context, and
how they connect to reading/writing. It blew me away- and
when | presented it to my classmates, it kind of blew them
away, too, which is a great vivid memory in my life.

While Kierkegaard, for example, wanted his readers to take the experience
of the text and use it to reflect upon themselves, this reader notes how Dr.
Seuss intended to influence his readers to think about the world around
them. Both examples showcase how an authors intended experience of the
text is to ultimately impact the reader’s relationship and understanding of

the world around them.

3. | remember finishing, in the fourth grade, the last Harry Potter
book at my grandmother's house. I'd read the previous six the
year before, so entranced the world around me faded away
(which never happened before, and hasn't since.) In those
days, | tended to read ahead if a certain section of a book was
boring, so I'd already read said ending a couple of times. Still,
there was a certain amount | was required to read each week,
and | felt compelled to give the ending a "proper reading." This
one had been...tedious, to say the least. Too long, with
protagonists too old and complex to be relatable to me
anymore. Thus, by the time | finished this last book, there
wasn't much more to feel than relief that |1 could do something
more interesting now.

Many readers who responded to the questionnaire reflect on how J.K
Rowling’s Harry Potter series was memorable to them in some manner or
other. Unlike many of the other responses, this reader notes how they

couldn’t relate to the text, therefore the reading experience was
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unenjoyable. This instance highlights how “moments of intensity” reveal
themselves in many forms. Some readers rely on their relation to characters
to decide their enjoyment of a text. Other readers, like the one who read to
enter the space of the text, exemplify a need to forget themselves and be in

an unfamiliar space, rather than see themselves in a familiar manner.

4. My most memorable experience with reading was when | was
around 8 years old. My parents were still going through a
brutal divorce and it was beginning to take a toll on me. At one
point it got so bad | had to start going to therapy in order to
make sure | was coping with the stressful situation. This
continued for many years and the only thing that would make
me feel better is reading. | was able to take myself out of my
terrible world that was slowly falling apart and go into one full
of magic and wonder and happiness. In having that it helped
me get though one of the most difficult times in my life and
allowed me to find a glimmer of happiness in a very dark time.

5. Being in 4th grade and my teacher Mr. Lopez doing out loud
reading and he was reading Number the Stars by Lois Lowry. |
remember him being so into the story and so much excitement
or drama to the book, bringing it to life. | was so interested |
asked to borrow the book, because | wanted to finish it on my
own which | did. | loved the book so much still to this day as |
am a sophomore in college its still my favorite book and still
have the copy | bought in fourth grade.

For this reader, the experience of the text came from the manner of an
oral reading. Examples like these must also be noted as having affectual
responses as the reader is moved by the way in which their teacher
brings the text “to life.” For some readers, they are affected by a text in a
means that allows them to enter it. For others, the experience of entering

a text may come from the text moving out of its object form and
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surrounding the reader. Either instance relates to the idea of a text being

more than an object, and instead is an experience.

Question #15: Have you ever had an experience with reading that affected

you emotionally?

1. Yes, it happens a lot more than | care to admit. For example,
one book that resonates with me to this day is "Perks of Being
a Wallflower" because like the main character, |1 have trouble
fitting in and making friends. I'm usually a bystander in almost
everything, and | usually hear things that go on but never
really know what's going on. | think if the book is written well,
it will stay with me for a long time.

Many readers responded to memorable experiences of reading that have to
do with their relation to a text in some manner. Again, for this reader, that
comes from better understanding themselves by seeing themselves in the

text.

2. Nothing quite of an outburst. | think it's because of the way in
which schools "forced" reading upon you and made the process
uninteresting. That being said, a few plot twists in novels have
left me very surprised.

This experience is similar to the reader who reflected on their teacher’s
reading of Number the Stars as it is also one in a school setting. Mentioned
earlier in this chapter, texts are often introduced to readers as objects to be
dissected. This manner of “reading” broke any instance of possible affect for
the reader. It is not wrong for a reader to search for meaning or experience
that may have been the author’s intention, however, it is the manner by how

that intention is found that disrupts that intention being met. The reader who



Ray | 36

analyzed Dr. Seuss found intention on their own instead of it being forced
upon them like this reader. The discovery of intention is often based in our
link to a text through a means like affect. However, a reader may not be able

to be affected by a text if they are not given the chance to experience it.

3. Yes, there have been a few books regarding certain human
experiences that have made me cry and feel like | could almost
see and feel the emotion the character was feeling

4. The characters in the Thomas Harris novels felt so real to me. |
really ended up connecting with them throughout the series.
Even Hannibal Lecter, oddly enough

5. | read certain books when | want a good cry. | was not able to
finish “milk and honey” because it resonated with me and |
was not ready to open that part of my life back up.

These last three experiences presented here explore how the readers
experience a text through empathy or sympathy. This is a common means
by how we can be affected by a text, revealing how affect can lead to
introspection. By asking ourselves why we resonate with characters in texts,
we can thus learn something about ourselves. We know that texts have the
ability to move us, we only need ask ourselves why. By performing this act of
introspection, our perception of ourselves and even the world around us can

shift momentously.
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Chapter Two: The Rise and Shift of our Regard of Affect

l. A Brief History: From Quantity to Quality

As was derived from the explorations in the last chapter, our affectual
responses to reading occur from a variety of possibilities that allow texts to
ultimately enter and influence us. Whether our responses arise from, but are
not limited to, places of empathy or lack thereof, psychologists and literary
theorists alike have both come to similar assumptions that fictional
narratives move us in ways similar to if we had experienced them for
ourselves. In this investigation of the relationship between affect and
reading, what must be noted next is how we, as readers and observers of
readers, deem or regard this affect. Before researchers began to investigate
how and where affect comes from, it has always been understood that,
obviously, reading oftentimes urges an emotional response. Simply put,
reading can be a mental and physical stimulus. This observation is by no
means new or revolutionary, as it was enough to even spur the sixteenth
century writer Miguel de Cervantes to explore the overwhelming influence of

reading through his famous character Don Quixote. Exaggerated as the story
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may be, some of the earliest critics of the affect of reading, its sentimental
attributes, were not too far off from diagnosing readers as suffering from a

similar overconsumption that plagued the hopeful hero.

Theorist Karin Littau has traced critical commentary of reading in her
book Theories of Reading: Books, Bodies and Bibliomania. In it she presents
how, as reading materials grew in accessibility through the ages, people
start to judge others by their reading habits. Littau notes that even thinkers
like Immanuel Kant regarded certain people as “parchment headed” because
they lost “the capacity to think for themselves” (Littau 4). From very early in
the recordings of our judgments toward reading there seems to have been a
negative stigma that revolved around people who read too much. Thus, the
quantity by which we read was a variable that was used to judge people’s
intelligence. Karin Littau notes how such an overindulgence in reading was

considered on par to a kind of reading fever or epidemic,

The many diagnoses of the ‘epidemic rage for reading’ (J. H.
Campe 1785, qtd. Konig 1977: 93) that swept across Europe . ..
must be understood as responses to the increase in book
production that occurred during this period. It is not just that
more readers could read; in addition, readers read more, that is,
they read more extensively, particularly with regard to secular
literature, but they also read more intensively, in the sense that

they read with unbridled passions (Littau 39)
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This historical influx in the quantity in which people read was often regarded
in a fashion similar to what Immanuel Kant suggested, that being the idea
that the overconsumption of reading clogged one’s mental facilities, thus
debilitating them. What we read, and later, how that affected us, came after
the initial parameters of quantity. As Littau touches upon here, how and what
we read became the next factors of judgment that arose. In the timeline of
understanding the relationship between our regard of affect, we can see how
quantity was the variable that played a major role in people’s judgments of
the act of reading. However, it did not take long for the quality of what we
read to become the defining factor of judgement towards one’s act of

reading, judgement that continues to persist today.

. The Judgment of Quality: The Parameters of High-brow and Low-

brow Reading

Today, there is a very prominent distinction regarding what people read
and the ‘quality’ of it that constitutes its worth. The judgement of quality is
derived from factors like craft or genre, to name a few, but ultimately is
defined, as theorist Cecilia Farr states, by a “discriminating few” (Farr 82).
Essentially, she suggests that qualities of texts are deemed good/bad or
worthwhile/not worthwhile by a select few. These “few” who set the
parameters will be expanded upon later. What is important to note here is
how the judgment of quality expanded into the classification of high-brow
and low-brow reading. This binary classification finds similarities with what

C.S Lewis would define as “the few and the many” and how Roland Barthes
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would categorize texts as “readerly or writerly.” Essentially, the split can be
found between the affectual responses of pleasure/sensation and intellect
and taking these two to be poles, incongruous with one another—rather than

on a continuum.

If we return to Littau’s research, what she reveals is how the history of our
relationship with reading exemplifies the emergence of a kind of requirement

of purpose or higher meaning within texts.

Too much print and too much reading thus went hand in hand
not only with feeding but with overfeeding those hungry for
fiction. Regarded as a consumer product, to be read swiftly, then
discarded, the novel—Ilike the cinema later—provided short-lived
bursts of entertainment, filled with cheap sentiments of thrills
and, as William Wordsworth saw it, ‘deluges of idle and

extravagant stories’ (1974[1800]:128). (Littau 5)

Novels, as the example goes, are deemed as not worthwhile as they were
read for the sake of “entertainment” (Littau 5). Specifically, these means of
entertainment are deemed as such because it is not meaning or deeper
reflection that is garnished, but rather they ripple with “short-lived thrills”
(Littau 5). Thrills we can deem as an aspect of affect, as it is an experience
that causes us to be moved, or affected, by the experience. Therefore, these
texts would be categorized as low-brow for resulting in bodily sensation and

pleasure opposed to the development of intellect.
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To further elaborate on this idea of sensation, it was not seen as a
positive result of reading. In fact, it lay on the opposite spectrum of reading
for intellect, and, quite importantly, bodily sensations of affect were never
seen as possibilities that coincide with ‘quality’ or ‘intellectual’ reading.
Littau further exemplifies this distinction in the following passage:

The forgetting of oneself and becoming other than oneself while
immersed in the world of fiction are not the only indicators of a
pathology of reading. Uncontrollable weeping, inflamed passions,
and irrational terror are some of the sensory stimuli one might
experience during reading...Unlike serious book reading, which
‘lifts the reader from sensation to intellect’” (Hannah More 1799,
gtd. De Bolla 1989: 269), novel reading, because it can ‘produce
effects almost without the intervention of will’, as Samuel
Johnson saw it (1969 [1750]:22), was feared to operate in
reverse: gratifying the baser instincts by appealing less to the
reader’s faculty for sense-making than his or her sensations, thus
reducing or eliminating the reader’s capacity for action. (5)
Feelings of sensation were thus thought to be debilitating to one’s ability to
think, make sense of, or perhaps derive a deeper meaning from a text.
Apparently not only did one seek cheap thrills that would result in “inflamed
passion” or other “sensory stimuli,” but we can denote that the lack or
negation of such feelings, if any at all, were a legitimate factor that

constituted the worth or quality of a text (5). Affect was thus seen as a
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determinant of said quality, as it lay akin to a “thrill.” Also, it was not entirely
the appearance of meaning that created quality and worth in a text, but the
ability to make sense of a text was the more valued interaction between text
and reader. In other words, the reader must have control of the text. They
must not be affected by it, but rather, a text must be crafted in a way and
read in a way that ‘moments of intensity’ could not rise to inhibit the reader
from the act of reading. This, in a sense, plays opposition to the many
theories of Reader Response that propose that an equal interaction between
reader and text is what constitutes the creation of a text as, again, Wolfgang
Iser proposed. The relation between text and reader finds itself more akin to
an image of a text as a resource in which the reader simply excavate the
text, pining for geodes of intellect, and disregarding all else. It is a
relationship that harbors no equality or individuality, as the reader does not
create the text, but simply takes from it.

This statement could easily be challenged by questioning how
sensation acts as a means to create the text. As discussed earlier, affect
creates the text by the means of an experience. It is integral to the
formulation of a text as the very act of reading itself is an experience in
which we are moved or changed from. Regardless of if we read for intellect
or pleasure, said ‘moments of intensity’ are the very bits of information or
experience that, again, regardless of if it be information or pleasure, call out
to us. In a way, we do indeed consume what comes from the text, but it is

also that experience of consumption that compels us to then reflect or
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regard the text in a certain way as we continue forth with reading. This
continuous shifting of pleasure or ‘sense-making’ is the affectual response to
the text that is thus created through our reflection of the experience back
unto the text. As Cecilia Farr states in her book, Reading Oprah, “Reading is,
again, something more. But this time it's something more than reflective or
analytical. Good reading must also be empathetic and affective” (Farr 47).
What constitutes the quality of a text should not necessarily be what can be
taken from the text, but indeed should be defined by how we read—with

receptivity.
lll.  Receptivity, or the Means to Break Down the Judgment of Reading

Receptivity, or openness to converse with and about a text, is a means by
which we can get the most out of any text. If we determine books by terms
such as high-brow or low-brow, then we are simply debilitating or barring our
own ability to ingest the worth of a text. Again, this worth should not be
defined by factors such as the search for meaning or possible intellect, but
rather for interactions where readers help create the text. By being
receptive, or walking into a text with an open mind, we are more prone to
receive something or to be affected from and by the text. In her study on the
reception and influence of Oprah Winfrey’s televised Book Club, Cecilia Farr
posits the idea that books that affect us can, through means of conversation,
lead to the “sense-making” Littau observed as a requirement of high-brow or

quality reading:
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The Modern Library tells us Ulysses is the greatest book of the
twentieth century, but even though there are more college
graduates among us, Americans are reading The Pilot’s Wife—
because Oprah suggested it. “What,” gasps the critic of elite
sensibilities, “is going on here?” ... reading is a social as well as
solitary activity...While reading still engages the solitary self in
reflection and self-examination, for many readers, inspired by
the absorbing worlds of novels, it is also about encountering
diversity and making connections, even, put simply, starting

conversations. (Farr 91)

Farr notes that this type of low-brow fiction is “absorbing.” As noted
previously, these “absorbing” reactions to a novel are most probably the
affectual responses to certain ‘moments of intensity’ within the text.
Exemplified here is not only the instances in which much of an individual’s
experience with a text is an affectual one, but we can also see how texts that
move us are capable of creating conversation. The development of
conversation is extremely important to note because it is through
conversation that readers not only create the text, by explaining and
defining their experience of a text, but also exemplifies their ability to, and
reception of, ‘sense-making’ in regards to the text. Whether it be through
questions, analysis, or pure delight and remembrance of a certain moment in
the text that was especially illuminous to the individual reader. The ability for

a text to not only tap into the reader’s feelings of sensation, but also to urge
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the reader to make sense of it, surely deems it worthy of the same regard as

“high-brow” literature.

Now, one can simply say that feelings of sensation are present in high-
brow texts. This is true, as the argument here is that there should not be
such a classification based on meaning, but rather on affectual responses,
because any text has the power to influence and affect readers, both in a
sensual and thought-provoking manner. Low-brow literature, or that which is
read for entertainment and pleasure, is deemed as belonging outside the
intellectual or academic realm of relevance in part due to its lack of ability to
provoke worthwhile thought or “sense-making.” However, as we can see
through the example provided by Farr in her examination of Oprah Winfrey’s
Book Club, “sense-making” is very much garnered through acts such as
conversation. It should also be noted that this act of ‘intellect,” especially for
these kind of texts, happens not so much in academic settings, like through
literary criticism or academic journals, but simply through spaces like book
clubs or even on online forums. They may be unofficial settings, but the

presence is certainly there and should not be ignored.

IV. A Return to the Classification of Judgement: An Argument Against

the Exclusivity of Reading

It is important to again return to this development of the classification
between high-brow and low-brow literature in order to undermine it and

instead push towards the notion of affectual responses being an important
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determinant of worth. Returning to the idea posited by Farr earlier on how
high-brow literature is chosen, Farr completes her description as such, “So
novels became lowbrow or highbrow, bad or good by way of traditional
standards of aesthetic merit that, again, were aristocratic in origin and
assumed the mediation of a discriminating few” (Farr 82). She thereby notes
that texts belonging to a canon are considered worthwhile are those chosen
by those of an “elite” or “aristocratic” class. If such a small and presumably
low-diversity group is determining what is worth someone’s time to read,
then it can be presumed that their factors of judgments again fall towards
this popular notion of intellect over affect or a kind of affect that arises from
select moments. If we return to Brooke Miller and the other authors from The
Palgrave Handbook, we again understand how affect can be defined by many
things. What then, however, would happen if those many things were shrunk
down to a small size that is only applicable to a select few? This situation is
the actual result of texts being defined as “good” or “bad” based upon a
small group of people’s judgement. Ultimately, the classification of high-brow
and low-brow literature excludes certain people’s affectual responses to

texts and deems them as bad or not worthwhile.

Farr continues her argument against these classifications by turning to
sociologist Pierre Bourdieu saying, “As French sociologist Pierre Bourdieu
explains so convincingly in Distinction, his influential study of taste, our
aesthetic choices are directly connected to our social background, yet we

continue to divorce the social and the aesthetic and insist that taste is “a gift
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of nature,” of sensitive spirit or high intellect” (Farr 86). Again, C.S Lewis and
others like him retain the notion that reading for pleasure and entertainment
is ultimately divided from reading for intellect. And as Littau discovered
through her research, many people considered reading for intellect to be an
act devoid or free from the overstimulation of sensation that is a result of
pleasure reading. Thus, if we consider these ideologies and return to Farr
and Bourdieu’s study of class, we can clearly see how high-brow literature
chosen by “the few” ultimately lifts them above other people as intellectual
beings of a better taste. Separating and classifying texts by worth through
the attainment of intellect further emphasizes an overall idea of one’s own
worth. If an individual reads a text for pleasure, he or she may feel a sense of
guilt as it is not being read or possibly producing some sensation of intellect.
Thus, the reader feels equal to the judgment of what they are reading—

worthless.

One must work towards breaking down the use of hierarchic attacks on
texts, because the judgments on texts are ultimately cast upon the reader
themselves, for there is an inexorable tie forged when the reader chooses
the text and this tie binds them together in a relation of self-reflexivity. In
other words, they can feel equal to what it is they engage in. This may
indeed pertain to any activity, but it is especially important to understand
this in the case of the act of reading because the modern stigma toward
reading has developed into something that praises those who search for

intellect. By turning to affect, as explored in chapter one, we can see how its
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importance aids in the defining and creation of a text as well as the
development of the reader. In other words, the very act of reading, including
any sensations derived from it, should be and can be considered of a higher
value than the search for meaning or intellect as reading thus becomes a
transformative act of experience opposed to a means to judge oneself or
others by the accumulation of knowledge. The affectual response to reading
focuses on the individual’s personal experience with a text, any text, while
reading for meaning focuses on garnishing information that places the

reader on an objective spectrum of worth.

The importance of sensation and pleasure and how that constitutes a
worthwhile experience of reading will be further explored in the next
chapter. Specifically, craft and genre will be examined as factors that aid in
the elimination or breaking down of classification that was defined in this
chapter. The idea of a text’'s craft as a means to open up spaces of affectual
response will hopefully aid in the overall understanding that every
individual’s unique experience with any text is one that should be considered
worthwhile. Once again, it is beneficial to turn towards to Reading Habits
Questionnaire to glean how the concepts discussed in this chapter reveal

themselves through the individual reflections of readers.

V. Reading Habits Questionnaire

Answers to questions 1, 7, and 9 were chosen as they pertain to readers

reflecting on their own categorization of texts. It is evident that some texts
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affect us more than others and for the sake of this study these questions
were formulated for readers to try and recall what about reading resonated
with them. Not all answers to these questions are exemplified below.
Answers to all the questions will be available to view in the appendix. These
answers were chosen because of the depth and complexity by which they
were described, as well as the similarity of a majority of answers. A brief
analysis will be provided after the answers to the questions, though not all
answers will be individually analyzed. Each number is a different reader, and
the numbers do not correlate with the same reader through each question.
For example, number one of Q1 is not the same reader a number one of Q7.

There is also no particular order to the readers presented.

Question #1: How would you define the terms “casual” and “critical”

reader?

1. Casual reader as being someone who reads in a stress free way
and for enjoyment. Critical reader someone who paces
themselves, reads to learn information and apply it as well as
focuses in depth the purpose of the book.

2. Casual reading is for enjoyment. Critical reading is for
information.

3. A casual reader is a person who either enjoys reading in their
free time and does it for sheer amusement. Critical readers
analyze and note particular events or take the minute details
into account so that they can delve into the deeper meaning
behind a work.

4. A casual reader is one who reads for pleasure and doesn’t
dedicate strict amounts of time to reading. They also tend to
not mind what the content is so long as it interests them. A
critical reader is one who values the text of a book or
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otherwise and looks at it from a perspective meant to
question, invoke, or imply something of value in or out of the
reading

This question was asked in order to understand how readers viewed different
modes of reading. These are but a few samples of the many responses that
reflect a common understanding. What should be noted here is not simply
how readers define, for instance, casual reading, but within their definitions
we can see the type of text they are reading. A casual reader reads
something that simply produces pleasure, while the critical reader chooses
texts that supply them with “information” or “meaning.” This example was
chosen to further clarify how readers tend to classify texts by either the
experience they would gain from the text or the knowledge gained. The
answers do not provide much of an overlap between the two. Thus, this
reveals how deep-set the notion of classification is in our considerations of
reading. We choose books based on what we believe they will offer us, and

ultimately define reading as an either/or opposed to both.

Question #7 When you read for pleasure, would you define your reading
material to be "for entertainment"? If not, how would you define your reading

material?
(Answers to Q7 and Q9 will be analyzed together)

1. 1 wouldn't necessarily say "for entertainment.” 1 would probably say
instead "for knowledge." | suppose it could be entertainment if you
consider that 1 genuinely enjoy learning new things, which could be
a form of entertainment.
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2. | read nonfiction books for pleasure, but sometimes that is to learn--I
just find learning pleasurable. | also read some pure entertainment
reads.

3. Everything | read provides enjoyment. | don't see the point in
reading something | didn't enjoy. But that could be either the
enjoyment of a good story, or learning about something new and
interesting.

4. | read philosophy books to enhance my knowledge and educate
myself more on the field, as | plan to pursue further studies in
philosophy. The learning | get in the process is what gives me
pleasure/entertainment/satisfaction.

Question #9 When you read for requirement, do you ever find it pleasurable?

If so, what was the material?

1. Yes, there were times when my teacher forced us to read
books and gave us quizzes to ensure that we have read the
material. | didn't expect to like "Pride and Prejudice" or "The
Great Gatsby," but they turned out to be some of my favorite
books.

2. Yes. Pretty much anything that was assigned in my field-
articles, books, and research in rhetoric, composition, and
linguistics is all fascinating to me- though, for sure, some
material is more useful and interesting than other material.

3. | often find the materials | am required to read pleasurable
because | get to see new perspectives and learn from that
material.

4. Very rarely. | am reading Homo Deus by Yuval Noah Harari for
my Composition course, and it was very interesting. | usually
never find assigned reading interesting

5. not usually unless it's about a topic i am already really
interested in
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The answers to questions seven and nine reveal the overlap between
“critical” and “casual” reading. Though at first readers defined that there
was a distinct difference between the two, when asked more specifically, it is
revealed that in fact there is an overlap between classifications of “pleasure”
and “purpose.” The importance of this is that these answers reveal that
regardless of why individuals may be reading certain texts, their personal
experience and affectual response to the text determines whether they
consider the text worthwhile to them. Thus, a book read for pleasure may

spur impactful intellect unto the reader and vice versa.
Chapter Three: Defining of Affect and Craft as Measures of Worth
l. The Defining of Craft: An Experience of Reading

Like the term “text,” craft, too, will be discussed and explored in a
comprehensive manner. What this essentially means is that the word, here,
will move between meanings, loosely referring to how the text was written,
which of course can range depending on the genre or perspective it was
written in. Craft, here, refers to the simultaneous attributes of a text that
cause it to affect readers. It is important to define craft in such a loose
manner to emphasize its connection to the similar ambiguity that is affect.
Whether it be the plot, genre, or specifics of how a story was written; these
factors play a primary role in spurring an affectual response from the reader.

Though craft will have a plotted movement, here, it is also important to

note that craft is a term familiar with this treatment, often subjected to



Ray | 53

fluctuating definitions. As Robert Scholes writes in his book The Crafty
Reader, “When the word literature entered critical discourses as an
evaluative term, around the beginning of the nineteenth century, it included
a higher evaluation of newness or ingenuity than had prevailed before that
time” (Scholes 143). From this statement one can observe how craft, here
“the word literature”, was regarded not by what aspects made the text
unigue in its singular experience, but rather its entire being was contrasted
against the pre-existing material. This is a very limiting view of craft that
lumps multiple different texts into an amalgamation of sameness. If a text
did not reveal anything new it was not considered “literary” or of a higher
worth. These parameters are not as strict today, but it is clear that there are
new parameters in place, as explored in chapter two, that determine
whether or not a work is worthwhile or “literary.” Most importantly, what
must be noted is the sheer weight that was placed upon a text’s total
information. In other words, what did the text have to offer? This limits the
text to being observed as a whole instead of taking into consideration the
varying factors that make up its whole. One gleans knowledge or
experiences not once one has finished the text, but while one is in the
process of reading. Therefore, a definition of craft that focuses on the
particularities of reading, as process, reveals a truer insight into what
constitutes the worth of a text.

The different factors that make up a text are often divided into

separate classifications that, like a text’s “ingenuity”, are used to divide the
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text from itself and are seen as plausible means to judge a text’'s worth.
More precisely, this refers to language and genre. A text’s plot structures or
use/lack thereof of certain language may be observed and judged singularly.
For example, a story focused on the romantic tribulations of a character may
be categorized into the romance genre and judged intensely based upon the
genre it now dwells in. A judgement and classification based on something
like genre takes away from a reader’s individual experience of reading,
simply disregarding that unique experience and replacing it with an
expectation of that experience. Scholes refutes this method of classification
by asserting his claim that,
The formulaic quality of [genre] texts can be thought of as
indicating a very low level of craft, totally devoid of art. Without
challenging this characterization directly, | would like to
complicate the issue a bit. | believe that genre fiction is
sometimes practiced at a very high level of craft, a level that
brings it well within the range of what we normally think of as
written art or “literature.”(Scholes, 141)
This exploration agrees with his claim by instead asserting that the worth of
a text should be assessed by a combination of such factors like language,
genre, and ingenuity.
By regarding the muiltiplicities of a text’s craft, it becomes clearer how
texts are able to affect us and why that is important. For example, author

Cecilia Farr, in her exploration of why Oprah’s reading club is so impactful,
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explains what factors exist simultaneously that make a book both
pleasurable and worthwhile to read, she writes:
Like many Oprah readers, my dream of a contemporary novel
demands emotional as well as intellectual commitment. | want to
dive into it wholeheartedly. The best novel would meet my
expectations; it would engross me on many levels with complex
characters, a layered plot and lovely language. Without talking
down or over-explaining, it would trust me as a reader to get it.
And it would challenge me on social issues, on my understanding
of people and life, opening new views or values or reinforcing the
ones that are central to me. (Farr 94)
Farr's example of a “dream” novel not only combines the older example
presented by Scholes of a text presenting something “new” to the reader,
but it expands beyond what is gained in the end and actually is able to
“engross” the reader in the moment. As explored in chapter one, being
engrossed in a text can be anything ranging from feeling a strong sense of
empathy towards the characters to being swayed by the overall romance
that saturates the language of every page. Language, plot, and newness are
all various factors that can be contributed to the craft of a text. It is these

factors that are the gateway to being affected by a text.
. Craft as a Vital Feature of a Text's Appeal

Thus far what has become clear is not only where and how affect arises

during an individual’s engagement with a text, but also how the varying
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forms of affect are regarded in relation to a hierarchy of worth. To reiterate,
our affectual responses to reading are important as they precisely reveal the
influences that are derived from a text and have some kind of influence over
our selfhood. Simply put, affect reveals to us just how powerful texts can be
in altering our varying state of being. The means by which this happens, as
stated in chapter one, comes in a multitude of factors—ranging anywhere
from empathy to intensity. The most important thing to note is that these
“moments of intensity” arise based upon the reader and their own personal
identity that is reflected unto the text while reading. As observed in chapter
two, these powerful moments of influence are not taken into as much
consideration as influences in and of themselves. Rather, certain affectual
responses to texts are favored over others—namely, intellectual over
sensational—which leads to a hierarchical institutionalization of a text’s
worth, and similarly, the worth of the reader.

Simply understanding the sheer intimacy that arises between text and
reader is one way to shift one’s perspective on the worth of texts. But it must
also be beneficial to peer closely at what factors may lead to affectual
responses like “moments of intensity” to arise. Namely, through craft. As
stated, excellence in craft is often seen as belonging to certain, ‘literary,’
texts. However, craft does flourish within pleasure-based fiction, and it is
through beautifully executed works that texts open up to us and lead to the
assimilation of text and reader. As theorist Robert Scholes explores in his

work, the formulation of a text can aid in de-structuring the idea of high
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quality work belonging only to texts that are deemed of following a certain
literary criteria. He states “that writers of a crafty genre like the private-eye
novel are more rewarding to read than many writers with greater
pretensions to individual genius” (Scholes 141). The defining of texts that
constitute literary quality were those that were perceived to have a “higher
evaluation of newness or ingenuity” (Scholes 143). However, sometime over
the course of the nineteenth century, the idea of the expectation of craft
began to shift to the expectation of meaning. Ingenuity, or craft, was based
upon a work’s ability to influence the reader to ‘think’, ‘understand’, or
‘extrapolate’ some kind of meaning. Yet, as Scholes notes, craft can in fact
exist within commonly deemed lower-quality works. The lack of reception
and idea of class and judgement regarding texts can be argued as a definite
blockage to the realization of craft. By being receptive to books, readers are
less inclined to be barred from the absorption of a text. In other words, by
being receptive and not pre-judgmental, readers may be more readily open
to observations to craft as Scholes was. And again, because craft is not
limited to genre or classification, its appearance is what enables moments of
affect to occur. It is through it which moments of intensity begin to surface in
texts because of the degree of excellence in which the text was written.
Craft is by no means limited to certain texts. Any work can and does
display a certain level of craft and ingenuity. Therefore, a well-written
‘pleasure’ text should not be denoted because of its ‘genre.” Rather, it should

instead be noted for its ability to affect a reader, whether that be through a



Ray | 58

momentary, yet memorable, reaction, silent reflection, or avid conversation.
An exploration of the merit of craft was examined by critic Janice Radway
who spent a year observing editors in the distribution company named The
Book-of-the-Month Club. The company still thrives today as a kind of
personal procurer of choice books readers could engage with that month.
Radway examines craft by its ability to result in the affectual response of
pleasure more so than a rigid being of beauty meant only to be looked at
opposed to engaged with, she writes:
In collar fashion, books were treated not primarily as well-crafted
artifacts, as objects of knowledge, but as occasions of feeling, as
opportunities for experience and emotional response. Writing
was judged to be good, therefore, whether it occurred in a book
or in an editor’s report about the book, if it managed to provoke
and intense reaction within the reader. One of the worst things
that could be said about a piece of fiction at the Book-of-the-
Month Club when | was doing this research was that the writer
failed to make the reader care about the characters. (Radway
43)
Based on the standards of The Book-of-the-Month Club, a text was
worthwhile not so much for its meaning, but for its ability to affect the
reader. Notable, too, is the concentration on the emotional response of
readers, as this was a reaction that historically was deemed a negative

symptom of ‘reading fever.’ It can be argued, on the other hand, that
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because this is a company that profits off readers seeking pleasure, they
neglect literary works in favor of cheaply written works that pull on both the
reader’s heart strings and wallet. But to suggest this ignores the care of the
editors. Throughout her observational experience, Radway depicts the
conflict of the editor’s internal fear of the company being purchased by Time
magazine and expressing their concerns for having to adhere their selections
to texts that will accrue the most profit. The editors of The Book-of-the-Month
Club are, for the most part, opposed to the idea of selecting novels based on
profit over craft.
When it comes to the judgment of ‘literary’ works, Radway explains
why they often tended to look away from those texts, writing:
| noticed quickly that the editors often rejected books that too
extravagantly foregrounded their pretension to literary value.
The editors reacted particularly negatively to books that
displayed any sort of literary excess, such as language too
crabbed, a plot too convoluted and self-conscious, or an
approach to character too fractured... Where language and point
of view were too hermetic, the editors believed, self-consciously
literary writers either failed to communicate with their readers or
reveled self-indulgently in verbal narcissism. They produced an
unreadable text or at least one that could not be read with the

right kind of pleasure. (Radway 67)
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This claim relates back to the observation made by Cecilia Farr when
ruminating on why it is that readers were more interested in The Pilot’s Wife
opposed to Ulysses. Both texts contain a high level of craft, however, The
Pilot’s Wife was created in a more accessible and enjoyable manner. Not to
say Ulysses is written with “verbal narcissism,” but it is written with a
different type of craft, one that chooses to challenge the reader more so
than seamlessly engage it. Neither is better or worse than the other. Yet,
texts that rely on a means of craft where meaning must be searched for is
often regarded as more ‘intellectual’ and ‘literary.’ If a text is formulated in a
way where a reader can immerse themselves within it and allow themselves
to be vulnerable to affect, then they are engaging and creating the text on a
deeper level than simply looking at it objectively. Again, affect and craft can
exist in different ways, but to classify texts based on how affect and craft are
imbued within a text results in a biased negligence on the part of the critic.
What the editors of The Book-of-the-Month Club are trying to do is
share, and also re-define, what good reading is. It should not be defined as
reading something of good quality, but of a reading experience that results
in a well-crafted balance of sensation and intellect.
The editors seemed to associate reading enjoyment with the
somatic and affective responses of the body to the experience of
being transported by words to a meaningful and altogether
human universe inhabited by people with similar needs and

concerns...In valuing books that were neither too void of
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intellectual content nor so dense and weighty that they made no
provision for a reader’s delight, they celebrated the individual
who wanted to pursue enlightenment and entertainment at the
same time...Good reading, as they described it, produced an
awareness of the self-expanded, a sense that the self was
absorbed into something larger, not dissolved exactly, but
quivering with solution, both other and not. (Radway 113-117)
The quivering that Radway writes can be seen as the balance between text
and reader; the means by which texts are created through an equal
engagement. Texts should not be classified, especially negatively, by their
ability to entertain the reader. To judge a text on the black and white
parallels of ‘worthwhile meaning’ and ‘pleasure’ is to neglect the very idea of
the creation of a text through affectual responses, including pleasure, and
even riveting sensations of intellect. What Radway was able to observe
through her time spent with the editors was their understanding not only of a
text’s craft, but also of the reader—for it is the reader who is affected by
beautifully crafted ‘moments of intensity’. As she notes, there is a balance
between intellect and pleasure that engages the reader in a more intimate
relationship. Thus, one should not ignore the surge or seeking of pleasure
that arises from a variety of texts, as they are means by which the lines of a

constellation are formed.

Il. Reading Everything
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Whether or not the classifications or the language that surrounds all
texts changes to be a more inclusive one or not, the fact of the matter is that
affect has always and will continue to persist as a result of reading. Affect is
not limited to reading, as it of course arises in an array of experiences.
However, when it is the result of reading it becomes something different,
something special. Reading is not physical in the classical sense as it does
not require us to get up and exert our body, yet our bodies are still prone
and subject to a surge of sensation or churning of intellectual movements.
This idea relates back to Littau’s assertion that reading is physical in the
sense that our body is prone to sensations and reactions derived from the
very act of reading. Reading changes us, and this experience is not limited to
certain texts. It is a viable result of reading all texts, therefore, it should not
be deemed as a negative value, but as a present and impactful one.

While Janice Radway examined the importance of a text’s ability to
inspire some kind of connection between reader and character, Cecilia Farr
expands on this by remarking that “Good reading must also be empathetic
and affective” (Farr 47). The theorists of the Palgrave Handbook have
exemplified to us just how empathetic reading can be. On some personal
level one finds oneself attached to some factor like plot or the characters,
and thus one begins to feel for them as though they were more than ink on a
page. It is affective because it causes us to engage with the text, to enter
into a relationship with it. Human relationships require us to exchange a kind

of sentiment. Texts intoxicate us with emotions and responses, and in return
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one continues to read. Thus, one continues to move forth the lives of the text
within.

Farr, too, has identified the humanness in reading. She explains how
exploring affectual responses to texts is a way for her and other readers to
be on “even ground” (Farr 42). In other words, affect brings out our true
human responses, instead of focusing on a more distant ‘moral’ or
‘interpretation’, which thus allows for separate individuals to relate and
connect with each other. Farr writes:

| see reading for connection and affect as a legitimate way of
reading, too. | have been in book groups that employed these
skills, mainly of responding to characters as people, of applying
human insights to books. Doing so allowed us to approach books
realistically and on even ground despite differing levels of
experience with reading. (Farr 42)
Affect allows varying people to relate with one another. Farr gives another
example of how Oprah encouraged her mostly middle-class white and female
audience to read Toni Morrison’s The Bluest Eye. Despite the exact
experiences and identity of the main character, Pecola, being different from
the audience, Farr points out how this readership is still able to connect and
respond with her in some way as “all races and cultures identify with Pecola,
the book’s tragic main character” (Farr 68). Our affectual responses to texts
are the substance with which these bridges are made. By emphasizing our

response to a text instead of trying to dissect it for information, the
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sensations that rack us can imprint upon our very humanity. Texts, what are
normally deemed as mere objects, can and should instead be understood as
means to deeper understand ourselves, those around us, and those one
otherwise would not know.

Despite both Farr and Radway'’s attempts to reveal the nature of
reading that attracts many of us, it cannot be ignored that a sense of
hierarchy still persists even in their dialogue. For example, Radway’s purpose
was not to fight for the justice of all books by asserting for a removal of the
hierarchical taxonomy of books, as this essay attempts. Rather, her time
observing the editors of the Book-of-the-Month Club was done so in order to
observe how they identified which books would be popular, successful, and,
most importantly to her agenda, enjoyable to read. Within her observations,
instances of attributing certain texts to certain classes of people was
evident. It is important to highlight this information to reveal the reality of
how books are chosen. In this case, they are a combination of affect as well
as a hierarchical framework:

...the editors simultaneously differentiated themselves and the
general reader from that other reader who was characterized,
above all, by a refusal to recognize the value of education and
information in the first place. This individual they dismissed as
part of the common populace, as someone who sought not
substance but the empty pleasure of vacuous entertainment...A

certain appreciation for seriousness and a recognition of the
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value of knowledge set the general reader apart from the
common reader in the universe mapped out at the Book-of-the-
Month Club. When the editors looked for “trash” to satisfy the
general reader’'s momentary need for “escapist entertainment”
they looked for “class trash,” in Joe Savago’s words, books that
displayed a concern for the language and an interest in
conveying inside information at the same time that they
captivated the reader with sensation, gossip, and an emotionally
engrossing tale. Judgement at the club seemed both to enact
and to depend on the familiar hierarchy of high, middle, and low.

(Radway 112)

The question arises: is it possible to truly separate affectual reading from the

judgement of hierarchy? Despite the fact that all books, class and trash,

make the reader subject to feelings, some are still being placed on a higher

level due to their value of intelligence—this factor being the one most

commonly associated to a “literary” text. The curious thing about “trash”

texts is that on an objective level, many people attest to their existence.

However, readers are unlikely to ever call what they are reading trash. If

they do, it is attached to a sense of guilt arising from the perceived

judgement of others. This reaction is something Victor Nell observes in his

own research:

Two cognitions are dissonant if the obverse of one follows from

the other (Festinger, 1957). Since bad taste (the enjoyment of
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the aesthetically worthless or, worse, of the aesthetically
repulsive) is a quality | attribute to my neighbor and never to
myself, it follows that the books | choose for my ludic reading are
in good taste. However, authoritative voices in my society judge
them to be trash; the same voices tell me my time would be
better employed in work, study, or devotion than in giving myself
pleasure | may not have earned, the penalty for which is
blindness and decomposition of the brain. There are two ways in
which | can resolve the dissonance and recover my self-respect.
One is to acknowledge that | do in fact read trash, but that | have
a moral license to do so; the other is to argue that while many
people read trash, of which bookshops and libraries contain an
abundance, my own reading matter is clearly not trash. (Nell 44)
Thus, “trash” reading is never done by the self. Instead, it is always done by
the other. Even if one, however shamefully, admits to reading such texts it is
with an exonerative clause. It is done so, as Nell notes, not because that is
all one is able to read, but simply because that is what one chooses to read.
As he says, one has the “moral license” to choose and not to choose.
Radway exemplifies for us that editors label certain texts as trash and thus
funnel only select works to select audiences. The ‘general’, categorized by
the Book-of-the-Month Club as their main audience, were those that were
above the common reader who simply looked for entertainment or “trash”

reading. Again, by the editors and by themselves, this group was presented
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as one who had the “moral license” and ability to fluctuate between “trash”
and “intellect.” The general reader, observed by Radway’s group of editors,
fit into the mindset presented by Nell. Namely, they viewed “trash” reading
to belong to the class of the other. Yet, they still sought elements of those
texts. Elements that “captivat[e] the reader with sensation.”

Who is the common reader then? As the Book-of-the-Month Club
describes, they are those who solely read “trash” for the sake of
entertainment. This “trash” could be the Harlequin romances that Robert
Scholes identified as possibly having high levels of craft; the same kind of
craft that is often attributed to more “intellectual” or “literary” pieces. What
this reveals is that all texts are capable of containing the language and
information needed to be considered “literary.” The difference between The
Pilot’s Wife and Ulysses is not the level of craft present in each text, but
rather it is the very instance of the craft that is able to affect the reader. As
Radway observed with the editors of the Book-of-the-Month Club, nuanced
language and meaning means nothing if it is too tightly interwoven into
itself. There needs to be some kind of notion of affect for the reader to latch
onto. Craft reveals affect. The common reader and “trash” texts are othered
not for their lack of craft or affect, but simply because of the hierarchy that
defines them. That the intellectual reader reads Ulysses while the common
reader reads The Pilot’s Wife, is a hierarchal notion. Craft is present in both
texts, therefore, both texts exist not to the ambiguous “other” or even on

the opposite spectrum of the minority “intellectuals.” Both texts exist, like all
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texts, on the same plane to all readers, because both texts contain within
them the ability to affect a reader. It matters not what particularly affects
them, or how or what was gleaned from the experience. As posited in
chapter one, the importance lies in the very ability for readers to be moved,
in whatever way, by the experience of reading. Thus, this essay endeavors to
suggest that we are all common readers reading not “trash” or “literary”

texts, but, simply, texts.
IV. Reading Habits Questionnaire

Answers to questions 4 and 8 were chosen as they pertain to readers
reflecting on how and why certain experiences with reading impacted them.
It is self-evident that some texts affect us more than others and for the sake
of this study these questions were formulated for readers to try and recall
what it is about reading that resonated with them. Not all answers to these
questions are exemplified below. Answers to all the questions will be
available to view in the appendix. These answers were chosen because of
the depth and complexity by which they were described. A brief analysis will
be provided after the answers to the questions, though not every response
will be analyzed. Each number is a different reader, which includes the
numbers for Q8 as well. For example, number one of Q4 is not the same
reader a number one of Q8. There is also no particular order to the readers

presented.



Ray | 69

Question #4: What type of reading material do you read the most and why?
(Example: Stories on Wattpad, poems on Instagram, novels from Barnes and

Nobles, stuff for class, etc.)

1. During the semester | mostly read class texts, but |
occasionally have some pleasure reading simultaneously.
When | read for pleasure | mostly read novels, philosophical
texts, and meditation/self-help books.

As can be observed from the answers to this particular question, many
readers define “pleasure” texts to be those that satisfy a kind of need on the
part of the individual. Whether it be a novel for, say, entertainment, or a kind
of self-help text, as this reader indicated, reading for pleasure is synonymous
with reading for purpose. The same can be said for those who want to read
something “literary” for the sake of gaining intellect. There is a kind of
underlying purpose for all texts that we choose to read, thus why should

some purposes be heralded as better than others?

2. Mostly stuff for class. However, when | read for myself, | tend
towards the short stories (and some longer works, but rarely)
posted on various websites (fanfiction.net has some gems,
despite its reputation). Despite this, if I'm given the choice, |
do prefer hard copies, so if | can, | purchase those.

3. Short stories found on several places, mostly Reddit or
fanfiction websites. Sometimes material for university,
however it is notably being phased out.

4. Mostly nineteenth-century British fiction and poetry, read in
physical books because | love the era and | love having a book
in my hands. | will read poems online if needed, and have only
ever read the aforementioned silly fanfiction on my laptop.
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Something noted here that was not specifically prevalent in the theorists’
observations, though quite prevalent in the answers to this survey, was the
means of accessibility to reading. Many of the theorists, though their claims
can still be applied to arguments today, as they have been with this essay,
are in fact somewhat dated. That is, reading on digital platforms was not as
prevalent then as it is now. Though this paper did not deeply explore the
relationship between digital and physical reading, it can be noted here that
accessibility has also changed people’s perceptions of reading. Digital
platforms like Wattpad or Fanfiction.net are regarded to have a negative
“reputation”, thus devaluing most if not all the texts on the platform.
However, due to their accessibility, they are still places readers turn to in
order to satisfy their need to read. This observation on platforms reveals how
the hierarchal taxonomy of texts persists, but has now slightly changed to
how one reads opposed to what one reads. In a way, this somewhat
alleviates some of the pressure of texts trying to be “literary” as they now
become simply due to their physical form. The obvious negative pitfall is that
now online texts are disregarded as shameful reading endeavors, despite
their accessibility. Despite this, the argument of affect presented thus far
can be applied to digital texts, as the point was that all texts, despite
parameters like genre or platform, have a sense of worth based on their

ability to affect the reader.
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Question #8: Would you consider books/ stories that are to be read for

pleasure as "trash" reading?

1. Sometimes, depending on the book | am reading. There are
books that are published from Wattpad, and | find them pretty
grotesque. | do enjoy a sappy story once in a while, but
sometimes | dislike the writer's style and language, and the
characters seem much more annoying and horrible than they
were intended.

This individual’s response relates back to what Radway observed in the
editor’s reactions to some books. As she notes, one of the worst things an
editor can say about a story is that “it failed to make the reader care
about the characters” (Radway 43). This individual has a need that he/she
wants to be fulfilled through the act of reading, so they turn to an
accessible digital source to fill that need, in this case its Wattpad.
However, the craft within the stories the individual read was not strong or
prevalent enough to entice this particular reader. Does this make a story
worthless? This individual may say as much, but again, another reader
may have greatly enjoyed the “style and language” employed by this
particular author. Like clothing, craft appeals equally to some and not to
others. A text cannot be judged as worthless due to it not meeting the

standards of a certain individual’'s needs.

2. No. | think there is a thin line for books that are entertaining.
Those are the books that are obviously written for a dull and
brainless audience. Entertainment is embedded in a lot of
qualities of life and humans love that kind of stuff. Books don’t
always have to take a critical role to be valuable, because it
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could be even something small in a book that shifts ones
perspectives or teaches them something new.

Most answers to this question shared the sentiment that they did not
believe pleasure reading to be synonymous with “trash” reading. This
reader seems to have the mindset that Nell observed, as well as what the
editors of the Book-of-the-Month Club tended to have, that there is always
a kind of lesser other that reads “trash” books. Yet at the same time they
admit that, despite this, there is a kind of value to be had in these texts.
By admitting this value, they, in a sense, nullify their previous statement
of there being this “lesser other” audience. This is because only the
“lesser other” reads void texts, or ones lacking a pre-determined value,
yet there are no void texts thus there is no “lesser other”. Therefore, both
trash reading and the “lesser other” audience can be considered an

irrelevant concept.

3. It does depend on what you are actually reading for pleasure.
For example, if you are reading People magazine for pleasure |
would consider that “trash” reading. Otherwise, | generally do
not see reading for pleasure as “trash” reading. Fiction books
that are read for pleasure can still have a lot of value to the
reader.

This reader sees the value in the traditional and most recognizable form
of reading for pleasure, fiction reading. Yet, they find a lack of value in a
reader’s choice to engage with a work that, in this case, gossips about
celebrities. To understand how even this has value, one must return again
to the idea of purpose. An individual’s intention or purpose for reading

reveals how important affect is. Though we do not have a specific reason
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in this example as to why one may be reading a magazine it could simply
be to pass the time in a grocery line, for example. Is this worthless? If the
reader satisfies their, say, boredom, then no. They have chosen reading a
magazine as a way to fulfill their needs. If it successfully fills their needs
and leaves them with a sense of enjoyment, then it is worthwhile. If they
instead found it not to satisfy their needs then the text is not worthless,
but rather it is not effective. The difference lies again in that the text has
the ability to satisfy and affect the reader, it just may not do so for all
readers. A text is only classified as worthless to the eye of the observer

not the reader, like this particular individual.

4. Not at all. | think that kind of reading is really essential for
many people. | think a lot about rhetoric and how people are
socialized, and for that reason, | find that all types of reading
are important and meaningful, even if they aren't genres that |
myself seek out. |1 think that suggesting that some reading is
important and others isn't sends the wrong message- reading
in all different contexts is important for people. Reading as a
“thing" is more important than the material.

The sentiment itself falls along the lines of what this essay is attempting
to assert. The activity of reading itself holds within it many opportunities
for a wide range of readers to be subject to affect.
And the world was calm. The truth in a calm
world,

In which there is no other meaning, itself

Is calm, itself is summer and night, itself
Is the reader leaning late and reading there.
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-“The House was Quiet and The World Was Calm” Wallace

Stevens

Conclusion

Complacently drifting upon a current, readers enter texts like miniscule
particles slipping into the mouths of mollusks. Whether we grasp a text with
a fervent gaze infused with purpose, or we simply find ourselves, by some
circumstance, within the shell of a text, we nonetheless become subject to
the text. We are within it, and thus we open ourselves up to it. And like tiny
floating irritants, texts coat us with a kind of iridescent nacre. Before
experiencing a text, we were simply ourselves in that moment. Throughout
and afterwards, we begin to shimmer with the slick film the text places upon
us. We depart it as someone else. Earlier, this change was compared to a
kind of wind that passes through us, rattles us from the inside, and again
moves on. Whether an oceanic current or atmospheric wind, there is a kind
of natural movement that arises within the text. Its solid form is but a facade
of the sheer force within. That force being affect.

The lives of texts have prevailed through a kind of intertwinement with
our own history. It should not be thought of as a relationship that is parasitic
or symbiotic, but rather mutual. The life of a single text persists and morphs
as it is picked up and molded through human hands and human time.
Conversely, when the inky membrane of a poem or a phrase or a simple

word attaches itself to us, we, too, succumb to a kind of alteration. On a
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rudimentary level, the relationship between the being of a text and the being
of a human is indeed a mutual one.

Yet, as examined, this relationship has undergone and continues to be
subject to a kind vivisection. Texts are torn from each other and from us
through a classification that imprints a value of worth upon it. Through this
classification, that value transitions from the text unto us. Thus, readers and
texts become higher and lower than their neighbor, despite the fact that the
intimate relationship between the two can only truly be valued by individual
readers and their text. As posited, this thesis hoped to aid in the breaking of
such a classification by turning one’s attention to the sheer importance of
affect and the complexities that exist within readers and texts of all kinds.

The psychological investigations of reading presented affect to be an
undeniable result of the effect of reading. The theorists behind these
investigations attempted to identify the origin of affect. Theorists like Dana
LaCourse Munteanu and Howard Sklar assert affect to arise from empathetic
or sympathetic connections where the reader began to feel for what was
within a text as though it was not a text, but a person. Others, like Brooke
Miller, instead noted how it would be more beneficial to not try to pinpoint
such occurrences, but to simply understand them as present though
ambiguous moments. Somewhere in the text and by some means, we
become inspirited by the words silently shaping upon our lips. Regardless of
one’s methods, the affectual response to reading has indeed been identified,

its untraceable movement passes us, though its origin remain to be found.



Ray | 76

The chorus of theories that look through the psychological lens are crafted
with an intention to chart the constellation somewhere upon a universal sky.
What must be remembered is that this cluster of stars consistently
rearranges itself according to the eyes cast upon it.

Again, its presence is there and its light warms our skin. We feel it. We
feel the texts in some way as they communicate to us in their silent
language. Humankind’s need for structure has extended itself over this
relationship. By instructing a classification over texts, we become unbound
from them. Our conversation has been intruded upon, and an omnipresent
voice looms overhead to define the worth of our relationship before it has
begun. One may simply argue that the craft and intention behind a text is
what defines it and sets it apart from others. This is a perspective that places
importance on a standard and expectation that must be met by a text. In
other words, “good” texts are those that check off a set of criteria. They are
written well, they challenge us, intellect is gained from reading— the
exchange of our time is worthwhile. These are examples of common values
that can be placed upon a text. It must not be forgotten that any values
placed upon a text that do not derive from the reader warps the relationship
of the reading experience.

When someone says that a poem is difficult, does he or she
simply mean the language of the poem, or the mind of the poem,
or the sentiment of the poem is not like his or her language or

mind or sentiment?
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| mean this: | feel like what we are really talking about when we

talk about “accessibility” and “difficulty” and “ease” is intimacy,

and a desire for intimacy. Practically a demand for intimacy—and

of just the exact degree and flavor that we desire. (Vap 11-13)
These “intrinsic” values that are expectations of a “good” text must be
questioned. A reader who does not question their own criteria of a
“worthwhile” reading experience simply succumbs to the hierarchy of
judgment. We force the text to bend to the “exact degree” of our perhaps
false expectations, and thus a text becomes wrongly subjected. To read and
thus to judge a text authentically can best be done once the reader has gone
through a kind of judgement of themselves. This is not to suggest that
reading is never done authentically unless one creates a set of criteria for
themselves, nor is it suggested that texts cannot be judged as “good” or
“bad” at all. Rather, this thesis suggests that a reader would benefit from
discarding values placed on a text by others or by at least assessing their
own values in order to determine a kind of value for themselves.

Critiques of texts can be influential for us indeed. They can guide our
reading experience and even inspire it. A universal judgment, however,
cannot exist in the realm of the relationship between texts and reading as it
cannot exist in many facets of humankind’s world. Understanding affect
allows us, as readers, to more deeply understand this simple yet often
undermined notion that all texts have worth. This thesis attempts to remind

the reader that worth, however, should not be considered universal. Like the
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word affect, like the word experience, and the word text, worth, too, is an
anomaly in the sense that worth is derived from the individual and their
personal relationship to reading. The worth of a text, then, becomes subject
to the individual’s identity—their history, culture, or gender—that cannot be

fairly considered by the “canon”.
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The following pages present the answers to the Reading Habits
Questionnaire. These questions were formulated in order to provide an
insight on reader’s reflections. The survey was created in a Google Form and
can be viewed at the following link: https://forms.gle/5gTYwazyk8raSmvb7.
The survey was initiated in October of the year 2018, and was kept open
until December of the same year. There was a total of 53 responses.
Participation in the survey was entirely random and optional.

Though not all questions and answers were highlighted in each of the
chapters of the thesis, the entirety of the survey proves beneficial for those
interested in a more complete scope of individuals and their relationship to

reading.
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Timestamp Wratisyowage?  Whatis yourgender?  Whatis your etnicty?
107312018 143627 16-30 Femae Mixed
10372018 14:38.28 18- 30 Femde Asain
10372018 14:4002 18- 30 Male Asain
1072018 14:5327 18-30 Male White
10732018 15:00:18 18- 30 Femae Hispanic
102018 15:13:36 18- 30 Femae Hispanic
10/3/2018 15:53:15 18- 30 Femae Hispanic
1032018 16:01:20 18-30 Femde Hispanic
107372018 160415 <18 Femae Agan
1037018 16:07:32 18-30 Femde Hispanic
10/3/2016 16:1009 41 - 60 Femde White
1072018 16:21:28 18- 30 Male Whte
10312016 190940 18-30 Femde White
102018 19:13:25 41-60 Male Whtg
1032018 194936 18-30 Male Asan
1042018 2:27:52 >80 Femae White
10/412018 134507 18- 30 Male Asain
0472018 14:49.25 31-40 Femde Whitg
10412018 14:57:14 18-30 Femae Hispanic
10472018 15:34:52 18- 30 Femde White
1042018 19:27:29 18-30 Male White
10572018 120636 18- 30 Male Black or Afican Americar
10772018 204957 18- 30 Femde White
1090201692100 41 - 60 Femae Wihite
1092018 11:1646 18- 30 Male White
10872018 122740 18- 30 Femde White
10912018 1349:22 18- 30 Male White
10872018 17:51:32 18- 30 Femde Mixed
10M20189:38:17 18-30 Femde Amencan Indian or Alaski
10192016 13:1103 18- 30 Femae White
101972018 13:35:57 18- 30 Femde White
1019/2018 134826 18- 30 Femde White
1019/2018 140233 <18 Femde Wiite
101972018 14.18:16 18- 30 Male White
101972018 144607 16-30 Femae White
101972018 144740 18- 30 Femde White
101972018 15:0451 18-30 Mae Wite
101972018 15:19:57 31 -40 Femde White
01972018 16:2101/31-40 Femde White
101972018 16:3300 16- 30 Male White
101972018 16:4031 <18 Femae White
1019/2018 16.4332 18- 30 Femde White
19018 205134 18-30 Male White
10192018 21:1300 <18 Femde Mied
101972018 22:2419 31-40 Femae White:
102020180:11:24 18- 30 Femae White
107202018 1:2649 31 -40 Male Hurman
1072072018 1:4701 <18 Femde Whte
1020201831243 18-30 Femde Wiite
10202018 7:0846 18- 30 Femde Asain
1020201873615 18-30 Male White
10202018 24151 31-40 Male White

102272018 17.0624 16-30 Femde White



Ray | 83



Ray | 84

Haw would you defin the tems "casual' and 'criical reader?
Casual-for fun citicia- only when necessary
Casual reader is someone who reads for fun and critical reader is someane who analyzes while they read.

casal-reas forfun
criical - reads for purpose

Casual reads not exdremely often but now and again and for more enjoyment. Criical readers analyze literary elemerts more in dpth such as the theme, language, etc.

Casual reader. someong who reads for pleasure but not often
Critical reaer. someone who carefully analyzes whatever theyre readng

Casual reader as eing someone who reas in a sress free way and for enjoyment, Critical readler someone who paces themselves, reads t leam infomnation and apply it as well as focuses in depth the pumose of the book,

Casual passively reads a story and doesn't analyze much. Critcal is actively analyzing and evaluating what you're reading

casual being reading things ust for whatit is, critical being fully taking in the reading and geting very hands onwith the reading.

‘Acasual reader Is a person who ether enjoys reading in their free tine and does it forsheer amusement. Critcal readers analyze and note particular everts ortake the minute detals into account 5o that they can delve int the deeper meaning betind a work
casual reader is more of a *for fun” reader and critcal reader is someone wha reads for class or academic puoses

Super chil azy reader

Casual reading being that of someane wha isn't paying very close attentionto the iterary devices used etc. Critical being the oppposite.

‘A casual reader 5 one who reads for pleasure and doesn't dedicate strict amounts of time o reading. They also tend to not mind what the content is so long as it interests them. A crtical reader s one who values the text of a book or ofherwise and looks at it from a perspective meart to question, invake, or imply something of value in or outof the 1
Casual readers are not very inteligent. Criical readers are talls

Casual = reading forfun, critcal = reading for research

casual reading is for enjoyment. Criical reading s for information.

A casual reader is someane who just reads to gain a broad understanding of the writing. A critical reader gains a broad wnderstanding but uses their own evaluion techniques to detemnine whether they support orreject a broad idea

Casual: reating forfun and pleasiire, for purposes mare ike recreation orinterest
Critca read With a pumose of [ althor's works

Casualis areader who reads for erjoyment and do not read *seriously". Critcal readers, Inmy opinion amotate their readings, read to option a certain goal and are most kely writing some analysis of the plece

Caisalis used todefine samething that can be used inoff hand o non fomal areas. Critical is something thatis absolutely crucial o essentia to something

Casual readers dont necessarlly absorb every bit of information. Rather, they read and let te story orwhatever take them somewhere. Critical readers are looking for something whether its conscious or not. They look for diferences in point of view, holes to poke, and anything they can to say to the author "hey you're wrong*
Causal reader meaning you read fr fun and on your ieetime. A crtical reader mearing yourezd for a specifc pumose

| associate casual reading with reading for pleasure or reading ' | tink is test anidea, style, or arqument against other ideas, and to evaluate the qualty of the ideas.

‘A casual reader s reading for the experience, what | often call an entertainment (or beach) read. A critcal reader s examining the text for content and style to make a judgement.

Acasual reader is a person who reads simply for pleasure or entertainment.

‘Acritical reader has tangibie goals In mind whilg reading. These can include learning, improving a certain skil, or Just generally bettering themselves a5  person. This type of reader probably takes notes and marks pages fo flture reference,

Casualreader is 3 reader whoreas forleisure. They arenit reading to delve deeper nto the textthe are simply reading for enjoyment. Crical eder s one who is analyzing te text to ciscover the meaning of the text and delving deeper heneath ust the surface layer of e stary.

As | understand t, 3 casual reader reads exclusively for relaxation or pleasure, not deiving ik atext with a crtical eve, whereas a critical reader locks for patterns, themes, idgas, and other potential areas of improvement o critioue.

Forme, 3 "casual readeris onewho reads imanly for pleasure. They may pick up on the *deeper' meaning of awork o terature, but ey do not do so ntentionally. A "ciica” eader is one Who reas primaril t discover the themes, struchure, ete. of awark. The two categories can and do overlap, and| would imagine that most hatitual reader
Casual readeris for fun, crifical' reader is reading with a purpose

Casual s defined a5 relaxed, critical s deined as impertart, atention demanding

Casual - someane who justreads forfun and does it when they e e t, critical - tinks crtcall aboutthe story

Casual. s justforfun
Crtieal: waymore in depth withhei eading, analyzes it

(Casual. reads for their own enjoyment and pleasure; crtical reds to analyse and compare texts, tink more deeply about them
1 562 a casual reader a5 someane who likes to read purely forleisure. | 56 a et reader as someone who may read fo funbut a0 reads other books fo the purpose ofstudying and anayzing them.

(Casual-reads forfun, crtcal - reads o get meaning from books and analyse each ang

A casual reader reads works without thinking too much about them, and most ikely tends to read more trivial hoaks. A reader on the critcal side ply about the fiterature. likely have background knowledge on the content of the baak, and aso perhaps the author and the Bme period, and would be more ikely drawn to @
Casualreaders usually take the book away face value - they go along with the joumey the authar provides. Criical readers usually analyze the text more, natjust follow the story. They might questi ngs and events are the way , ar they might compare a story to simiiar works or their underlying themes.

Sameane who reas for fun vs someene who... anayzes either the wriing orwhat's witen, | quess

casual=for fur; criical=for necessty

castial = reads for i, crical = reads toleam new ideas or perspeatives, probably spends ot more time analyzing the characters or the book
Casual readers read as a pasttime, and ciical readers are reading to understand certain sutjects orideas
Crical reader s reading to find specific detals and has a pumose of ntent thet Is not for lelsure. Casual readers read for lefsure

Casuak reas forfun, crtical readto get something out of it or leam something or analyze the text beyand surace meaning

‘A casual reader reads for erjoyment only (he fesul o that enjoyment could be anyting fom education to escapism) whereas a rtal reader wishes b lso evaluate various aspects of hek reading materil these aspects coud be their terary value, th poliical arguments they cortain, o their vale s awork of artetc
R for enjoyment vs.

(Casual reatr reads now and again, Never heard ofcrtcal reader.

A casual reader reads to enjoy the story, a il reader analyses the plot and writing

Moderate

(Casuak Just erjoys the story and reads for leasure; Critcak analyzes and breaks down the sory'stheme and stucture.

Casual Someone who reads n ree time without much thought put nto the materil they are reading,
Criizl: someane Who analzes the narative palterrs Usedin  stary/aruments used n 2 opinion picefet.

casualfor fun; eitical for thinking about or eaming the content

Casualis reading for pleasire, erticalis close reaing forresearch ete
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Would you consider yourself 3 ‘reader?fyes, would you say you're mare of a casual orcritical reader? Ifno, do youwish you were areader/ read books more often? Why or why not?
No, |wish | was because | know itwould help me with writing skils
Yes MOre of 2 casua recder.

es, crtcal reader
I'mmare of a casual reader however | read sciertfically based books 5o perhaps they are ertical, but notin an“English" class defintion

| dorft consider myself  reader | wish | do read more. t would probably help e imprave a et things 'tn not good at such a3 wriing

es, butmore of acasu reay,

Yes | wish | reac more, | trink it would expand my knowedgelperspective

| am 2 reaer but| am a full on casual reader usto enjoy and tink too hard

| would consicer myself more of & casualreacer because | enjoy reading, an It nekrealy inerested in ovethinking that much unless absolutely necessary.
Yes, a casual reader

No don't read much these days because ofbad ees

Casual eader

| consider mysef 2 reacer despie the factthat | don'trea often.  hold onto my past reading hatits and consider them valid now. That said, | want to 1 ok reading enviches the brain and opens up diferert perspectives that may not be available in an indhiduals immediate world.
Ves. | am am indiscriminate reader

Yes, geting more ciical

| am a reader for both casual and crifcal

| am mare of a casual reader

Yes. Mare ctical

Yes, | am more of a casual reader when reading forfun. However, when it comes to more creativ e pleces| do tend to analyze the plece and amotate

1 wish | would reae fo fun more often, bt | read & ot of sehooltets. Il callmyselt more of 4 eftical readerin the sense ofschool work.

Im @ criical reader, | ke to see errors in auihors logi because i helps me not make those same ristakes, Crical reading really opens me up o new points of view,

o, | don' consider myseX areader, | nd of wish  Was because it Would e 1ot easie 0 read Books fo lasses for book reports and ests

1 would consider myselfa reader, but | think in ways that are a itle unusual. | ead alof the tine, but icion compises less than 10% of what | reack | am almost ahways a crical reader, and am farmore likely to ick something up @ the store that seems e  boak for schaol than it does for fn reading. | do sometimes wishthat | could i as com
Yes, | am defiritly a reader—strong part of y ienty. | am both a casual and a citical reader. | erjoy moving betwveen the two bypes ofreading. | read al kinds of books, Including norficion fiton, stience fiction, postry, etc

Yeah, i mostly a casual reader though,

Yes, | doconsider myself @ reader and | would say | am more of a casual reader.

'm more of a critical reader, inscfar as | doritread many novels, works offction, or smilar escapist textsienves—instead | read journal aricles, news stories, st that fsnt ignt in contere, oaking for overarching ideas that define those texts

I'm not really a reader, and when | do read, | &nd o veer on the casual side. ' i to read mare, if only to improve my writing skils, but | dont wantto associate mysel with what 'l call "hookstore cuture’—thatis, he cuiture that views reading s a hobby that makes  person supenor and “weird”. | dont Ike that at .
Yes, casudl

Yes, casud

yes, LasLal

Vs, defnitely 2 casual reader
I een tying to read more Iaely, thaugh mostl nn ficon where te categories dort seemto fitas well
| consiter ysei a casual eader forthe most part | at frhes read books fr stuty puroses.

Not a reader, would i to be because n the past ive read great stories that sl stck to me.

| consider myself @ reader, tiugh a3 towhether 't more casual or criical, it depends. With the sily fanficion | usec to drunkenly read at the weekend, | certainty did nat think criically about it unless leaving & constructive cammert. With real terature (my beloved Victarian novels and poetry), Ivn much more reflecive about and studious of what 11
Mastly? | usualy consume more video or interactve media, DUt 1 have & bock t rea a chapter o two from befure bedtme

(Casual, wish had mare time. 've been steningto audio haoks thaugh.

yes, castal. | nesd amore comfy environment and fewer distractions. my house s toa loud forreading

No. | dontreally wishto be one, because I'n too ol to be fercing mysel to do tings | simply don't enjoy, without a real rewar. | also dont think heing a reader or a norkreader determines your value a5  person.

when | do read i a critical reader because | have to e for schaol, but in general I'm not much of a reader anymore. | dowish | read more often hecause | used taread 2l the time and | think it helped my creativit and there were some really great badks
I'm in between. As 've aged, I've grown more towards reacing scholary articles ar noniction
No. | used toe but | con'fee ke | have the ime and patience to commith 3 book anymore (sopped around 16-16ears of age

Casual

More ofacriica eader,

Yes, a casual one

| like reafing ofen but | cion' ferent tems for how youread.

| useto e 2 b reader, and 19 say | was a casualreader | dont read much anymore bu wish | dd

Yes

Wil a1 more of & casual reader, ' hard ot crtiue the text I reaing as | sual read hilosopky hooks

Yes. | consider myself 2 casual reader,
criical - more nonfiction than ficion

Inmy spare time | am mostly a casua reader tut | studled Enjish in universty so stil tendto read ina somewhiat critical manner . when | have the energy P
andtdepends on the type o Rerature ' readng



How often doyou read baoks/short stories/poemsietc.?
Onee aweek
Every oter day

4toGtimes amenth
Afew books a year

Rarely
ot a5 much as | would ke to but | casually read news arbcles everyday and tryto read shart stories every now and then,

Once amonth orless

atIeast read once & week

| haven't been reading ofen because of schoal, butduring breaks | would read books, aticles, and short stores. Once in awhile, | would read poems, but tend toread more books or oring works because they are more accessitl to me.
| rea boaks and of often, 14 startand frish & bock in abouta manth and ahatt

Notoften

Notvery offen

| tend to read poems the most often, but even then, that s scarce. If amything, | real a o of aricles and news stories—short and to the point

Every day.

Acouple chapters a week

dally

Once aweek

Often

| tryto read 2 books amonth for fun, | read once aweek for academic purposes, This includes articles and research joumals

Not very ofen

Once ortice each week

Veryragly

| readt books and academic articles weeklyif not dally. | can'tthink of the asttime | read a short sory or  poem. I'm super baring
Almost every day

| ryto read alite bit every right, Sometimes s a novel, sometimes a collection of short stories. It just depends on what book Im currently on,

With school | read about a boak every month or two but during summer tryto read 2-3 books a month

ot very often, ofier than if ey touch upon poiics or istory.

| read short stories faity often, since same of my friends are writers themselves. | read hooks and poems anly when I required to, for the most part (since Im an English Literature major, there's usually something like that assiqned at any giventime )
Wnen | can read |ty to. | inish maybe & baok amonh

Very often, 0nce per week

every mort

Atleastonce aweek
| ahways have books onthe GB butit's only a couple of times aweek that | read a chapter
Dally

Read afullbook once  year, bt shot stores | can read one morthly

Daly.

Itvaries - tryto do a chapter or atleast afew pages most nights. It depends on the size of the book, but 1 average a standard novel every month or 3o, Mosty | read novels orstory stries - | don'tread a Iot of pogtry.
| read a ew baks a year

every day

I fiish a book abolt once a year. | start abock aboutonce every oter marth, but | sualy grow isirterested and eave it

Il onty when recuire or school
About 2times aweek.
Rarely, Maybe about once 2 month o bvo

Once aweek nowadays

Alnost every day

Every day, 0r most days

Every day

Nt very often

Afew times a week. More i the kids were bigger

Alost everyday. | have a bunch of books on ry reading st

ot & oten anymare - Maybe tice amarth,
(uaterly?

1 wish | coull say every day but more e 23 days aweek
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What type of reacing material do you read the most and why? (Example; Stories on Waktpad, poems on Instagyam, novels from Bames and Nobles, suf for cass, ¢,
Stuff for class, articles, shudies
The news

Stuff for class
Stlentific novels

Short sories or YA novels because thats what usuallyfind most interesting
Merced Sun Star and bocks that have at home.

Things for class

staries on watied, novels from B&N, and stories in Spanish
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| mostly read books from the iorary because they are accessitie to me and | enjey hard copies much more than online. | 6o read stores on Wattpa, butnot & often because | get bored o th plots and lack ofrginalty on there. | occasionall See poerms on Instagram, but| mostl aveid them hecause they aren'tas meaningful to me as actual st

Novels from bookstores

Stories on the intemet

Aicles and research papers

‘Aticles slich as nesws or cime stovies, bUe crime books, poes, et

Books, magazines, blogs, a bounty of words on several social media sites and the occasional shampoo botfle

Business books because they interest me:

Library books for entertainment and google for rfarmation

I read 2ot of books for class sothat] stay interested inthe topics being taught in my class, Upan that | also read the news and shart stoies on Reddt,

Forlass

1 goto Barmes and Nobel and justreadwhat catches my eyes. | read academic journals that nterest me and that relateto my courses,

Shufffor class

Research joumals and nonfiction books. | ke being abe to understand these topics and explain them to people in @ way they can understand, Basicaly, | read so i can ‘expalin it ke im §*
Typicallya few tines aweek at he most and it or lass.

| read academic aticles (o leam about ne trends in my field or nes ideas. | tend to read books that teach me: g about history or the il the way that language works.
| probablyread novels and peer reviewed journal aices the most

During the semester | mosty read class texts, but | oocasionaly have some p Al ‘When | read for pleasure | mostly read novels, philosophical texts, and meditation/sef-fielp books.

Mostly shuf from class since its required for me to be able to pass the class. | also read alot of science fiction since | find it super interesting.

| primariy read news aticles on the mioterms and the guy in the White House, not because | find ftrelaxing (fa from ), but because I'm concemed about the future of our counky. | also read for classesilass assignments

Mostly st for lass. However,when | read for mysel, | tend towands the shot staes (and some longer warks, but rarely) posted on various websites (fanficion nethas some gems, despite it reputation). Despite this, i 'm given the choice, | do prefer hard copies, 0 i can, | purchase those
Fiction novels

Novels, they are most interesting to me

fantasy novels

Books
Non fiction from boakshops, classic fiction ree online
| mostly read books on mykmﬂlemr e comvenience, but sometimes | purchase novels from Haf Priced Books

0% of what | rea s st for class, Also read stores 0 wallpadd/A03 (~fanfcton)

Mosty ringteenth-century British ficion and patry, read in physical books because | lave the era and | love having  back in my hands. | wil read poems online if needed, and have only ever read the aforementioned sily farfiction an my laptap.
‘Whatever novels we have n our hame lrary

Fiction and adventure, prefer medium to long stories

biooks and reddt

Books for classes.
Mosty irformation on the infemet
News arfcles online o keep up to date, fournal arcles for uni study ,short stores related to League of Legends for my own ertertanmert

Textinmy AP englsh class

PWS\EM haoks, efther new, seconchand or rom the iorary

Novelsihooks

Pysical hocks

Shff for class, because| have to

Nonfiction, comedy, classics, mystery, fction, Usually from the lorary

A, | mosty ead cademic phiosaphy books. Sometimes, | mightfind myself brawsing th web for fanfcion

‘Short stories found on several places, mostly Reddt or fanfiction websites. Sometimes materia for iversity, however It s notably being phased out
library or public domain

Novels or norHfiction



D0 you everyeam t read? Why orwhy not?
Maybe if the context was something of rterest
Nope because| dorit have time to tink atiout

yes, I is appealing tormy inerests.
Yes because it can be aknowledgeable and caming actiity

Yes because when | find something I'm really inerested n its so great

es because | 0ve to be engaged and imagine what te reader s saying

Yes, ts peaceful done tine

yeah,because It is fun and really nice to ust urwind

Yes, | ove reading but | never have the time to do 5o. Sometimes when [ bored, | just pick up a random book and start locking through it
ido, because 'm so busy il miss the feeling of picking up a new book and geting really into the story

Yes

Yes when| needto leam or wart to understand something more closely

es but thatyearning derives from a place of wanting to escape t another world or to explore someong fse's misfortunes (such s with rue crime) in order to escape my own
Always.

Regentlyyes bic of the knowledge In the book

almost aiways have reading matenal athand

Yes | especially want o be reading fcton, because it doesn'tfeel e studying and | can escape from the news and my real fe

Yes-| just want more time.

Yes, over summer | have the tendencles to want to read but lack the time or oppertuny to, This s due to work and summer schaal,

s, | yearm to et y mind wander to sameshere efse where deadines and sotietl rles don'tanply. But never have the tine northe ailly to get outf my head thatoften
Not especially. | yearn for nes things to tink about and sometimes that comes to me in the form of books, but nct ahways

No, and | fee! like the ook | have to read really has to capture my attention. It really has to be about something ke or enjoy or ind interesting and from a young age | have always been forced to read hooks and materals that did not fit under that category so1tjust tumed me offto the whele idea of reading
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| would say that in my professional ife, | thirk of reading as areprieve from wriing. | yeam to understand things that| dont really understand yet, but | don' super year to rea just because of reading. Unless itsin a specific contedt. | love some great non-ficion reading a the beach or when I'm really lrying to refax and I'm not at home. Forme, |y

lave to read, but it takes dedcatedtime, o1 often feel ke | wart to have more unintemupted time to read

Yeah, it alct. | have agiant ltof books | wart to read.
Yes, | sometimes have days where all| want b dos read a good book.
| doyeam o read, especialy itional works, because i be nice o escape to a fitional warld now and again

1t depends on what'yeam" means nhis Cotext. It here means wan,"then yes, sometmes, Mere's many athars! ind engaging Enough 0 segk out I "eam" here means “Wanting Something unavalale, then nckpaticulay,Snce there's ioing achully reventing me fom reaing.

YES because i gves me a chance to relax and live in someane else’s wortd
Yes, | love readng an often i the book | am curertly reading when | an notreading
no, | read whenever i feel ke it so1 dont have to yeam for it

Yes, sometines. | read alotas a id andwish! could read more, but school andwork get in te way, along with video gares
Not really,
Yes, | do sometines yearnto read. ke diving deepirto abook and getting lost inthe stoes

Dot know

Yes, hecause readings pleastrable and is the best escape, and sometimes one just wants o sit on one's lazy bum al night and learn about Eqyptian dynastes, early church histary, and cat breeds on Wikipedia
Not really. ts more often just a thing to do biefore e, ke I there's not enough timefor a TV show, or | cant be bothered t go to the other room to watch something (we have a stict "no screens" policy in bed, s0'we don' wreck our sleeping habits)

Yes, hecause | used to read so much & a kid. Butit's hard t find really engaging books now. Hard to sort out &l the bad ones.

oL I going o do someting for myse, | should be somelhing necessary andor enjoyatle. A for e, feading s neither.

Not really anymore, Too many other things | have todo.
'Yes. Mairly o leam ne infomnation
No. Just doesrit appealto me anymare

'YES. | usedtoread a ot and | miss dhing nto a bock

‘Abways, because ft expands my word

Yes

Wish! read more

Not really - too much effort

Yes. | love readng, Its stress relief for me

Yes. | get anious when | doritgett read atleast achapter each day.

No, because | think reading lsn'tvery suable for me a5 apastime.
‘yes. distraction during softary meals is best with things which stay open e.g. newsprint or magazine , else | would read even mare books

s prety much every day



WNEN You read WOuld Yo Say you fead mare or leasur of reguirement (cassivorketc

Requirment
Requirement

Yot deperds onwhat an reading

| cltenyread more for regurement due othe scertic joumals  readfor my classes

Pleasire
Pleasure
Requirement
for plasure.

Right now, 't reading mere for requiremert, since my wriing class forces usto do a ot of reading

| read more for pleasure
Requirement
I'dsay for pleasure

Pleastre for sure. Required reading bores me even f the content s goad e fact | have to do something within a certan amount of time agitates me

Everything s a pleasure o read.
Pleasire

pleasure

| read bath equaly.

Requirement- work

Its amisture o botn.
Requirement.

Pleasure

Defintely more for requirement

Sameshere n between, | tink. Part of mywork i stying nterest in hetaric and language and human betiavir, but mastly ' jus nterested n those tings anyiays, s01t becomes kind of work and kind ofpleastre, f
I for leastre e o eam professionally and persoral. | probatly rea a ie more for learing,* but 60 2 ot of reaeing formary reastns

1 say t's probably 50150 butt epends on my course load and how much reading Is required.

Abitof bath, atthis poirk mostly for requirement
Requiremen.
Requirerent, typically.

Most of the reading | do s required but prefer o read for pleasure

Pleasire
pleasire

Pleastre
Its probatly 40,60 pleastre:school
Pleastre

More forrequrement because | have to read a ot to pass classes (medcal schod)
Pleasure. | finshed my postoraduate studies twa years ago, and during that time | was defintely reading more for lechures. | il did, though, have [imited) time to read for pleasre.
Wastly for distraction, honestly. Reading is fing, but'm usually in bed like a half hour or 5o before | feel ied /*have to" be asleep, so | pass thetime reading

Pleastre
fleasure
Work

Class
Pleastre
Requirement

Requirement nai.
Pleasure

Pleasire

Pleasire

Reuirement

Pleasure

Ireat mostyfor peasure

Both, but slightly more than usualy reguirement.
pleasure

Pleasure, at the moment
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When you rea for pleasure, would you deine your reading material t be *for enfertainment™? If ot how wouldyou define your reading materal?
Things to keep me more informed
Yes entertainment

for enteainment
Yes

Yes forentertainment

Yes more forentertanment

Ertertanmert or knowledge

Its formy ertertainmert only choosing books biased on the summaries

Yes, | woud. When| read in my free tine, usually it's for me:to do something or Because | truly enjoy the book

My reaingis for fun, or for etertainmert. When 'm bored of seraling through my phone I'l pick up ook or read the news or something
Yes definiely entertarment

Ertertaining yet educationdl

My reading materilis eintely for entertanment | Iike reading stuffthattakes me away from ife & | know i

Al entertaining. Areyou i i Is this not some sort of work or class assignment? See there? You are smiling. And now you are gaing to yawn. Pretly cool, huh?
No, reading for knowledge and improving aspects of my [fe

entertainment

Yes itls mainly for entertainment

Interesting..things I'm interest in, 50 | suppase entertainment fts

Yes, however | also read to get more understand of events and sclertifc breakihvoughs, Or data in certan topics thatrterest me,

Mostof the ine I reading new ailes thet are shoved into my face by ads when | do end up reading 'forpleastre" but o love a good novel
Itsfor entertainment, yes

s for entetainment

| wouldrt necessariy say for entertainment" | would probably say instead 'for knowlecige." | suppose it could be entertainment ifyou consider that | genuinely enjoy learning new things, which couid be a fomn of entertainment

1 read nonfietion books for pleasure, but sometimes that is o learm--| justfind learning pleasurable, | aso read some pure ertertainment reads

Forentertainmentto help me fa asleep s usually the reason

Yes, | woud define it as being for entertainment

No. As stater above, | read mosty o keep abreast of curent events and erd out about electons

| Waul When | ead for pleastr, | facus more on the quaty o the plotthan the formal aspecs of the work
Yes

Yes, for entettainment

yes, ertertainmert and escapism

It for entertainment
Forinfomation and knowledge, which | find entertaining
Itis for entertainment but it lso to gain ciferent perspectives and expand my grasp on the English languace. | a times prefer realing to mavies or tv because reading is more stimulating to me

Ve

Edutainment? | read what | read because theyte academic rterests and are intriquing to study, but it also fun. Some things are more for fun' than for academics, thaugh,

Evenything | read provides enjoyment. | don' see the pointinreacing something didrit enjoy. But that coud be efther the enjoyment of a good stry, or leaming abiout something new and nteresfing.
Yes,for entertainment

1 enjoy educatonal and lighter reading just depends

Yeah, | read for pleasure its aimost abways fichon for entertalnment
Yes
Yes

Yes entertainment
Forentertainment but ot exclusively. Also for escapism, education, to chalenge myself, Endless reasons!
Sure, but also for curiosty, o learming fram different viewpaints or fe experiences/cuture.
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Not ertertainmert, no. More factual stuf to leam suff .. history, culture, ravel, language, religion, science efc. | hink there's far too much entertainment in the Western world these days. We neecito focus on belng better people for the beneft of ourselves and athers rabher than being more entertained people. That just creates self-cenbed Individ

Yes
Etertanment and for relaxclion

| read philasaphy books to enhance my knowledge and educate myself more on the feld, a5 | plan to pursue futher studies in philosophy. The learming | get in the process is what gives me pleasureientertainment/satisfaction.

| would defing it @ such, maybe a bit more to "take Inspirabon" or *bum time".
learningis entertainment

Yes
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Would you consider books/ stoies that are to be read for pleasure as “rash reading?
No
Nope

notat all
No, but there are 'irash reaings. Those that have poor stories and grammar and such

No

no

No

10 because to ezch his own books,

Semetimes, dependirig on the haok | ai reading There are books that are published from Wattpad, and  find ther prety grotesque. | do enjoy a sappy story once in a whil, but sometimes | disiike the witer's style and language, and the tharacters seem much more anneying and homible than they were intended!
o

Pleasure

No

No. | think there Is athin ine for baoks that are entertaiing. Those are the books tat are obwiously writen for a dull and bralness audence. Entertainment s embedded in 2ot of qualiies of Ife and humans love that Kind o stuff. Books dorit aliays have to take a critial ole to be valuable, because It could be even something smallina book that
Only if | am reading said material in 3 dumpeter.

Not allof but most ofthem,

notatal

No

Nope.

No. Readng Is never ‘rash” Inmy opiion.

No

Absalutey ot

No

Natatal, | tink tha ind of reading i really essental fo many people. | tink a ot about hetoric and how peaple e sacialized, and forthat reason, | find that a types of eating areimpartant and meaningfl, even i they aren't genves that | mysel seel ou. | ik that suggesting that same realing is mpartant and others isnt sends e wrong ¢
| corit think anyhing is trash reading.

No, that's mean(

No notat ll

Sametimes. fyou'e talking about books youtdfind in the magazine! veading alsle o a grocery store, sure. Books tat are consumed n te mainstrea | generally consider to be ‘rash'athough | by notto judge books by ter covers
Itwould depend onthe qualty of the writing.

No

No

notatall

No
Neverl
It does depend on whatyou are actualy reading for pleasure. For example, fyou are reading Peaple magazing for pleasure | would consider tha"rash reading. Otheis, | generally do not see readling for pleasure a5 *trash reading. Fiction books tha are rea for pleasure can stl have a ot of value o e reader.

Not atall

Depends onthe hoak. Mills & Boon bools, IMHO, are usually rea for pleasure and aretrash. | readl Thomas Harcy for pleasure, and | douotthatthis wouid widely be considered rash.
Absolutely not! U s for ing and having fun, notfor being boring and and doing stuff you hate. If you enjoy reading 'crappy" stories, thats fine - you do whats rigft foryou
‘Sometimes, but they dont have to be

o

No.

No? Why would it be?
No. Everyang has the rightto read whatever they wish for pleasure.
No

NO

Nol

Noway. Yes, there are baoks | might consider t be pretty low qually or "rash," butta view all non academic o non fiction work as trash is ust wrong.

Not ahways. Some.

No. Itis perfectly reasanatle to want treadifor pleasure, just a5 someane might want o watch mavies for pleasure or eat for heing a judge
No

Defiritely no. Trash reading certaly st mitedto pleasure baoks'

‘Absolutely not, unless this was the author's intention,
anly trash f poor grammar, layaLt, spelling, et was notintended by author

Mayte



When you read for requirement, do you ever find t pleastrable? If so,what was the material?
Notatal
Sometimes.. the material s on anthropology

s, exonomic heory type ofstff such s game theory
| somefimes found it pleasurabie but i high school ftwas often 'in the way'. However | did love The Kite Runner and To Kill aMockingbird. | enjoy some of the academic joundls | read now.

No

sometines

Yes, chemistry

L only ine tpleasurable i twould be something | would read on my own nce | stat reading

s, tere were times when my teacher forced us t read hooks and gave us quizzes to ensure thatwe have read the material. | ddn't expectto like *Price and Prejudice” or 'The Great Gatsby," but they tumed outto e some oy favorite books,
o, tnless its something that i find genvinely inferesting

Yes The Mayrard James Keenan book A Perfect Union of Contrary Things

Yes, when readng aliout Fstorical events or some abscure topics

No

1 enjoy reading about gardening since | work inthe gardening industry. Ore example would b the periodical Maximum Yield
No

ahways pleasurle toleam something

Yes . Ifits ane seintiic study or concept | have never heard of

Ves. Work hat I intereste in and have the opportunty to spend e with. Navels poetry, argumerts.

Same mateils. | am fascinated by new and old studies conducted within the sciences. | am als interested i reading about teacting methods.

Vs, | ove readng about psychology so whenever | have same good materialfrom dlass | find  pleasuratle.

Yes. It usually eally boring tectinical materia 50 | ry o personifythe Insyuments. nsteat ofreaaing *avold contamination of assay' | read *dont et the meching toa diry or it be mad"

Only one time have | e for recuirement and it was actually pleasurable and that was back in high school. We had torea a book for Englsh class and as | fored mysel to read t| actually tarted to like whattwas atiout

Yes. Prefty much anything that was assigned in my fielt aricles, books, and research in rhetoric, compasition, and inguisticsis alfascinafing to me- though, for sure, terialis more useful and ther material
| often findthe matedals | am recuired t fead pleasuratle because | getto see new perspectives and leam from that materid

Yeah, pretty much al of my core humanties readings (except Piato). Some of the short storesfrom te medleval era were geruinely ilarous

s, | do someimes i t leasurable such as for my Core e fistorical readings were very nteresting

Absolutely.'ve read journal aticles in the hstary field that open my eyes tanew concepts, ideas, or events, and that tome is peasurable

Y5, INENG 281 (mrodution o Lterature), we rea some shart stories that | ound really engaging The Seagulreater has some excellnt pieces.
Yes, when| was in inrocctory classes that were reading fiction Instead of science articles

Yes, the materal s peer-reviewed arles from academic jounals

iot usually urless ' abouta toic  am dready realy iterested in

ey ral. am reacing Hom Deus by Yuval Noah Harar orhy Comgositn course, and twas very neresting. | usualy eser nd assiged reaeing nteresting
Rarely
et | f it plastratle, but | arely a equie t el anything thk e would i pleasurale. | am an accousting studen, therefce, most ey rquied reacing consists o accountingethooks and accourting qidance.

Yes! Somesmes medlcal hooks explain stuffvery Wl and everyifing makes sense. Also Iots of symptomstiseasest.. ar very nteesting!
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| have in the past, and to me, it truly depends on the material. Some good forced reads that | studied were loads of Elizabethan & Jacobean fterature (2t ~16 or $07), Ancrene Wisse (surprisingly, | enjoyed studying it), and actually many thers. Not erjoyed: scholarly arcles about noniterary topics, African-American teraure, and Twilight t wag

Almost never, | resent belng told what o do in general, sowhen | had ing inhigh schoal, even if the book was othenwise fine, | despised being forced into
| canttik of ary
meh, i always ired reading, i love leaming but foo repetiive for me

‘Some hoaks | had to read in grade schoal were enjoyable

Sometimes. Books fom schaol | have really enjoyed include Macheth, Othello, and The Book Thief,
No
Some toglcs can be, especially ones refated 1 socilogy and psychology. | am studying hospitalty so those areritvery often though

Yes! Lots o things that are just ineresting to me!

‘Almost ahways, because Ve chosen to b in that ttuaton inthe fist place. For example essays about at when n uriversity

There were pronatly a few warks affiction | had to read in schaolthat | had amic interest i, but ' say thats prett rarefor a requirement

Sure because | enjoy my job andthe sutject | warkwith,

| often find  pleastrable when s for classes | ike and am interestedin. So if we have to read something for chemisty or biolagy | erjoy it hecause | am interested in fose subjects
Sometimes. Shakespeare

Depends on the materal. | struggle reading up on a subject! don't care about. Unless its psych or philo

*Pleasurable® i anather thing, howeer | am certainly not complaining when | mustread about computer algorthms
ficton far English credit?

Yes. | read some good navels and essays for college, Others were an ordeal o read
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Whatis your mast memorale experience with readng? (Plese be thoraugh.)
Findrg bock tat pertain to my interest
I love being i the frary and | remember trying to read Hary Poter books in one day. | remember readingto the point where | won this prize for being the best reader in the elementary school | was &t.

reading s many books as i could in elementary sthactin orter to win a pizza party for my ¢lass. It was the most reading | have don (B0+ hooks in @ span of a week) We did win the pizza thaugh!
My most memorable moment was reading The Kdte Runner and having all hie alheme of upinmy head as the story cli onnected to the story and meaning

Readingthe Masque of the Red Deathwhen | s younger really pulled me in and | coulat put it down and eve. Read & mulipl times and | sl somefimes st rad it

My most memarable experience of reading i that tfet enjoyable and casual

Reading dystopian novels "We' and"Handmaids tale”

Being In 4th grade and my teacher Mr Lopez doing out loud reading and he was reading Number the Stars by Lois Lowry. | remember him being 5o into the story and so much excitement or drama to the book, bringing It to ife | was so interested | asked to borrow the book, because | wanted tofinish it on my own which did. | loved the book so mu
ke reaing in the summer, because it gives me a good feeling about the lfe It Iiving. In a lot o corning--age novels sich a *Catcher in the Rye," | found that | could relate tothe main character and | stopped feeling ike | was the oriy one who was experiencing the wildest emetions Sometines, when [t sad,its teassung to read a book whe
When | was lttle my parents would take me to a used bookstore once a manth and let me buy 3 baaks, and [ would get home and immediately start one of the books. | remember | would read all day, everyday unil | fiished the books | had bought and then I'd eagery and impatiently watt until my next bookstore trp to find 3 mare books | could dev,
True Crime bocks i althat | read

Probably the stories and books read inmy eng 033 course:

| remember realing tis book whe | wasvery very Young that invoved a dog passing away.Itwas partof tis sivange animal rescus series that | wish | knew the name of Aryay, | remembe reading e part about he dog passing and crying 50 much because | thought ofthose ASPCA commertials and that moment valdated n my young mind 1
When was intenviewed for an artcle in High Times about POE aling. | was in character as Wanda Grizwald and we ran 2 Facebook page called Fox Oriing where we made fun of the hard right and their anti cannabis propaganda. It was  hoat.

When | get the thil of excitement when reading this one Self-help baak.

The Hobbit series including National Lampaons "Bared of the Rings". Rudyard Kiplings "Plain Tales from the Hils". Ayn Rand's "Atlas Shrugged". The Bible. Numerous mystery stores, too many to count starting with "Nancy Drew" indth grade.

The mostmemarable experience s reading ahout someane sick. She had cancer as ateenager . She recovered, then she gotit again and it was mre aggressive than ever. She tied sa many diferent methods of treatment. She lost her hair and in her perspective the treatments were big blurs

| remember fnally being able to read ook by myself atte age of 8, was a slow reader because Englih was my second languade, It was a huge accompilshment for me to be abieto read aboak, That sparked my interest I reading amything | could

| as obsessed it reading tese baoks about a tibe of cals called "Warors' in midde schaol. | woud iht people in the Braryfor the next novel | needd it series. | was chsessed.

My mom reading hany pater books t e and my soings before e, Her snapevoice was amazing

1 s ack n igh schoo, | thirk the 10 or 11t grade and we had t read his one ook, | don' remember the fullte bt just kow Ithad*Pat Time Incan it Every day ate sthaol and practice | woul find myself wanting o frish my homewor 50| could read a it mare offt each night

| e up reading O, Seuss a ot andwhen | was n high schodl, | did a project where | researched his perspective and strategies as a great American authr 1 irst i to present my teacher with an argument that he n fact qualified as a great American auior). As | started researching, | realized that somany of the books | loved from when| was
1 amthe youngestoffvechiien. | emenber a book mabile coming tvough ourneghiborhood each week when | was young, My whole family would il cnto the bus to chaose hooks. We were sueh voracious readers that they had to change telr riving pattem 5o we would be the last hause and no take all ofte bocks for the whale neighborho

When [ was a Kid | read every single Magic Treshouse book over and over. It was real ause | ot to experience the fantasy i & somewhiat historical lens. Every book was something completely different and | just remember feeling o excited by how much history there was that | could leam and read abaut,

My most memorable ecperience with reading was when | was around 8 years old. My parents were il gaing through a brutal dvorce and itwas beginning b take a toll on me. At one point it got $0 bad | had to start gaing to therapy in order to make sure | was coping with the stressful situation. This cortinued for many years and the only thing that
It difcult o single ane ot s the most memorable. | wil say that many of my most memorable experiences in reading center around required tedts that! later became enamoredwit. Inmy freshman year of undergrad, | read excerpts of philosopfical texts by Plato an Kant, which was my first bme being really absorbed in philosophy. Anather clz
| remenber firishing, inthe fourth grade, he last Harry Patter book at my grandmother's house. I'd read the previous six the year before, so entranced the world around me faded away (which never happened before, and hasrit since.) Inthose days, | tended to read ahead if a certain section of a hookwas boring, o' aleady read said ending a ¢

EXperience | the Lovely Bones for the first me when | was around 12years old. The experience was memorable because It was a very explit and graphic book, and also because itwas nstanty a favoite book of mine
reading the hany potter novels as a chid - preordering them, getting them on day of release and justsiting down to read the hook in one day

1-teading inkheart seres when | was 9, | read non stop and finishedt the [ast baok in 2 days. 2reading divergent and 5thwave underthe covers of my bed in e middle of the night having just fown to Australia and struggling to get over et fag. 3+ read al of tomorrow, when the war began in a couple of weeks, | was obsessed.
1 have two similar examples. When | was in elementary sthool and began reading Harry Poter, | remember my love for te fantasy gerre blossoming. | had a similar siuation with Orson Scott Card's Enderverse that got me interested i sclence fition

There was 3 bock about  murcer,and the mal suspect was an autisc boy. T story st via mutpe points of view (e dead i, the autisic by, his o), and sowly e getcferent detallsfrm each poirtof vew that shape e story as awhole. Als, reaing the same stene (here the aubstc hoy was 'making a seene ) & tol by himself
One of my most I with reading Was discovering Shakespeare at sixeen- really getting Shakespeare. I fist read Romeo and Juliet twa years priar, and The Tempest and fis sonnets the year before, but cigging into and realy analysing thelo, King Lear, Hamle, an the sonnets spared someting in me in a lterary sense
I re-read some Roald Dahi stores recently, ince | enjoyed them when | was younger, andwhie| watky word, | realze that the wri fegls chiltkorented in 2 way that alenates older readers (compared to other writers, notably JK Rowling, whase wark s chid fiendly, but can be more easlly enjoyed by aduts too). Like:
I'drather not be. But | remember  few realy emotional scenes,

thisis agreat question ). in my parents front yard, on the grass, under the shade of our big pine trees, on 2 warmn summer day. | was aiout 1 or 12. Then some mensho were doing wark for us pulled up and said you love to read dont you?”. They were slightly creepy sol wentinside.

My mast memarable experience Was not a certain evert, but over a peod inmy Ife where | would read fiction novels every day. | Iiked 1 place mysel inthe protagonist's shaes. It was my estape from reaity.
Reading the game of thranes hooks when all my fiends were at about 13-14y0

| remember reacing i tese Seres as amiddle schodler.
Hunger games. Divrgent Hany Poter, slecton, et | would just DEVOUR them

Lying n b on a weekend driking cofee and reading 1 engaging novelwithout being nterupted.
Afer picking upthe seventh Hairy Poter book 2 the midright release, | staye up Urtl 7 or 8 AM reading t bfore faling aslezp. | st coudntstop!

When [ was 16, was dunped by my first boyfriend, Hewas my firstlove, so | was devastated. | was s depressed | couldn'teat, | didnt leavethe house al summer. To escape the pain, | icked up slence of the lambs, and read the rest of the boaks inthe series, tdidnt cheer me up, but itwas the only way | could escape te pain| had n realty,
Realing a book for the second ine #ter 50 Many years and Geting the Same wiskul feeings ater frishing t again

Reading the ending of my first baok, about a primary school teacher who had gone missing, and his class went off to ind him, Tums out their subfitute teachers of oyal blood, and wished to stand in class to "befter know his subjects”,

| tealthe Serles of Unfortunate Events as a child and | was ahways really excited forthe new books to come out. Lot of other kids intny class read the too
Afew times when he new book came out my dad would come to my school during my lunch break and bring it to me ;)



What would you say inhibts you the most from reading? (Lack of interest, too busy, more interested in digtal media, efc )
Lack o nterest
Too busy

100 busy

Lack of patience

Having time bt notusing t 0 rea, Puting reading as my last pricty
Toohusy

homewark,

't sy that time i3 the biggest factor that prevents me from reading more. Now, 1t Lsinig my time to do horework and attend classes, and even pariciiating in clubs. And at night, | usuall sleep prety eary 5o | don't

I'm ahways really busy and | cant seem tofind Sme to sit down and read
Meddcal iy eyes are geting worse and warse a3 | get older
Lackoftime

11d 52y e fact that gal media exists s enough to keep me from rezeing, | can scan five diferent sites witfin the course of ten minutes whereas In ten minutes with 2 book my mind s 50 used tothe digtal flow that reading eels grueing and taing

S|EE|JIV|Q

Laukof ntrest

| e eventhing. icence pltes. bilboacs, et
Too busy

Time and vision issties.

Seheduling and lack of interest

11 busyreading lasswork thatte hy eyes outsa when | dohave time toread or do anyting un | end p on the nternet r aseep

Time maragement.|cantreadifor 30 mirutes and be satished When read, i must be untl | el *ya, thats enough for now." Coul be 10 pages, Could be 100, could be 5.
Defnely lack ofinterestand ten csractions ke televsion, sockal medl, ideo games, fends
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clfieutfor me 1 reaf because | dont reall have the time to,

| quess actually a fom of reading is what mostinhibits me from reading (at least what inhibits me from reading things | would go out and buy). Grading is what intits me from reading, but not necessarly in a bad way. Teaching witing means that a huge percentage of what | read is from my students. By the tme | grade 80 studert essays, | just!

Lack of tinewhen | am not distracted

Books can e expensive and | gennely hat reading on dighd formats.

| would say I'm just oo busy for reading. Inworking two Jabs and having a full credit load It can be very difficutto even get my homewark dane let alone read for fn
Itend to ether be too busywit school and other obligations, o just have such a shortened atention span thatfew bocks hold my inerest.

11 more ntersted in video games, o e honest!

Time and focus

Too busy

lack of feg fime, toa much time spent oniine (an social media, watching et etc)

Toobusy, focused on vide games and social media
| watch television and iten to paccasts, so | don'tfeed ke 'm missing out onthe storyteling aspect of it and | can'tconcertrate on ust words without my mind wondering
When | get really busy, reading is semetimes thrown to the wayside hecause | gettired and reading becomes more difficult t comnitto.

Lack of interes because the [ast few books ve picked up have been disappointingldidnt even finish them ./
B0t al0 Mmore nterest i prionefe (fster anet gty engaging media)

I'm busy with a full-ime job and am trying to have a baty, but | do have enough tine o read and consider at leasta poem a day. Im also @ poet, and that takes up time s well
Ditracted by oer mecla, mosly.

Nt much time, cant tell which hooks will be good

distractions

Lackf interest.

Busy
| use psychoactive substances b estape realty now
‘Al 3of those promps, plus | don'twant o spend money hooks onine or from lbraries and stores

Im 5o busy now
Tie

Currntly, nating. A e years ago, | Wasnt feacing much (compared to he far amourt | read growing L), butrow that have my kind 1 reading al the time. | prefr checking out lrary books over purchasing, and it so easy fo check out orary ebooks!

Lackoftine

Digtal media has made ithard for me to want to rea a whale book, since it instead allows instant entertainment without much work. | wish | eould read more but dital media defintely distracts me.

I have a baby that hates sleeping, sowhen | have free Sm with no kids, |ty to sleep. I'm pemetualy exhausted
‘Schaol requirements stressing me out, basically, my procrastingtion issues;

These tays I's mastly me heing busy, and classical readding material Is being phased out across society.
Iibrary icenses materals infected by drm hitps:/www defectivebydesion.orghwhat_is_dm_digita_restictions_management

Warking (being too tiec), easier to it downto watch @ show/youtube videos
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Have you ever had an experience with reading that afected you emokionally? (Reading a took upset you, caused youto cylget excted)
No
Yes

o

Yes the fauttinitstars made me cry

Anexperience where t made me cry and think about lfe

Yesif  story is well witten | get excited to read it

25

Yes, thappens alot mare than care to admit. For example, one book thatresonates with me to this day is *Perks of Being a Walflower" hecause fie the main character, | have trouble fting in and making riencs I'm usually a bystander in almost everthing, an | usualy hear things that go on but never really know what' ging on. | think i the by
Yes, Ve experienced many emctions while reading. Ve cried,fet excited, scared and anxious for characters
‘Animal stories always upsetme

No

Previously mentioned

You ever rea! the end of the Dark Tower series?

Yes, petexcied

Ive aghe, Ve rid, Ve issed 5 bucks ooty

Yes | crya ot and get excied a ot from reading

Yes

| read certain books when | wark a good cry. | was not able to frish ‘mik and honey” because it resonated with me and | was not ready to open that partof my lfe back up.

| criedwhen | read & Johin Greene baok. | carftremrmber why or what hook, but any John Greene baok would protiably get me.

Yes. The book was called Toes and | was atthat age where the word expands beyand the perimeter of your house 5o ths baok really spoke to me, a5 2 ki,

Yes, | had rea something that made me get a [t mad before at whatwas happening and excited oo

‘Absolutely! Just yesterday | was reading a history about mental ilness thatinvolved a chapter abou the Holocaustwhich | had to stop reading because itwas making me cry while on a plane, Even things that: fvely emotionally neutral can impact me y because |'m thinking about how it effects people inways that are complicate
| y laugh out 1M 500

The characters in the Thamas Harris novels felt so real to me. | realy ended Up connecting with them throughout the sedes. Even Hanninal Lecter, oddy enough

Yes, there have heen a few books regarding certain human experiences that have made me cry and feel fike | could almast see and feel the emation the character was feeling
Sure, | eried after Siius Black dled in Hany Potter and The Order of the Phoeni,

My inds Wit Some ety ey suf someimes, and ttends o eave me kind ofsad. ButIve never cried, or anyting thatexreme

Yes

Yes, | have cried in reactionto books before, (jotten newvus, scared, o angry.

yes

s, | have cried when peaple e in books. ciee atadeathin the Eragan series by Chistapher Paoli
‘Walfbrother atthe start when the wolf cub's family cied n the flood, al from the view of the cub, Finishing 5th tave and tomarrow When the war began and realising that, ke in $0 many books, things can't just go back to how they were befare, and they may have win the war but would have to ive ke that forever
Yes | e I reading tores i not have an effecton e, then | robably would not e as inclined t read.

Reading Marey and Me made me cry Ike a bitch. Also, lots of fanfiction make me really ervolved with the caracters tothe point were I feel badiappy if someting bad/good happens to then. Only when the fanfiction is really well writen and “realistic” tho

(Of course. My favourite novel is Jude the Obscure, which | get upset and cluttery-feelinged (not @ worc) about every time. | get nostalgically weepy about many books as well, particularly Lord of the Rings, which | reread every December, and Olive Schreiner's The Story of an African Fam. Oh, and | cied muliple times whist reading the A Song of
Not recently. About the closest | can fink of s reading some Shakespeare plays, and having  bit offun 2 the expense of characters who dofoolish things

Oh, lots

allthetine

The book,Racing Inthe Rein, The dog dies  the en. That mace me comevery ciose to cring. | naven' read tin a few years, butmy doghas ded sinee the fasttme | rea it and if read it again now I definitely cy.
Ves
The st hunger gaes book | read it afer | watche the frst msie 50 was very excited to re-experience the stary

Almast every ook Ve read! remeroer e st book that made me ary (Counting By 7s) and a boon that | ceepy et (Eleanar and Park)
‘Al good baoks vl dothis
Yes

Flowers for Algernon made me cry, It s an amazing book,
(Ohyes: Thistne baok was such a ase. Al that romantc tension with o explict direetion. You're It tuck on tht Wishing tey gettogether phase by te tine the book ends

Nothing qute of an outourst, | tink s because of the way In Which schaols forced reaing Upon you and iade the process unirteresting, That being s, a ew plot bvists n novels have (eft me very surprsed,
bridge to teratithia

Allthe tine
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Do youthink readingto be mportark? Why? Cn 10 y0u? (Example It teaches s cena ales. | el | have leamed...)
Teathes reading and writing skils dong wih iforming us
s becalse hooks gives Us knawledge and wisdom thatwe cant reall get anykhere efse

yes, it eathes you o appreciate the views of ot peaple and alows you o eam fom whatcthes have to ay. Everytting youread has a meaning, ou just have ta indthat meaning and see how it applicabl o ane's fe.

'Yes because you can gain various kinds of kmowledge through reading

It important because itnourishes our brain cells, helps us asks questions and enabes us to take acions on certainthings. It s & powerfultool,

Yes forthe reason stated (knowledge and morals)

yes because ftteaches everyone fo sfimuiate there brain in ways that we don't get when playing video games,

Readling s important because it one ofthe ways we as humans can retieve information, When we pass on infomnation, we usuall write it down and keep it somewhere, and | ik that many peaple can lear from reading. | feel thatIve Ieamed more about myself and understoo that some feeings are okay and natura, and reacing is underreyve
Yes, | dothink reading s important. | read and comprehend reacings a ot faster than my friends who didrt enjoy reading s children, and also it promates expanding vocabuaries. As a child and well jinning of college reading gave me an escape when | fet ovenhelmed in my lfe so | think reading is super important

Readng wil ahvays be impotant

Yes very important o understanding

Reading s increioly importart, I s the language of he mind the 't ofen commuricate i day to day Reading eniches perspeciives, opens ihe mind o experiences, et Reading can be marally valuable, but it o functions as something that questons marally, challenged redisposed ideas, and so on. Its necessary for a wel
Brain stimulus is kind of neet-0.

Yes, reading is important since people don' read enough

 love learning.

Yes | feel | have become more empahetic.

Yes. Itteaches empathy and perspective taking

e, | beleve tha reaing helps us develop our cognithe and anguage Sl | believe that people who fea more fn 0 b more academic, howeer, ths s fom my persondl experence.

Reatlingis extremely imporant, | f26l 1S the best way t gain knawledge and apen your min o new deas within your own imaginaton

Yes. 0 how you learm without amertor, Books are mertors.Not al & good, ut they al ave somethingto ofer

s el is Imporant, especially for the yourger generations 0rowig Lp because it d0es helpto develop our inds and enlarges cur capaciy toleam other words

Vs, I more ways than | can praatly summarze. Reading s Inporant ecause it teaches us atoutthe tings we dant know fom our mied experince of belng humn, Itprevents wha Chimamanda Ngazi Adicie cals "the mythofthe single story," r seeinthe worlcthraugh ane, or even a e, paicularcontexts and then using them t repr
| think reading 5 very impertartbecause i alows us to explore seenlos and tink through how ofers respond andto cansider o we mightrespond. Rezaing a50 bulds our voabuary 50 he we neetito commuricate with cfer peopl we have more tols i our tooloow. Reading 2so exposes s o deas, people, et thet we might ne oteny

| think g 15 important because each text you read Ofers You a new perspective based o the author Who'rote . | tirk being exposed to these new perspectves s 2 very valuabl ay o lea about e workd andthe people i k. Readng can help you understn why peope tinkthe trings they o, r perhaps challnge certan iases r be
e, | tirk reading is very impartant ecaise Italws ane o escape it 3 Word thet s nottheirow, I everyday e we can et so caughtup and overwhelmed that it can sometimes be very dificuitto cape.Inreacing a boal you can deive ino @ enrely niew world and forget your own or afew chapters.

Absolutely. Readig an airay ofWOIks and genves provides Us With a more robust vacabulary and assortmentof perspectives taso proides us an empathetc and emational Lnderstanding o the wortd, Sure, reading and beng devoutto one text—and one textonly—can give Us @ deimertaly-narow moralistc and etlcalperspective of e worg
Desplte my lack of nterst, | tink i imporantto be wel read. The works we've cometo consider"classies”gives good nsight a5 o what culra values a certan sciely ol dear (s do te warks that, for hatever reasan, ae ot considered classis.) There a way t view conoversial topics rom a safe disance and to gan empatny without (
Ve, Though readingiwe are absarting nguage nd e sls whlle also ghing ourselves comeciansforour every day ves

s, | thirk reaingis Important. I teaches us new perspectives, expands our ol knowledge, gves Us an opporunty 1 Ive in a WOt that i entrlybedieen our rains and the tetin rontifus, and makes us smartr.

Yes,ink it e you t e smarter nd reading about ot cuesipaople thatare iferent fom you et can make you:a mare nderstanding and apen erson

Yes
Yeah, seg from difrert perspectives
I find reading incredibly important, especially in this day and age of digital commurication and content Reading helps the reader toimaging things for themselves. Italso helps the reader to really dive into someone else's warld and world-iew. Seeing anather perspective can help peaple to understand each other better and be more apt b hear son

Not really sure, i can be away to expand your horizons and way of thinking and knowledge, but there are other ways to gain the same beneft

Yes, yes, yes, a hundred million times yes. Reading exposes one not only b structured vocabulary and syrtax, but also o various cultures, viewpaints, topics, and interests. Reading is a broadener of the mind and self- and again, | doubt that ‘oroadener is even aword, but | reckon you get the point. | feel that | know more about myself and the w
It seems like it should be important, b its hard to specify exactly howhwhy itis. | guess 'l setbewith being  good source ofiteracy and vocatulary buiding, and maybe as a method of gaining insight to the society I the time and piace a book was written (man, Roald Dah really F*ing hated television),

Yes. | look up tothe charactrs, and | actually tink s given me an outiock on Ife wherein  try to striv for ideals. srive to be a good person who wil dothe rght thing, I @ those characters| love,

absolutely. you can go to nes worlds, leam new things, experience greatthings. books are fiends and adveniures and withthem youte never alone

| dlortt think it important, ' ust a hotly, and nct all hobhies ar for everyone.

Readings importart, It exposes us to new ideas and new ways of hinking, It can teach us things too, We've beentalking in my Spanish class aboutchildren's stories especially and how they're one of the ways we pass our values onto chidren

| 2l think reading i important for vocabulary and speling skils. | atute my wide vocahulary tothe fact thet | read constanty through midll and elementary school, And now, when | have read much less over te past three years (4 books peryear v 4 books per month) | also find mysel srugging to rememier how to spell worcs | used o koot
'Yes because it invoduces individuals to new ideas from diferent perspectives and acts as a medium to apen their creative mind.
Forehiidren and young eens especial, yes, because s good for thelr magination/reatiiy, to set goals and asplratons, o have Idols (elating to moralsivalues)

'YESH Yau leam abautaher paintand of view and how they look atthe word. | have Ieamed atiout divorced faniles, Native American ives in 2018, having OCD) being manied, l types of tings
Reaingls a fundamentalpartof my . | am ableto be a Ifelong leamer because | ead
Yes. It wondertl o getlostin astary, and o g0 on ajoumey (an emational joumey, an achua jaumey, etc) Wit the characters. Yo can read about experiences totaly diferentfom your own, and buld empaty.

Its & good distiping to get ino.

Itimproves Engish. | read a lot & a kid, and | got very high grades in Engish and knew alot of words simply because | spentaa lot of time reading

Yes

(Of caurse! You can leam ot about ealing. Inurn, it also improves your witing andl your speaking. You get pyourideas more concretsy, e more you're confronted with viewpoints that challenge your perspective

10 absolutely importan,f not mandetory fo everyore. It pait o the il culral cgestwtich helps you find your interess n . As forme, | ourel t exjoyabl, st ot avery broad exert.
Zenpatienceloncensaion

Yes extremely important
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Afer reflecting on your reading hasts via ths questionair, o you thirk they wil change? Why orehy not? (Ex: deciding to read mare tecause... no change becalse...)
Mayoe, | ever find beter optons to read
No hecause | am busy

yes, Wil achially ry o read more when | have e Justto be mare nfomed about what s going o iz (news) and expand my horzan o books and authars

Mostlkely not ecause habis are hardt change

| will mostlikely consider reading more especally hard coples

‘Someday, butnot hecause of tis questionnaire. 've planned to become more of a reader for a while

N0 because | think| read often and read goad boaks and enjoyit

| wantto read more, 50 | might incarperate it more into my sthedule. Pertaps | migh read more on the weekends, since | dorft have class. Since | haven't been reading for fun anymare, I've decided that 1 pick up on my reading habits again to improve ny skils and hapefully become bette at reading quicker and more theroughly.
| il potialy ty o read more, but things mightnat change hecause of my schedke

No ' ol school type ly 0

No chare because think reading is importart and  ntegrate itinto my dally e when passiole

Yege man | defritely wan t real more even I11or  short amourt of ime to sart it someting both necessary and therapeutc

Ineed to read about some people sending thoughts and prayers to my buddy so she doesn' gethed bugs. It wil make me smile. And yawn. Yaaawwwnnnl You justyawned again
No, il keep reading

| wil remain a reader 2 long a5 | am ble.

No change because | read a ot and | am busy. Maybe | wil ick up a ul fitional novel s | have mainly been reading short staris.

No change. Im ety aware of my reating habits aready.

Yes, | am ahways changing and | might change to more of a crical reader in te years to come. Career wise | wil continue to read and | hope o Inspire stufents to do 5o s well.

1o Change (even tough | Wart o) because | am very busy being a hudent

No. | cant,Its the time management, thing. | dont have time toread 100 pages and | cant precictwhen | wil be safisfied so...

1 oot befieve their wil b much ehange because | am 5o setin my ways, to b honest | tink it would take a miracle for e to be ableto change my reading habits

| thinkthat ' ahways trying to find ways that | can read more fiction, because | know its important and can be reall enriching, With that said, I'm not sure my reacing haits will change drastcally. Being an academic means that |Vve signed upto the reading game forlfe. Reflecting onmy reading habits in this survey though has made me rethink
1love reating, 50/ think wil kep locking fo opportunites o read more

Nowe | regll Just wanma buy some of te books onmy wish list

Yes, | thirk in doing this itmade me realize that | need to include more reading in my ife and make sure | am allowing myself to escape once n a while.

They may change. | am cerainly more consclous of why | read and to what end | do so because of pleasure or eritcal fought. This questionnalre has also prompted me to think about how | read more escapist fictiona texts, nstead of being constantly absorted I academia
| doubt eyl change much, to be honest! Realizing how Iitle | actually read on my own oid make me fee! kind of had, though, 50 f it ccurs to me, | /imightf make a more concentrated efortto carve out time for that

Ihope | gettoread more

No, | have ahvays been a heavy reader and avays wil be

0, i do nat have the free fime to read as much asid ke fo

Nope.
‘Well've already been trying to read more so it continue to change
No, my reating hatis wil ot change. | have develaped these habits overyears and years ofreading and | am cortentwit my reading routne

Piobatly wil ik atout reating morelpicking Up a bookjust tory, utwork do anything in realty

My own reading hatits williely change reqardliess hecause having a baty means I1l b reading more frequenty aloud. | will probably be reading even more poey than usudl. And best of luck with whatever you'e using this questionnaire for! )
Nat really, 1l probaby just confinue doing what | was alveady daing, Ifs just easler that way - 1tn areadyin a comfortable routine

'Yes, mayhe itis another straw added tothe pile that keeps telling me *you need to read more'.

0. books are a staple, i dowish i had abetter place to read though

No.

Thi sLrvey is making me wart o read more, but reaishcaly, | probatly won' 'n a sieep deprived teenager with a million things o do and a the endl of the day reacling justisnt as anpealing to me & 1t used1o be.
No change because ' satsfied with the amount of reading do
No change, | already know why | don'tread and I'm fine with that

No change because a st too busy t read orlisure
No change 2 I atways reflecting on y reading habts aeaty,
No change, because I hapgy withtherat of my reading!

Probatly not. | wish | could read mare but my chid doesn't reall allow that, One day when he's older ' be able to read more
| wish I'n reading eft now. An | shouldi! just need o finish tis homewarkfirst sroh

| v avays wankeet 1 read mare - DUt ot el roves more refevant,.. and e eludes me.
I may read copyright statute t leam wht | am pemnited to do about DRM

No



Ray |98





