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Introduction: the Goals and Work of the Task Force

HE LATINO ELIGIBILITY TaSK FORCE WAS COMMISSIONED IN 1992 TO

carry out three tasks: 1) to develop a clear understanding of the issues

associared with the low rate of Latino! cligibility rhrough the assessment
of existing research and programs inside and ourside the University; 2) to expand our
undetstanding of the issues through acquisition of new knowledge; and 3) to recom-
mend policies, ptograms and other actions duesigned to improve furure cligibilicy.

In its first report (March 1993), the Task Foree highlighted the growing rension
between the exploding Latino demographic profile in California and the
university’s ability to enroll Latino students. These students will make up more
than 50% of all K-12 students in the near future. Generally they come from inracr,
first-generation, Mexican American families of modest incomes, who value higher
education for their children. These students primarily come from the public
schools. Yert, less than 4% of Latino high school graduates are eligible for the
University of California (UC). And only a few of them transfer from rhe California
Community Colleges or the State University sysrem. The pipeline is not flowing,

The first report of the Latino Eligibilicy Task Force made five immediate recom-
mendations: 1) provide financial assistance in the form of grants and scholarships;

2) reach our to Latino familics in borh English and Spanish; 3) adopr campus-specific
plans to recruir more Latino students; 4) help improve the K-12 learning experiences
of Latino srudents; and $) change policies and practices that negartively affect or slow
down the admissions, housing, and financial aid processes. Since thar report, atention
has been focused by the Office of the President and rhe chancellors on aspects of these
recommendarions bur responses so far have not been comprehensive.

The sccond report (November 1993) focused on outreach, on building bridges
or “puentes,” among the educational systems, communirics, and Latino families
in California. Special recognirion was given to the university’s Early Academic
Outreach Programs (EAOP) on the Berkcley, Irvine, and Los Angeles campuses
and the Puente Project between rhe University of California and rhe California
Community Colleges. Both programs have impressive records in preparing Latino
studencs for cligibility and admission to the University of California sysrem.

The report also highlighted the barriers confronting Latino high schoo! stu-
dents: poor counseling, inadequate course work, lack of encouragement, absence

of parent-school partnerships, lack of designated responsibility for outrcach efforrs,

" *Latino” in this repart refers o imdividuals whose families onigimaced recemily or histarically in Mexico, the

Caribbean, Central America, or South Americs.



The Task Force is very
pleased that these long-term
recommendations were
placed centrally into the
affirmative action initiatives
approved by the Regents at
their May 1994 meeting.

Richard Figueraa, chair

Welrer Maswy, provos ___

and poor articulation among postsecondary academic plans. Effective “puentes”
were also described: a college preparatory curriculum, positive expectations for
studenss to achieve high standards. good monitoring of progress, role models,
pecr supports and consistent outreach concacts.

Three immediate outreach recommendations were presented: 1) hold account-
able rhose who have UC outreach and articulation responsibility for increasing
minority student enrollment; 2} focus an the students who reside within commut-
ing distance of UC campuses as the primary beneficiaries of outreach services; and
3) make certain thas all campuses are disseminating informarion about admissions
and financial aid directly to students and parents in Spanish.

Also, two long-term ourrcach recommendations were presented: 1) establish
“Step-to-University” programs that consider the systematic collabotation of K-12
systems, the California Community Colleges, and the University of California;
and 2) expand strategically rargeted outreach services in the community colleges,
modeled after the Puente Project, even at the cost of limiting other, less effective
K-12 outreach activities.

The Task Force is very pleased that these long-term recommendations were
placed centrally into the affirmative action initiatives approved by the Regents at
their May 1994 meeting, Also in May the Task Force met again with its Advisory

Council (AC), joined by Provost Massey, and developed an action agenda for the

remainder of its rerm which is presented in the section on Next Steps.




The Task Force now turns to new research on Latino eligibilicy and resulting
policy implications. Report Three has two objectives: 1) to review the knowledge-
base on Larino students commissioned by the Lacino Eligibility Study in is
monograph, The Educational Achievement of Latinos: Barriers and Successes, and
2) to advise the Regents on policy to increase cligibiliry rhat emanates from whar
we know about Latino students’ backgrounds, educational experiences and necds
at the K-12, community college, and university levels.

The studies uniformly rejecr the deficiency framework where Latinos” educa-
tional failure is atrributed to some dispositional or cultural defect. Instead, all
of these rescarchers test the alternative hypothesis—thar structural barriers may
impede Latino students” educational achievement, The separarte research studies
are unified in showing how strategically developed programs and interventions

do succeed.

L -8 Rackel Moran (TF)
Olga Vasquez (TF)
Rira Cepeda (AC)



Latino scholars throughout
the United States reviewed
the critical studies on Latino
students, their backgrounds
and educational experiences,
and conducted original
research.

The Educational Achievement of Latinos:
Barriers and Successes

HE KNOWLEDGE-BASE PRESENTED IN THE LaTine ELiGisirry Stuny's

monograph, The Edrcational Achicvement of Latinos: Barriers and Suc-

¢esses, 1s unique in its breadeh. Lacino scholars throughout the United
States reviewed the critical studics on Latine students, their backgrounds and
cducarional experiences, and also conducted original rescarch in the areas of social
identity, its impact on achicvement, Chicano studenrt organizations, faculty-student
mentoring relationships, Chicana high achicvers, high school reform, immigrant
studenrs, and the community college pipeline. In addition a study was presenred
from the California Postsecondary Education Commission (CPEC) data on the
facrors affecting Latino students” UC eligibility rates.

Although a brief summary can not capture the richness of the conrributions to
this volume, the abstracrs char follow are designed o alert the Regents to the key
issucs raised by cach paper. Some of these implications lead directly to Task Force
recommendations; others need furrher study as part of more systemic and compre-

hensive reforms to be recommended later.

Latino Consciousness and Academic Success
Sylvia Hurtado

Utilizing social identity theoty, Sylvia Hurtado carefully surveyed a large sample
(1,289) of very high-achicving Latino college students. Her objecrives were “to
focus on Latinoe consciousness as a form of culrural resistance and irs relationship to
academic success” (p. 17) and to examine the possible impact of such consciousness
on future policies that affecr Latinos.

Past studics have linked the loss of social/cultural affiliation {c.g.. with one’s erhnic
eroup) wirh higher rates of academic achievement. In other words, they have tended
to belster the popular belief that assimilarion into the majority culture best facilitates
academic success.

However, S, Hurtado'’s study shows that among very high-achieving Latino
students, Latino Consciousness plays a significant role for many of them in rheir
social identity. They perceive that Larinos have a devalued social sratus. They are
committed “to maintaining culrural traditions and helping the Hispanic commu-
nity” (p. 33). The data also suggest that Latino Consciousness is mediated by
family and school. The former is particularly associated with the use of Spanish in
the home and with low sociocconomic status, the latter with atcending high schools
that have high concentrations of Latine students and increased rates of college

entrance. Concomitantly, Latine students with low scores on the Latine Con-
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sciousness survey items tend to de-emphasize their group identity in order to be

“successful” and end ro emphasize individual rather than collecrive achievement.

Policy implications:

» Classroom content should be broadened in clementary, middle, secondary, and
postsecondary institutions to reflect the contributions of Latinos in our socicty
and increasc student awareness of issues of equality; and

* Qpportunitics need to be increased in schools and colleges for Latino students
to partjcipate in culrural activities and events thar facilitate personal identicy

formartion, as well as intcllectual and social development.

Social ldentification, Political Consciousness, and Academic Achievement
of Chicano Students
Alda Hurrado, Reynold Gonzalez, Luis A. Vega

The authors investigated the effect of social identity on academic achicvemenr.
Noting that the empirical literature has produced contradicrory results on this
question {thar social identity in minority students affects achicvement negarively,
positively, and neurrally), rthey chose a multidimensional survey. They hypoth-
esized thar “different social identities” might accounr for the anomalous results.

The sample included 220 Chicano college srudents in South Texas, They were
predominantly U.S.-born from sccond and third-generartion families wirh modest
economic means. Survey results indicated thar only two definitional dimensions
of “soctal identity” adversely affecred academic achievement: needing to work to
sustain oneself in school (“mobile cthnicity”™) or to sustain one’s family (“head of
houschold™). The “political raza dimension, viewing onc’s sclf in highly ethnic
terms,” did nor affecr academic achievement, But, deseribing oneself in terms of
nurturing family descriprors and close affiliation with one’s group did positively
impact achicvement. Pur simply, “It is not as casy to be rhe head of a household
and academically successful, nor is it casy o be academically successful while over-

working to achieve cconomic advancement” (p. 71).

Policy implicarion:
*» Financial aid and the provision of supportive group contexts, not a shifr from
cncouraging a strong cthnic idenrity, should be the focus of program initiatives

for Larino/Chicano studenrs,

11
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focus of program initiatives
for Latino/Chicano students.



Participation in Chicano Student Organizations: A Social Identity Perspective
Jesus G. Treviio

Little is known about why Chicano students join Chicano student organizations
in colleges and universities. Trevifio draws on social identity theory 1o analyze rhe
responses of a large national sample of Chicano studenrs.

His results indicate thar students who participate in Chicano otganizations
are motivared by a strong sense of group idenrity, the perception that their group
occupics a less than equal socieral status, and the conviction thar this starus is the
result of unfair treatment. For them, joining such otganizations is a marter of
consttucting an identity. Teevifio’s work outlines the possible psychological context
that drives Chicano students’ proactive and teactive activitics on college campuses,

Ofren Chicano student organizations are marginalized within colicges and
univetsitics because they engage in acrivities direcred at challenging and changing
the insticution and addressing inequalities and discrimination, However, these
activities, scen from a social identity perspective, can be reintetpreted as steps
toward achieving a positive group identity. Morcover, Chicano student activists
represent tomorrow's informed citizens who might strive to make our sociery

more cgalitarian and provide volunteer services to theit respecrive communities.

Policy implications:

* Institutions of higher cducation need to proactively supporr Chicano student
organizations and their work; and

* Chicano student organizations should be broughr into the fold of student affairs

and included in campus activitics aimed ar enhancing student development.

Tales of Ethnicity: Black and Latino Undergraduate Perceptions of Ethnicity and
Mentoring Relationships
James R. Valadez

“The low rates of [college] persistence and retention among minority students
may well be the lack of faculty mentors and role models,” hypothesizes Valadez
(p. 99) in his studies of mentoring relationships between faculty and minority
students and the aspects of these relationships that encourage students rowards
graduare studics.

This cthnographic study examined the student-faculty menroring relationships
within a formal mentoring program. In all, ninetcen Hispanic, twelve African

American, three Asian American, and four Native American students participared
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on the various teams. Observations and interviews occurred over a period of an
academic year.

Four major themes emerged from the student responses: 1) ethnic affiliation
and gender of the participating faculty were important; 2) the degree of faculty
involvernent and direction was key to successful mentoring; 3) regular formal and
informal mecrings were critical sources of information about the rescarch projects;
and 4) building a sense of teamwork was also valuable.

Faculty, according ro Valadez, are critical in providing students “cultural”
informarion thar is viral for graduace work, academic careers, and professional
roles. Many minority students have no access to such knowledge other than

through faculty mentors.
y

Policy implications:

* Campuses should establish more programs that provide the context for minority
studenrts and a faculty member to work on joint problem solving acrivities—
aimed at enabling studenrs to increase boch their rechnical knowledge and
develop the “culrural” informartion needed to aspire to graduare study; and

* In mentorship programs, minority students ideally will be matched wirh minor-
ity rescarchers; in the absence of minority faculty, minority students should be
paired with faculty who are sensitive and commirted ro the developmenr of

these students,

Chicana High Achievers Across Two Generations: A Working Paper

Parricia Gandara

Successful doctoral-level Mexican American women were inrerviewed in order to
understand “some of the ways in which these women navigate the barriers to higher
education...” (p. 124). All of the women in the study came from working class,
Mexican American familics. Latinas have made significant strides in raising their
participation rate in higher educarion in California, However, they still lag far
behind compared o rates for white women and for male Latinos in graduare
programs.

The successful Chicanas, svho were in their thirries and forties, reported being
good studenrs ar the college leved, but received little encouragement from non-
family members, and had fewer mentors than Lartino men. Twengy percent of them
had been tracked into non-college prepararory courses in high school. They

arrended “highly integrated™ high schools thar provided them with a strong sense

13
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Early advising—beginning
during the middle school
years—is needed to assist
Chicanas in making deci-
sions to pursue higher
education soon enough

to prepare adequately.

of biculturalism and confidence that they could make it in the majority culeure,
Their mothers were strong influences on their educational aspirations, The women
had not married prior ro entering graduate school. The majority had decided to go
to college prior to entering high school. For about half of them, recruitment and
financial aid programs proved critical in helping them get the needed resources and
information. More often than not, they acribuced cheir success to family suppore.
A second sample, made up of successful Chicanas in their twenties, differed
from cheir older counterparts in several ways. They received lower high school
GPA's; fewer of them had decided on college prior ro high school; they had more
mentoring relationships; they had fewer contaces with recruitmenc programs; they
had high participation rates in Chicano student programs; few had married by the
time they received their PhoD.'s: mosr of rhem attributed their accomplishments to

their own cfforts.

Policy implications:

* Farly advising—beginning during the middle schoo! years—is needed to assise
Chicanas in making decisions to pursue higher education soon ¢nough o
prepare adequately; concurrently, mentoring programs should be established for
Chicana middic and secondary students involving role models from the school,
the professions, and the community;

* Fxpandcd recruitment efforts should be developed which involve parents and
especially mothers to assist Chicanas in successfully completing the seeps involved
in the college preparation, planning, application, and financial aid processes; and

= Opportunitics for Chicana undergraduates to participate in coliege academic
mentorship programs which prepare them to pursue graduate studies should be

expanded.

Untracking High School Students in Preparation for College: Implications for Latino
Students
Hugh Mchan, Lea Hubbard, Dina Okamoto, [rene Villanueva

In spite of the dismal national picture of Latino students’ academic achievement
levels in high school, the Achievement Via Individual Decermination (AVID)
program in San Dicgo is successfully preparing minority students to enter college.
Most high schools track students. However “more than twenty years of rescarch
has shown thac this tracking system creers barriers to educational equity and

educational excellence” (p. 151}, AVID replaces tracking wich an enriched curricu-

14



lum alang with support systems (tutors, instructors, counsclors, parent outreach AVID succeeds by socializing

and involvement) for low achicving students. students to the behaviors
T'his study examines wherher AVID works and, if it docs, why it works. Sru- necessary to prepare for
dents (253) who had participated in AVID for three years woere interviewed and college.

their school records analyzed.,

Comparing the AVID college enrollment rates to those of San Dicgo high
schools and ro the national average, Latino AVID students enroll in four-year
colleges ar a 44% rate versus 253% for the San Dicgo Schoaol District and 29%
nationally. If the rates for two-year colleges are included, AVILD Latino students’
rate of enrelliment in highoer cducation is 98% versus 6296 for San Diego. Similar
resules are obrained for African American srudenes,

AVID succeeds because it places students in A-F courses carly in cheir bigh school
carcers, lr supports these students by “social scaftolding”; by providing the studenrs
with the necessiry skills to manage problems such as poor grades; by providing for
tutors, times and places to study. parental involvement opportunitics, visits to colleges
and universitics, procedures on how o apply te colleges and for financial aid; by
providing training on how to take notes and teses; and by providing adules who acr as
advocates for the students to the bigh school wachers. In effeer, AVID succeeds by

socializing students to rhe behaviors necessary ro prepare for college.

Policy implicarions;

¢ Talented but low achieving minority students should be placed in rigorous
academic programs that challenge them intellecrually and assures char they rake
the appropriate classes for college enerancee;

¢+ Compensatory and remedial instrucrion should be phased our and replaced with
heterogencous ability grouping accompanied by rhe academic and social scaf-
folding to ¢nable all students to achicve: and

* Expanded parent-school coordination is needed to enhance the roles thac

minority parents can play en behalf of cheir children’s academic success.

Immigration and Education of Mexican Americans
Raymond Buricl

This study reviesvs recent rescarch on Mexican migration and migranes’ educa-
tional background.

Scveral studics indicare thar Mexican immigrarion to rhe Unired States is not a

random phenomenon, Thoese who migrate are “relatively beter educated” than

15




non-migrating Mexicans and they are "ambitious,” “progressive.” and upwardly
mobile (p. 198). Furcher, they are notr primarily unskilled or from agricultural
backgrounds (only 12% arc). They are “skilled and unskilled induscrial workers,
craftsmen, foremen, and operatives.” Psychaolagically, cheir profile is that of a
“productive social characrer™ (p. 201).

Bilingualism and biculturalism come more easily to rhese migrant children and
these capabilities lead ro lower drop-out rates, For many immigranc pupils, how-
cver, schools in the Unired Srares ignore their strengths by emiphasizing the acquisi-
tion of English rather chan the development of their acndemic skills. “Many first-
generation drop-oats may include the best and the brightest Mexican American
studenes” (p. 210). Some data even show thar *.achievement decreased in all arcas
as lengeh of residence in the United Stares increased™ (p. 211).

Recent data indicare thar children wirh strong bicultural oricnrarions do berrer
in American schools. Interestingly, “most Latinoes want and expect a bicubtural
adapration for their children in California sociery”™ (p. 221). Accordingly, Buricl
concludes thac

For thasc students of forcign-born parents, the legacy of cducartional failure

has not previously existed in cheir own familics, Thus, whether or nor the

educational system will successfully meet the needs of the Mexican American

community in the future depends heavily on how well thae system can accom-

modate a growing number of studenis of forcign-born parenrage (p. 222).

Policy implications:

* T'he healthy and positive cultural heritage and values broughe by Meexicun
migrants and other Latinos needs ro be recognized and reinforced by rhe
University of California and other educational segments;

+ Educational planners, reachers, and policy-makers need to know more about
the unique socioculrural experiences of Latine first-genceration immigrant
studenes and their families in order to design pedagogical scraregios thar will
take advantage of their learning seyles and motivations:

* California cducators need to give consideration vo the educational syswem in
Mexico in order o understand how thar system helps shape the learning and
motivation of students who are immigrants o the United States; and

= Arrendon must be given by schools ro the role of immigrant parencs in nuretur-

ing and rransmirting learning and morivation ro their children.
[ &
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The University and Community College Paradox: Why Latinos Do Not Transfer

Laura I. Rendoén, Romero Jalomo, Jr., Kachleen Garcia

Latinos conrinue to be underrepresented in higher education. Latinos have made
the greatest gains in communiry colleges, “bur ironically, these colleges have not
made the goal of transfer to four-year institurions a realicy for significant numbers
of Latinos...” {p. 227).

Larinos have the highest national enrollment figures (56%) in two-year institu-
tions. However, their nacional four-year college enrollment rates dropped from
21.4% 10 1975 to 16.2% in 1990. Latino males are particularly underrepresented.
Femalbes. on the other hand, have increased their college enrollment races dramari-
cally (12.1% ro 22.2%). Also, “...rclatively few Latinos are carning baccalaurcace
degrees compared to whites and African Americans™ (p. 235) even though the vast
majority want to transfer and reccive a BLAL

Latinos cransfer in such small numbers because of underdeveloped cognitive
ahilicies, psychosocial constraints, low-test scores, under-preparation in schools,
lack of articulared goals, inadequate counscling, the need to work, gender-specific
family responsibilities, and under-developed bilingual skills. Latino students also
lack tamiliarity with the relation of the communiry college system to four-year

institutions.

Policy implications:

= UC campusces need to collaborate with feeder two-year insticudions ro develop
straregic plans designed to increase the number of Latino transfer studenrs;

* Courses such as the for-credit course, The Transfer Year Experience, should be
offered on UC campusces, with clevated conteny, but analogous to the activirics
and initiatives associated wich the highly ¢ffective Freshman Year Expericence
coursework: and

* Community college counseling needs expanding to assist more Lacinos in
choosing courses that can transfer and thus ¢nable them to enroll on four-year
campuscs in their area of study. Counsclors should communicate to Latinos the

expectation thae they can succeed ac the Universiry of California.

17
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Latinos have had the lowest
percent of SAT test takers
every year for which data
are reported—1984, 1985,
1987, and 1990.

Eligibility of California 1990 High School Graduates for Admission to Public Universities
Jeanne Suhr Ludwig, Judy Kowarsky

This study extracts dara from a repore by che California Postsecondary Educa-
tion Commission on the 1990 graduaring class of high school seniors—rthe most
diverse in California’s history. Since 1981, Asian American and Latino scudent
popularions have increased dramarically and will continue to do so up to the turn
of the century. Latino students made up 23% of all graduaring seniors in Califor-
nia in 1990. They are expected to constirure 36% of all high school graduates by
the year 2000. In the 1992-93 school year, they made up 36.1%0 of the K-12
public school population in California. Many, if nor most, of these studenes will
come from homes where English is not the primary language.

The 1983 California educational reforms have produced significant increases in
the number of A-F courses taken by graduating seniors as well as in che rares of chose
taking advanced placeiment exams and college admissions wsts, Still, Latino students
lag behind in the number who take advanced placement exams and, more critically,
in the measured levels of academic achieveinene (SAT scores, GPA levels).

Lacinos have had che lowest percent of SA'T test takers every year for which dat
are reported— 1984, 1985, 1987, and 1990, Latinos are the only group for which
less than one-third of high school graduates ook the SAT in cach of the years.
Larines. as a group, have been among the lowest perferming racial/cthnic groups
on the SA'T cach year, Their mean performance as a group has improved less than
that of any other racial/cthnic group in California during the past decade.

These ourcomes wransiate into the following: “Lartino graduares experienced the
smallest increase in [UC] eligible graduates of any racial/erhnic group™ (p. 283). In
1990. only 3.9% of them were fully cligible. The rural and urban arcas where Latinos

are the most heavily concentrated produce rhe lowest cligibility rates in the seace,

Policy implication:

* The continued use of the SAT as onc of the rwo factors within the UC dligibil-
ity index needs to be reconsidered. This need is based on the significanrly lower
proportion of SAT rest rakers among Latino students (suggesting the inequity
inherent in using SAT scores ns one of the nwo componcents of the eligibilicy
indices) and the lower scores of Latino studenrs (consistent wich the many
studics chat demonstrate the discriminacory nature of psychometric teses for

Latino and other underrepresenced students).
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Recommendations

HESE RECOMMENDATIONS BELOW FLOW DIRECTLY FROM FINDINGS AND

policy impiications of the studies in the Task Foree produced monograph.

1) Expand disciplinary and ethnic studies curriculum that addresses contributions
of Latinos to American society.
Undersranding of these cantribucions help ro provide social idenrity and

academic success.

2) Increase opportunities among UC Latino students for positive identity expression

in the form of cultural activities and membership in student organizations.

Participation in such activitics has been clearly linked to academic success.

3) Increase the number and scope of courses focused on academic acceleration offered
on University of California campuses for secondary school students — including a special
focus on recruiting underrepresented students. it is further recommended that secondary
school academic credit be awarded for these courses and that grades in these courses be
considered within the UC admissions process.

Exccllenr academic programs for sccondary school students involving under-
represenied students have been offered by the various University of California
campuses, Ar UC Irvine, these have included programs aperaced by the School of
Biclogical Scicnees through the Howard Hughes Medical Institute program, by the
Office of Relations with Schools and Colleges, and by the Departmenr of Educa-
tion. Programs such as these provide a foundation for UC’s offering additional
accelerated academic coursework to Latino students, If these studies are offered for
secondary school academic credit, financing through the K-12 stare school fund
may be possible. It will be of considerable significance if the grades in these courses

can be included in calculating students” GPA for UC admissions.

4) Expand minority student mentoring programs. Minority students will ideaily be
matched with minority researchers.
When successful, mentoring enables minority students to increase cheir technical

knowledge and heighren their aspirations for graduare study.
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5) Develop collaborative plans at each UC campus with feeder community colleges to
increase the number of students transferring to the University of California. To speed
the pace of transfer activity and curriculum development, faculty in both sets of
institutions must pfay an active role in fostering student transfers and designing
appropriate curriculum; one important means would be faculty exchanges.

Large numbers of Latinos who begin in the community colleges do nor transfer
to other institutions, Of the more than 217,000 Larinos involved in community
colleges in 1992 (CPEC, 1992), anly 1.000 moved on to the University of
California (UCOP, 1992). [sce References: Report Nuniber Two)

6) Establish an Undergraduate Outreach Corps—a group of Latino (and other] students
who perform community service by serving as mentors and tutors to Latine {and other
underrepresented) secondary school students. Further, it is recommended that UC join
with state agencies to establish an Undergraduate Qutreach Corps community service
program statewide.

Successful examples already exisr. For instance, ac UC Irvine programs initdiated by
EOP/SAA (Star Bridge) and the Department of Education provide rhe opportunicy
for Larino and other mineriry students to turor underrepresented scudents in K-12
schools, These programs have been highly effective and have been articulated with
undergraduate coursework. They adhere closcly ro the principles of the newly enacred
National and Community Scrvice Act, which is a poreniial source of funding for such
programs on cvery UC campus. Another possible source of funding for these pro-
grams is the work-study program. It is important thar these funding sources be
examined in order to significanrly increase the pool of Latino (and other) studenrs
who can devote time to being 2 mentor and turor for Latino (and ocher

undcrrepresented) sccondary school students.
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Next Steps

HE 1'AsK FORCE HAS BEGUN ANALYZING THE RESEARCH STUDIES AS A

whole in terms of the need for systemic and comprehensive reforms

inside and outside UC to achicve a long-renn increase in the cligibilicy
and success of Latino students within the University of California.

In chis section. an acrion agenda for che remainder of the life of che Task Foree
is outlined which builds on the analysis. The Task Force has identified picees of
a morc holistic straregy: K-12 curriculum, roles for UC faculty, UC «ligibility
criteria, and involvement of more segments of California society in enhancing
Larino «ligibility. Additionally, the Task Foree will monitor the degree to which

its current and previous recommendations are implemenzed.

K-12 School Curriculum

The Task Force plans to address the K-12 school cutticulum in its next teport to
the Regenrs, focusing on effective programs and schools that could serve as models
for wider reform,

One subject to be considered is the Subject Marrer Projects administered by
UC Office of the President. They ate aimed ar improving the K-12 curriculum
and include the training of an outstanding group of menrtor teachers. A focus on
the cultutes and achievements of the Larino populations within all Subject Marrer
Projects would make a significant contriburion to achieving increased understand-
ing of Latino cultures among twachers, The California Lirerarure Project has led the
way by organizing the first Teachers Institure conducted in Spanish. Complemen-
tary actions aimed ar improving tcacher understanding on the pare of the other
subjecr martter projects ate also warranred.,

Furcher, the Task Foree will be investigating wherher the UC, in conjuncrion
with CSU, the Stare Deparrment of Education, and the California Commission
on Teacher Credenrialing, could plan a comprehensive steategy for serengthening
the knowledge and roles of K-12 reachers related ro Latinoe cultures and accom-
plishments and the advising and mentoring of Latino studentes, This mighe include
locking ar creaden of a statewide exchange program of teachers, teacher educators,
and administrators wicth Mexico and other Latin American narions to enhance

understanding of Latino cuttures and educarional systems within K-12,
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Studies in the monograph
cite important roles of faculty
in increasing the enrollment
of Latino students and in
enhancing their success

at college.

Roles of University of Galifornia Facully
Srudics in the menograph cite impeortant roles of faculry in increasing the
enrollment of Latino studenrs and in enhancing their success ac college. Among
the especially impormane roles for UC faculty—particularly Lacino faculy—are
1} serving as models for Larino sccondary students and their parents; 2) serving
as role models for Latino community collepge studeness and participating in the
articulation of courscs of srudy which contribute to the srudents’ successful
transfer to UCs and 3) working as menrors with undergraduawe Latino students
that contribute to the social interchange which substantially enhances learning,.
The Task Force will be studying how o encourage the UC Academic Council
and the divisional scnates on individual campuses to include in the ericeria for
tenure and promotion specific factors relared to participacion in outrcach and

mentoring activiries for Larino and other underrepresented studencs,

Umiversity of California Eligibility Criteria

The Task Foree has commissioned a study of emergent issucs and alvernartives in
cligibility criteria, The study will include review of alternacive methods of defining
UC cligibility of high school scniors and a comparison of cligibility crireria of other
leading public universitics as well as presrigious privace institutions. The Task
Force will report later on this study, cognizant of the monograph findings thac

fewer than once-third of Latino high school graduares are taking SAT tescs.

Involving More Segments of California Society in Enhancing Latino Eligibility
One of the repeared findings of the studies was the cenrral imporance of non-
school factors in Larino studenes’ success and dligibility. Social identicy, family
pereeptions and involvement, after-school programs and oppoertunitics—these
were consistently identified as being eritical in influencing the aspirations and
college awendance and achicvement of Latino students. These are dimensions of
students’ lives that—while being areas to which schools must attend—-cannot be
fully addressed by schools alone.

Television, radio and the print media, business organizations, and community
leaders can play valuable roles i enhancing the aspirations of and opportunitics

for Latino children and families, The images, information, and programs the media

present have a profound influence on the consciousness of Latinos and Californians
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overall. The messages that business [eaders give concerning the importance of
higher educarion can transform the life expericnees of Latine and other minoricy
youth. Communiry lcaders——those from communiny based organizations, churches,
and the like—can have an cnormous influcnee on the knowledge, artinucles, and
opportunitics of Latino students. The decper meaning of the monograph is thar the
involvement of all of California’s secrtors is needed in order 1o increase the participa-
tion of Larino students in his___;hcl" educarion and assure the future cconomic healch
of the state.
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The Task Force will be investigating organizational scrucrures and a fund-raising
apparatus to bring rogerher media, business, and community leaders in a1 statewide
campaign aimed at increasing Latina eligibility to the University of California system.
Such an organization could be structured to enable UC chancellors o work with
leaders in their service arcas to implement programs, Meanwhile, the Task Forec's
own Advisory Council will be preparing marerials on eligibilicy issucs from its varied

perspectives for an upcoming Task Foree report to the Regents.
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