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1. Having or developing high levels of perfectionism
leads  to  living  with  outward-oriented  aspects  in
both performance and personal efficacy, as well as
in relationships with others.

2. Emergence of fears about the social relevance of the
relationships (e.g., fear of failing others, fear of not
being  trusted),  could  a  mediating  element  in  the
emergence aggressive responses.

3. Perfectionism  reflected  will  vary  in  one  way  or
another the self-esteem, the maladaptive processes
(e.g., doubts, ruminations or worries, anguish) and
consequently  the  behavior  expressed  in  social
relationships.



ABSTRACT

For years,  one of the areas  of  study of  many researchers  has  been social
relationships. It is clear that we are social beings and live in a completely
social  world,  relating and communicating continuously with other  people,
and  these  connections  involve  a  multitude  of  factors  that  determine  our
behavior. While it is true that there are many lines of study of very wide
variety, there are some that focus on internal factors of the individual such as
perfectionism (Fletcher  & Shim, 2019; Öngen, 2009; Taylor et al.,  2016).
Although it  is  a  less  studied link,  there  are  data  showing the  association
between certain levels of perfectionism with aggressive responses in social
relationships,  whether  with  authorities,  parents  or  peers  (Lacunza  et  al.,
2019).  When  investigating  this  relationship,  it  is  worth  highlighting  the
importance of these determinants in the way we relate to others, the influence
of  certain  internal  factors  and  the  processes  that  occur  to  carry  out  the
aggressive  or  non-aggressive  behavior  of  a  person  in  his  or  her  social
context. Recent studies with samples of Spanish youth (Vicent et al., 2018),
based  on  the  2x2  Dispositional  Perfectionism  Model  (Gaudreau  &
Thompson, 2010) indicate that high levels of aggressiveness (anger, hostility,
and  verbal  and  physical  aggression)  are  strongly  related  to  mixed
perfectionism, with the combination of both being the most maladaptive. The
present  study explore the relationships between perfectionism, self-esteem
and fear of failing others in a sample of 230 young (148 girls and 82 boys)
university students (20.7 years;  SD = 2.63).  Perfectionism, fear  of failure,
aggressiveness and self-esteem was applicated. Results concluded that girls
show greater  scores  in  perfectionism,  fear  of  failure  while  boys  showed
greater scores on self-esteem and aggressive behavior, 

INTRODUCTION

For years,  one of the areas  of  study of  many researchers  has  been social
relationships. It is clear that we are social beings and live in a completely
social  world,  relating and communicating continuously with other  people,
and  these  connections  involve  a  multitude  of  factors  that  determine  our
behavior. While it is true that there are many lines of study of very wide
variety, there are some that focus on internal factors of the individual such as
perfectionism (Fletcher & Shim, 2019; Öngen, 2009; Taylor et al., 2016).
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Its role in social relationships is the subject of interest of many researchers,
who have reported its relationship with stress mediating also self-esteem and
coping (Park et al., 2010) and with the individual's mental health in general
(DiBartolo & Rendón, 2012).

Although  it  is  a  less  studied  linkage,  there  are  data  that  highlight  the
association between certain levels of perfectionism with aggressive responses
in social relationships, whether with authorities, parents or peers (Lacunza et
al.,  2019).  Inquiring  into  this  relationship,  it  is  worth  highlighting  the
importance  of  these  determinants  in  the  way  of  relating  to  others,  the
influence of certain internal factors and the processes that occur to carry out
the aggressive or non-aggressive behavior of a person in his or her social
context.

School  and  university  contexts,  which  facilitate  much  of  the  peer
interactions,  influence  the  development  of  adolescent  identity  through
learning processes and social relationships (Espelage, et al., 2016; Gibbons,
& Poelker, 2019; Krahé et al., 2011), as well as through the promotion and
regulation of prosocial behaviors and reasoning (direct and indirect) (Carlo et
al.  ,  2007).  However,  the increasingly competitive nature of the academic
environment  (Karayagiz  et  al.,  2017)  fosters  processes  such  as  social
comparison  (Zaky,  2017),  aggressiveness  (Dick,  2017),  discrimination
(Coffman, 2014) or bullying (Jan & Husain,  2015) among peers,  different
gender peers and authority figures (teachers, parents, etc.).

Aggressive  behavior  is  a  general  response  to  circumstances  such  as
defensiveness  (Corr,  2013),  academic  ambition  (Zach  et  al.,  2016),  dark
personality traits (Thomaes et al., 2008) or negative self-concept (Jia et al.,
2016). Both contextual and individual perspectives argue that in childhood
some children  and  adolescents  are  more  aggressive  than  others  with  the
modulation of some factors (McAra & McVie, 2016). For example, while
exposure  to  violence  is  a  risk  factor  (Orue  and  Calvete,  2010),  honesty
(Gázquez-Linares et al., 2015; Volk et al., 2018) and resilience (Harms et al.,
2018) are protective factors that reduce bullying.

During the last 30 years,  studies on perfectionism have uncovered several
theories  and  models  on  its  development,  effectiveness,  functionality  and
influence  on  human  relationships,  being  initially  described  as  a  single
transdiagnostic trait (present in different disordered patterns of thinking; e.g.,
anxiety,  mental  rigidity,...).  Some  of  the  models  have  become  obsolete,
however the more modern ones provide a great deal of descriptive utility and
implication,  both theoretical  and practical.  Although they  all  agree  on its
multidimensional  nature  (Frost  et  al.,  1990;  Flett  &  Hewitt,  1991),

3



researchers still disagree on the organization of the various components that
make it up, which according to their interaction can give rise to different
classifications  of  the  term,  allowing  functional  processes  that  lead  to
behaviors with greater or lesser level of personal and social adaptation.

Frost's Multidimensional Model of Perfectionism (1990): following the line
of the multidimensional construct of perfectionism, Frost makes a distinction
in  6  most  relevant  aspects  of  perfectionism,  considering  concern  about
mistakes  (overreaction  to  failures),  personal  standard  (imposing  too  high
demands  on  oneself),  parental  expectations  (belief  that  parents  will  not
approve/accept him/her if certain minimums are not met), parental criticism
(perception of high parental criticism), doubts about actions (questioning the
quality  of  one's  actions,  without  reaching  complete  satisfaction)  and
organization (excessive preference for order and precision).

Thus, depending on the levels of the different components of perfectionism
that predominate,  it  can be adaptive and functional, so that it  benefits the
person  when  performing  an  activity  or  acting  in  context,  or  it  can  be
maladaptive, impairing the proper functioning in the person's life, and can
lead  to  various  consequences  such  as  guilt,  depression,  low  self-esteem,
anxiety,  inadequate  coping  strategies  (Otto  &  Stoeber,  2006),  social
problems, stress or eating disorders (Park et al., 2010).

Flett & Hewitt's (1991) Multidimensional Model of Perfectionism: define the
construct  of  perfectionism in a  multidimensional  manner  categorized  into
self-oriented perfectionism (high self-imposed, "I must" statements), other-
oriented  perfectionism  (high  levels  of  demands  on  others),  and  socially
prescribed perfectionism (belief that others expect me to be perfect, but will
not accept me). Studies such as the one by Vicent et al. (2018) mentioned
above reveal the positive association of, both socially prescribed and self-
oriented perfectionism with some forms of aggressiveness, thus justifying the
intra-  and  interpersonal  facets  of  perfectionism.  While  self-oriented
perfectionistic is the way linked with being more prosocial (using interest in
others,  cared  about  social  norms  and  others’  expectations,  preferred
affiliative humor), socially prescribed and oriented to others perfectionistic
emerge  as  different  forms  combining  antisocial  tendencies  with  low self-
esteem (mainly, showing low self-regard and felt inferior to others) (Stoeber,
2015).

Derived from those proposals, in the first decade of the 20th century some of
the most current views appeared, such as the Tripartite Perfectionism Model
(Stoeber  &  Otto,  2006)  or  the  2x2  Dispositional  Perfectionism  Model
(Gaudreau & Thompson, 2010): 
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Tripartite Perfectionism Model (Otto & Stoeber, 2006): three categories are
differentiated taking into account the dimensions of perfectionist  concerns
and efforts, being healthy perfectionism (high efforts and low perfectionist
concern),  unhealthy  perfectionism  (both  efforts  and  high  perfectionist
concerns are maladaptive) and non-perfectionism (low levels of both effort
and perfectionist concern).

2x2 Model of Dispositional Perfectionism (Gaudreau & Thompson, 2010):
combines  evaluative  concerns  and  personal  standards  of  perfectionism,
resulting in 4 types of perfectionists: non-perfectionism (low concerns and
few  personal  standards),  pure  perfectionism  of  evaluative  concerns  (high
evaluative  concerns  and  a  low personal  standards;  results  in  maladaptive
(Reeve & Jang, 2006)), pure perfectionism of personal standard (high self-
imposed personal standards and a low evaluative concerns, the most adaptive
of all) and mixed perfectionism (high levels of both personal standard and
evaluative  concerns).  In  a  recent  study  with  Spanish  children  and
adolescents, Vicent et al. (2018) point out that high levels of aggressiveness
(anger, hostility, and verbal and physical aggression) are strongly related to
mixed  perfectionism,  with  the  combination  of  both  becoming  the  most
maladaptive.  The  most  aggressive  behaviors  are  much  more  related  to
evaluative  concern  perfectionism  (more  linked  to  perceived  external
pressures) than to personal standards perfectionism (more oriented to self-
impositions).  

Triggers of social disconnection 

One possible factor explaining aggressiveness is perfectionism. Models such
as the Perfectionism Social Disconnection (PSDM) (Hewitt et al. , 2017), the
Perfectionism Social Reaction (Flett et al.,  2016), or the Multidimensional
Model of Perfectionism (Frost et al.,  1990) have shown that perfectionism
may entail difficulties in establishing a social goal and having adequate social
relationships,  which  may be  a  source  of  vulnerability  during  adolescence
(García-Fernández et al., 2017). Despite this, the links between aggressive
behavior and perfectionism in educational contexts (where the relevance of
social  comparison,  or  the  evaluation  of  successes  versus  failures  may be
dominant), has not been systematically investigated (Tarasova et al., 2016).

In the school context, for example,  perfectionism entails the estimation of
academic  achievement  and  the  perceived  competence  to  achieve  it,  and
interferes with the understanding of peer relationships (e.g., cooperation vs.
dependence)  (Allgaier  et  al.,  2015)  or  authority  figures  (e.g.,  teachers),
turning  educational  competitiveness  into  a  willingness  to  strive  to  meet
standards of excellence under social evaluation processes (Chen et al., 2019;
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Deshpandé et  al.,  2012) or  triggered  by external  influences  from parents,
teachers or peers (Harvey et al., 2015). The scientific literature points to the
existence  of  functional  versus  dysfunctional  patterns  in  the  definitions  of
perfectionism (Frost et al., 1990; Cowie et al., 2018).

Within contexts that naturalize violence, dysfunctional perfectionist patterns
favor  the  emergence  of  antisocial  behaviors  and  attitudes  (Barnett  and
Johnson,  2016)  that  can  lead  to  social  stigmatization,  which  in  turn  can
interfere  with  socioeducational  adjustment.  This  lack  of  adjustment  may
translate into more aggressive responses (e.g., in the case of a youth with a
disability).  On the other hand, adequate adjustment can lead to the use of
conflict  resolution strategies  vs  bullying,  popularity,  trust  groups (Jang &
Pak, 2017; Rubin et al., 2017), as well as the use of prosocial resources and
greater possibilities for cooperation, facilitating psychological adjustment for
maturation  and  the  implementation  of  individual  resources  (Benita  et  al.,
2017; Spinrad & Gal, 2018).

Predominantly, people will tend to be perfectionists especially in the field of
academic and social work or in the performance of some skill (e.g., sports,
artistic  activity)  under  patterns  oriented  to  demand  and  devaluation  (see
Figure 1). This can affect by reducing learning effectiveness and behavioral
efficiency,  being  the  prelude  to  disruptive  elements  such  as  difficulty  in
emotional  adjustment,  cognitive  skills  (e.g.,  concentration  or  decision
making), relationships with peers or authority environments, inattention or
procrastination. On the other hand, it also entails a high cost of disconnection
from  one  context  to  another,  resulting  in  the  constant  occurrence  of
rumination and physical and psychological discomfort (Stoeber & Damian,
2016).
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They set goals as dichotomous rules, they classify their results in opposite ways, good or bad, 
all or nothing, there is no in-between. When they do not meet their goals they self-

recriminate.

Standard setting with 
dichotomous thinking

People have a pathological fear of failure. Some failure provokes self-criticism and negative vision.
Perfectionists set high goals for fear of failure, not for improvement.

Fear of failure 

In order to achieve their goals, pleasurable activities unrelated to those goals will be limited.Need for self-control

They evaluate their performance both in terms of the objectives and the efforts they make to 
achieve them.Performance evaluation

Improve their self-evaluation, but also increase their achievements, since they consider them 
insufficient. Not achieving the proposed goals: for fear of not achieving them, they abandon 

them.

Successfully achieve the 
proposed goals

Dysfunctional perfectionism occurs in places where high standards and performance are 
sought after, valued and recognized.

Persistence in contexts with high 
standards 

Figure 1. Factors that maintain perfectionism

Perfectionism, social relations and tendency to aggressiveness among peers

This construct of perfectionism that we have been talking about is crucial
when relating to others in certain environments, as it influences the way we
behave and perceive our social relationships. The different levels of the 6
dimensions described by Frost in his model are also combined with other
internal  psychological  processes  that  determine our behavior.  Some act  as
moderators  in  subsequent  negative  emotional  responses,  such  as  fear  of
failure,  as  highlighted by Pineda-Espejel  et  al.  (2019) in  their  study with
perfectionist  athletes,  specifically interpersonal  perfectionism, or  Elison &
Partridge  (2012) relating  maladaptive  perfectionism and fear  of  failure  in
college athletes. 

The influence of other factors that play an important role in behavior has thus
been  proven,  which  is  why  in  recent  years  the  relationship  between
perfectionism and different internal mental processes that may intervene has
been investigated, in order to find out how these variables that give rise to
certain behavioral responses of people (e.g., fear of failure) are associated,
establishing  cause  and  consequence,  which  moderates  one  or  another
variable and the degree of influence of these (van der Helm et al., 2011). 
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In this way, several  investigations have found an important psychological
process that influences the way in which we relate to others, perceive our
social  relationships,  ourselves  and  our  environment  in  general.  For many
years, self-esteem has been studied in different fields of psychology, and its
role  in  moderating  behavior  in  countless  contexts  of  daily  life  (e.g.,
academic, work, sports, social, etc.) has been demonstrated. 

Studies such as Park et al. (2010) investigated the effects of self-esteem and
its  relationship  with  perfectionism,  and  found  that  it  is  a  more  complex
connection  than  is  apparent.  These  internal  processes  can  result  in  poor
emotional management that can lead to negative and dysfunctional emotions,
and it is also very common to observe frustration, impulsivity, stress, etc.,
which  can  consequently  manifest  itself  through  aggressive  behavioral
responses,  resulting  in  aggressive  behavior  (physical,  verbal  or
psychological). 

At this point, it is worth distinguishing more specific aspects of each of the
factors  mentioned.  Thus,  regarding  perfectionism,  different  associated
patterns have been discussed either as a trait or a cognition. Several authors
used it in their research as a personality trait (Caputto et al., 2015; García-
Fernández  et  al,  2016)  being  able  to  differentiate  between  adaptive  and
maladaptive, however, others (Oros, 2013; Roselló & Maysonet, 2016) gave
it a more cognitive application coming to affirm that it is a thought learned by
different environmental influences. 

Results  of  various research  studies  have supported both patterns.  We can
speak  of  perfectionism as  a  trait,  so that  this  excessive  desire  to  achieve
success, constant worries, high standards, perfectionist efforts, give rise to a
certain degree of frustration after not achieving the imposed demands, so it
influences the self-esteem of the person modifying the value and concept of
oneself. 

On  the  other  hand,  taking  into  account  a  more  cognitive  application,
perfectionist thoughts are influenced by external patterns (either people or the
context  itself),  so  that  the  levels  of  self-esteem  that  the  person  has  are
determinant  in  establishing  their  perfectionist  behavior  patterns.  Thus,
according to the different views of the constructs, it can be stated that both
influence each other. 

Other researchers, such as Helguera and Oros (2018), noted that Argentine
university  students  presented  levels  of  adaptive  perfectionism  along  with
higher self-esteem, although as has been found in other previous studies, self-
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esteem levels varied differently depending on the dimension of perfectionism
on which we focus. 

Self-esteem  and  fear  of  failing  others  as  mediating  elements  in  social
relationships.

Psychological  research  has  considered  that  high  or  low self-esteem is  an
element  present  in  the  development  of  personality  and  the  capacity  to
show/learn  adaptive  or  maladaptive  behaviors  in  social  relationships.  For
example, low self-esteem has been described within the frustrating individual
response leading to aggressive behavior (Donnellan et al., 2005), while high
self-esteem  has  been  linked  to  greater  kindness  and  prosocial  behaviors
(Zuffianò et al., 2014; Fu et al., 2017).

Social  life,  mainly  with  peers  or  circles  of  trust,  is  an  opportunity  to
demonstrate both competence and skill in relationships and expressions of
self.  The  adolescent  develops  a  selective  search  for  referents,  through
psychosocial processes such as rivaling or defining personal and social goals,
with which to build his or her identity. Throughout this evolutionary task, the
logical inefficiency or social incompetence of the novice, until now under the
norms  and  criteria  of  the  family,  together  with  other  elements  of  the
evolutionary stage (e.g., impulsivity or interest in more immediate rewards,
experiencing  multiple and new sensations,  social  dependence,  acceptance,
popularity), draws in adolescent cognitions elements that pay attention to the
need not to fail others or the appearance of the feeling of shame.

The  developmental  process  in  adolescence  has  been  associated  in  the
scientific  literature  towards  stereotyped  behavioral  patterns  such  as
rebelliousness,  instability  or  conflict  (Casco  & Oliva,  2005;  Liau,  2007),
search for autonomy (Cid et al, 2013; Mayseless & Scharf, 2007, Zacarés et
al., 2009), selfishness (Baker & Palmer, 2006; Gardner et al., 2008), or risk-
taking behaviors (Freitas-Rosa et al., 2015; Ratcliff et al., 2011). In such a
way, the lifestyle developed by the adolescent is greatly influenced by the
goal typology present (López-Mora et al., 2017).

Such processes,  characteristic  of  adolescence,  lead  to  a  certain  degree  of
insecurity, anxiety or stress and avoidance behaviors (due to what others may
say  or  think),  especially  in  the  most  intimate  relationships,  thus  causing
either  a  decrease  in  social  relationships  or  the  generation  of  conflictive
relationships.  The  fear  of  failing  the  closest  people  appears  when  the
adolescent allows others to be responsible for controlling his or her behavior,
seeking their approval and/or fearing disapproval (Carlo et al., 1996; Silke et
al., 2018). According to Conroy et al. (2007) and Sagar et al. (2007), this
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emotion appears in childhood and is positively associated with the age of the
athlete. Therefore, failure in itself, would not have negative connotations if it
were  not  for  the  valuation  of  others  and  the  aversive  consequences
experienced by the athlete on his or her self-esteem.

As  a  consequence  of  this  fear  of  failing  others,  the  person  feels  less
competent  and  tries  to  avoid  situations  of  achievement  (Nicholls,  1989),
generating excuses for not performing tasks in the short term (making it very
difficult to protect their self-esteem), but which in the long term will have a
negative impact on their state of health and well-being and consequently on
their  level  of  competence,  mood  and  intrinsic  motivation  (Zuckerman  &
Tsai, 2005).

A review of the literature reveals the influence of self-esteem as an internal
process for preconceived ideas about the social relationship, associated with
meeting  norms,  standards  and  lifestyles  within  an  already  predetermined
social  functioning  (Collins  &  Strelan,  2021).  Although  the  association
between  the  two  processes  is  clear,  contradictions  remain  as  to  which
influences which, i.e., whether it is perfectionism that causes self-esteem to
vary,  or  whether  it  is  self-esteem  that  determines  the  different  levels  of
perfectionism that appear in social relationships (Hall et al., 2009; Deuling &
Burns, 2017). 

According to the above, we can clearly define two styles of harassment:

Direct  Harassment.  It  is  the most  detectable  style,  since  it  is  carried  out
through clear actions that can be of two types: Physical or Verbal.

Indirect harassment. Indirect harassment is the one that can have the greatest
psychological impact on the victim, with behaviors such as social isolation
and, more seriously, social exclusion.
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DirectPhysical Harassment DirectVerbal Harassment
• Open attacks on the victim
• Physical assaults (tripping, ball-busting, deliberate fouls, pushing,

etc.)
• Invading the victim's personal space
• Hazing (egging, taking clothes off in the showers, etc.)

• Nicknames and nicknames with the objective of belittling the victim (pack,
blanket, bad, bad guy, etc.).

• Teasing and taunting
• Extortions
• Blackmail
• Hazing (taunts and nicknames)

IndirectHarassment
• Social Isolation
• Social exclusion (victims are purposely removed from groups on the

team). Most difficult behavior to report
• Stalking outside the sporting arena
• Dissemination of derogatory and insulting stories
• Comments to others about the victim
• Phone calls
• Insulting messages
• Graffiti on lockers

 

Figure 2. Types of harassment in social relationships

The present study

With  the  purpose  of  establishing  connections  between  the  emergence  of
perfectionist patterns and aggressive peer response, the present work aims to
contemplate the mediation exerted by both self-esteem and fear  of failing
others in a sample of young adults (university students). It is expected that
those young adults  with high self-esteem and low fear  of  failure  will  be
positively related to a low aggressive response for those perfectionist profiles
that  are more self-oriented and socially prescribed,  whereas  those profiles
that are more other-oriented will show higher aggressive responses.

METHODS

Participants and procedure
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A sample of 230 young adult Spanish university students between 18 and 23
years of age was reached, with a mean age of 20.7 years (SD = 2.63). The
gender distribution was 148 girls (65%) and 82 boys (35%). 

Data collection and analysis was performed between 2019 and 2020, using
the Google Forms platform. Different academic (announcements on the study
platform, university  mass mailing) and general  (social  networks)  channels
were used for recruitment. At the start of data collection, participants were
informed of the objectives of the study, the voluntary nature of participation
and  the  absolute  freedom  to  leave  the  study at  any  time.  Moreover,  the
informed consent included the form of contact with the researchers and the
commitment to confidentiality and anonymity of the participants, as well as
the methodological  rigor of  the information provided.  The questionnaires,
submitted randomly,  complied with the provisions of  the approval  of  the
ethics committee of the University of Granada 1726/CEIH/2020 .

Measures

Physical and verbal aggression. For the measurement of this variable we used
the  Physical  and  Verbal  Aggression  Questionnaire  (AFV;  Del  Barrio,
Moreno and López, 2001), which consists of 20 items that present typical
situations that can occur in daily life, 5 of which function as controls that are
not computed in the results. These items describe both physical and verbal
aggressive behaviors, accompanied by a Likert-type graduated scale in three
levels  of  frequency:  (3)  "often";  (2)  "sometimes";  (1)  "never".  The  scale
provides a total aggression score and three factor scores: physical aggression,
verbal  aggression  and  control  of  aggressive  behavior.  The  internal
consistency  of  the  questionnaire  has  been  shown  to  be  high,  with  a
Cronbach's alpha of 0.80 (see Table 1).

Fear  of  failure.  The  Performance  Failure  Assessment  Inventory  (PFAI)
(Conroy et al., 2002), in its version adapted to Spanish by Moreno-Murcia
and  Conte  (2011),  is  used.  Headed  by  the  phrase  "In  my  social
relationships.....", the scale includes 25 items grouped into five dimensions:
(a)  fear  of  experiencing  embarrassment  (e.g.,  "When  I  am  failing,  it  is
embarrassing if others are there to see it"), (b) fear of devaluing their own
self-esteem (e.g.,  "When I  am failing,  it  is  often because I  am not  smart
enough to perform successfully"), (c) fear of having an uncertain future (e.g..,
"When I am failing, I think my plans for the future will change"), d) Fear that
significant others will lose interest (e.g.,  "When I am not successful,  some
people are no longer interested in me"), and, d) Fear of upsetting significant
others  (e.g.,  "When  I  am  failing,  significant  others  are  disappointed").
Responses  were  collected  on  a  Likert-type  scale,  ranging  from  (1)  not
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believing at all to (5) believing 100% of the time. In addition, a second-order
factor (Fear of failure) is set as the mean of the first-order factors. All scales
show very considerable internal consistency (see Table 1).

Perfectionism. The Multidimensional Perfectionism Scale (MPS) by Hewitt
and Flett (1991) in its Spanish version adapted by Campayo et al. (2009), is
a  measurement  instrument  composed  of  45  items  that  describes  three
subscales or essential components of perfectionist behavior: a) self-oriented
perfectionism (PSO; "I always demand perfection from myself"); b) socially
prescribed  perfectionism (PSP;  "I  have  difficulty meeting  the expectations
that others have of me"), and c) perfectionism oriented to others (POO;  "I
rarely  criticize  my  friends,  when  they  conform  they  conform  with  low
quality").  The  questionnaire  consists  of  a  Likert-type  scale  with  seven
response options referring to personal characteristics or traits, where value 1
represents  a  degree  of  total  disagreement  and  value  7  a  degree  of  total
agreement. All the scales show very considerable internal consistency (see
Table 1).

Self-esteem. The Rosenberg Self-Esteem Scale (RSS) adapted and validated
by Vázquez-Morejón et al. (2004) was applied to the Spanish population for
the global measurement of self-esteem based on the original Rosenberg scale
(EAR; 1973). This scale consists of ten items (e.g., "I feel I am as valuable a
person  as  others",  "I  would  like  to  have  more  respect  for  myself").
Participants scored their level of agreement with each item using a Likert
scale and four alternatives ranging from 1 (strongly disagree) to 4 (strongly
agree). Cronbach's alpha for this sample was .87.

Data analysis 

Statistical  analysis  included  descriptive  statistics  (mean  and  standard
deviation),  differential  analysis by gender and specialty (t-tests),  sampling
distribution  (Kolmogorov-Smirnov)  and  correlational  analysis  using
Pearson's  Chi-Square  coefficient  (SPSS.  25.  IBM  statistical  program).
Structural equation modeling was used to test the hypothesized models with
the AMOS program. 25 (IBM statistical program). Based on the observed
variables,  the robust  maximum likelihood estimation method is  used,  and
Pearson correlation matrices are used as input. To assess the fit between the
proposed theoretical models and the collected data matrix, the goodness-of-
fit indices described for CFAs were used: X2, X2/gl, NFI, CFI and RMSEA
(Byrne, 2016; Muthén & Muthén, 2010). 

RESULTS
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Table 1. Mean difference t-test, according to the sex of the participants

N = 230
α

Female
n = 148
M(SD)

Male
n = 82
M(SD) F Sig. t p

PSO .90 2.25(.84) 2.35(.88) 1.56 .21 -.60 .55
PSP .80 3.68(.78) 2.97(.73) .08 .78 1.48 .02**

POO .70 3.14(.76) 2.85(.78) .81 .37 2.09 .01**

Shame .76 3.21(.99) 2.78(.98) .08 .78 1.18 .01**

Devaluation .84 3.50(.88) 2.86(.93) .39 .54 1.94 .01**

Fear of the future .82 3.01(.81) 2.74(.76) .09 .77 1.02 .01**

Losing interest of others .87 3.63(.80) 1.97(.87) .65 .42 2.09 .00*

Disturbing others .79. 2.69(.81) 2.85(.88) .69 .41 -.98 .33
Fear of failure .91 3.86(.87) 3.24(.89) .18 .67 1.03 .01**

Self-esteem .87 2.69(.86) 3.02(.99) 3.25 .07 -1.17 .03*

Agressive behavior .81 1.03(.04) 1.56(.78) 4.01 .63 -1.35 .02*

*p < .05; **p < .01; PSO: Self-orientedperfectionism;PSP: Sociallyprescribedperfectionism; POO: Orientedto othersperfectionsm

Descriptive and differential data

In  the  mean  difference  test  (Table  1),  it  can  be  seen  that  girls  show
significantly higher differences in PSP (d = . 43) and POO (d = . 39) for
perfectionism, and in shame (d = . 37), devaluation (d = . 51), fear of the
future (d = . 27), fear of failure (d = . 32), while boys report higher significant
differences in self-esteem (d = . 48) and aggressive behavior (d = . 51). 

Relational analysis

The correlation matrix (see in table 2) shows that as PSO and PSP patterns
are higher, self-esteem increases significantly (< .01). Thus, both when the
person  self-imposes  or  pursues  what  is  socially  pre-scripted,  he/she
experiences an increase in self-esteem, also corresponding to an increase in
age (< .02). On the other hand, the most dysfunctional perfectionist pattern
(POO)  is  negatively  connected  with  self-esteem  (p  =  .00),  showing  no
significant  link  with  age.  On the  other  hand,  those  who are  self-directed
towards objective standards of demand show inverse and significant links
with  aggressive  behaviors  (=  .00)  and  fear  of  failure  in  general  (=  .00).
Conversely, both PSP and POO show positive and significant relationships
with aggressive behavior (= .00; < .01) and fear of failure in general (= .00; =
.00).
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Perfectionism

Fear to failureon
social relationships

Self-steem

Aggressivebehavior

.64

.36

.48

-.51 -.62

Table 2. Correlations between perfectionism patterns, fear of failure dimensions, and self-esteem.

N = 230 Range M(DT) 1 2 3 4 5 6 7
1. Age 18-23 20.70(2.63) - -. 56 . -48** -.21 -.14 -. 43** -.11

2. PSO 1-5 2.31(.86) - -.14 .01 -. 52** . 47* -. 45*

3. PSP 1-5 2.69(.88) - .62** .50** -. 54** . 48**

4. POO 1-5 2.02(.83) - .38** -. 48** . 57**

5. Fear of failure 1-5 1.89(.87) - -.61** .32**

6. Self-esteem 1-10 6.78(2.04) - -.63**

7. Aggressive behavior 1-3 1.26(.72) -
*p < .05; **p < .01; PSO: Self-oriented perfectionism; PSP: Society-oriented perfectionism; POO: Other-oriented 
perfectionism

Trajectory analysis of the main model

Path analysis with the observed variables was performed using the maximum
likelihood estimation method in AMOS version 25 (Byrne, 2016). A model
was  run  (see  Figure  3)  testing  the  direct  path  between  patterns  of
perfectionism,  fear  of  failure,  self-esteem,  and  aggressive  behavior.  Error
variances were allowed to correlate with each other, and the indirect pathway
between the pattern of perfectionism and aggressive behavior through fear of
failure and self-esteem was tested. Finally, the effect of gender and age was
controlled  for  in  order  to  achieve  the  highest  levels  of  reliability  of  the
results.

A multigroup analysis was performed to examine differences in the trajectory
model between men and women. An incremental chi-square and incremental
NFI test were performed to examine whether there was a significant change
between a restricted  (i.e.,  gender)  and  an  unrestricted  model  for  different
levels of the moderator variables (Muthén & Muthén, 2010). The unrestricted
model (χ2 = 29.17, df = 18, p > .05; CFI = 1.00; RMSEA = .06; parsimony-
adjusted measures [PCFI] = .45) and the restricted model (χ2 = 31. 05, df =
25, p > .06; CFI = . 08; RMSEA = . 03; PCFI = .43) were not significantly
different, Δχ2(3) = .96, p > .86; ΔNIF = . 00. Therefore, the principal path
analysis  was  performed  using  the  full  pooled  sample.  The  model  fitted
acceptably for all participants (χ2/DF = 2.05 p = .24; CFI = .97; RMSEA
= .04).
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Figure 3. Model relating perfectionism, fear of failure, self-esteem and
aggressive behavior to social relationships.

The resulting model showed that perfectionism predicted aggressive behavior
(< .02) in a direct way, increasing the effect through fear of failure in social
relationships  (=  .00).  In  another  order,  inverse  relationships  appeared
between perfectionism and aggressive behaviors,  through the mediation of
self-esteem (< .02).

DISCUSSION

Although it is true that perfectionism and aggressive behavior interact with
each directly,  other related concepts that  influence their effects have been
tested. A relationship has been found with a certain degree of management of
coping strategies in relation to the appearance of various psychopathological
behaviors. While emotional devaluation is a concept to be taken into account
in  relation  to  extreme  levels  of  perfectionism,  significantly  affecting  the
person's daily life and social  relationships (e.g.,  negative thoughts, fear to
connect  with  other  people)  is  seen  as  a  consequence  of  people's  poor
interaction  with  their  environment,  and  their  own  perception  and
interpretation of it moderating the way they behave. 

On  the  other  hand,  it  has  been  studied  how  internal  processes  (e.g.,
attachment and affect)  influence the way in which social  relationships are
produced (Dunkley et al., 2012). Personal values (linked to feelings of group
membership  or  personal  identification)  are  reflected  under  expressions  of
emotional dependence (e.g., friendship motivation, narcissism), and translate
into  feelings  of  collectivism  or  individualism  characteristic  of  certain
cultures (Ostrowsky, 2010; Wang et al., 2012).
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Other  types  of  associated  concepts  focus  on  emotional  connection  (e.g.,
loneliness, shame, anger or fear), or the cognitive focus of attachments (e.g.,
locus of control of actions), both in relation to oneself and to others. 

Depending on the type of social relationship maintained, one can speak of
aggression among peers, among authorities or parents, etc., depending on the
context in which the social bond needs to be established. Peer aggression is
one of the most common, and the recurrent attention to the improvement of
self-esteem is a maxim in the studies that describe it. In the face of different
typologies of social relationships in the university period, the decrease and
need  to  care  for  self-esteem  is  defined  as  highly  relevant  both  in  the
description of the people who attack and those who are victimized. Examples
of this  have been found in studies  on sentimental  or  couple relationships
(Pazos-Gómez  et  al.,  2014;  Viejo  et  al.,  2020),  generated  by  educational
contexts (Park et al. , 2010), between siblings (Gamble & Jin-Yu, 2008), in
the street (Street et al., 2016; Liu & Kaplan, 2004), even in sport (Stafford,
Alexander & Fry, 2013). 

["In modern society, violence is on the rise in our homes, in public places
and in what we see through the media. These social changes can influence
our  values:  children  become desensitized  to  violence  and it  becomes  the
norm and, for many, a means to an end [...]" (p.18) (Suckling and Temple,
2006).

While men with perfectionist tendencies show relationships based on more
adaptive  behaviors  (higher  academic  performance),  women  maintain
relationships  focused  on  both  adaptive  and  maladaptive  behaviors  (lower
self-esteem,  higher  evaluative  concerns...),  according  to  the  perfectionist
patterns they have built. As suggested by some of the data obtained, they are
in  line  with  studies,  Taylor  et  al.  (2016)  pointed  out  in  a  study focused
exclusively on women, noting that a high degree of perfectionism of personal
standards is associated with higher levels of self-esteem, contrary to those
perfectionists focused on evaluative concerns that have a lower self-esteem.

Finally, although to a lesser extent, there have also been studies linked to
social  behavior  and  different  degrees  of  perfectionism that  have gathered
information on physiological responses in the context of relational situations,
collecting data on the person's blood pressure and studying its relationship
with different behavioral variables.

CONCLUSIONS
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During the literature review, different typologies of interactions have been
described  in  terms  of  perfectionism and social  relationships  of  university
students. While it is true that perfectionism is confirmed to influence the way
we behave, this relationship is more complex than it appears, since different
mediating factors are involved. 

Following Hewitt  & Flett's (1991) model,  the most adaptive or functional
perfectionism has been found to be self-oriented perfectionism, linked to less
aggressive behavior and greater social skills. In this connection, people tend
to have a high self-esteem compared to others, being also a protective factor
against various pathological symptomatologies such as anxiety or depression.
This  contributes  to  a  good  social  climate  in  the  environment,  as  these
perfectionists tend to actively use positive and functional coping strategies
(e.g. , forgiveness, assertiveness and empathy) against maladaptive processes
(e.g. , stress, depression, anger,...), showing less aggressive behaviors. 

On  the  contrary,  it  has  been  argued  throughout  studies  that  in  various
stressful  situations  (e.g.,  choice  of  studies,  studying  for  exams,  or  career
decisions),  those people who are  more  self-oriented  perfectionists  present
high levels of stress under the influence of avoidant coping strategies (e.g.,
social isolation, social comparison).

The  results  show  that  perfectionists  who  pursue  (and  self-impose)  the
fulfillment of pre-scripted standards in their social contexts of reference are
the  most  maladaptive  of  all.  Being  related  to  high  demands  and  poor
psychosocial adjustment will lead to high levels of shame, greater loneliness,
lower self-esteem and fear of being negatively evaluated, causing stress and
conflictive situations in social relations. They will also provoke a high degree
of social disconnection (e.g., review on the Social Disconnection Model of
Perfectionism  proposed  by  Hewitt  et  al.,  2006),  avoiding  those  negative
social experiences  and falling into a destructive feedback loop, building a
vicious circle. 

At  the  interpersonal  level,  they  present  high  degrees  of  aggressiveness
manifested  through  various  forms  of  hostility  (e.g.,  verbal  manipulation,
abuse of power, use of force), as well as distrust towards others (Boden et al.,
2007). Speaking in relation to high personal standards and high discrepancy,
the latter is what differentiates functional perfectionists from non-functional
ones, so that a high dissonance between the perceived value of actions and
the reality of them leads to  distress, risk of depression, lower self-esteem,
and  social  conflicts  (in  family  and  friendship  relationships)  (Fanti  &
Henrich, 2015). Self-view influences shame-induced aggression. Subclinical
dark traits such as narcissism in combination with high self-esteem lead to
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exceptionally  high  aggression  (Thomaes  et  al.,  2008).  Competitive
perceptions among peers in their social relationships stimulate shame, if such
friendships fail to be prosocially pure.  

The configuration  of  current  educational  systems (e.g.,  competency-based
models)  in  any  social  context,  fosters  competitive  and  comparative
relationships  among  adolescents  (Martínez  et  al.,  2016),  giving  rise  to
relationships of superiority or inferiority with respect to members of a group
(Oldehinkel  et  al.,  2007),  and  to  the  emergence  of  violent  strategies
associated  with  goal  setting  and  the  value  assigned  to  striving  for  goals
(Stoeber  et  al.,  2017;  Vicent  et  al.,  2017).  Ambivalence  shown  in  the
scientific literature on the relationships between self-esteem and aggressive
behaviors in youth populations (Fanti & Henrich, 2015; Ostrowsky, 2010),
requires further explanation and aspects to be taken into account.

CLOSING

REFERENCES

Allgaier,  K.,  Zettler,  I.,  Wagner,  W.,  Püttmann,  S.,  &  Trautwein,  U.  (2015).
Honesty-humility  in  school:  Exploring  main  and  interaction  effects  on

19

1. More aggressive behaviors are much more closely
related  to  evaluative  concern  perfectionism (more
linked  to  perceived  external  pressures)  than  to
personal standards perfectionism (more oriented to
self-impositions).

2. High self-esteem plays a major role in decreasing
aggressive  behavior  among  peers,  despite  the
negative influence of perfectionism.

3. Girls  showed  higher  scores  in  perfectionism  and
fear  of  failure,  while  higher  scores  on  aggressive
behavior and self-esteem in boys was observed 



antisocial  and  prosocial  behavior  of  high  school  students.  Learning  and
Individual  Differences,  43,  211-217.
https://doi.org/10.1016/J.LINDIF.2015.08.005.

Baker, D. A., & Palmer, R. J. (2006). Examining the effects of perceptions of
community and recreation participation on quality of life.  Social Indicators
Research, 75(3), 395- 418. doi: http://dx.doi.org/10.1007/s11205-004-5298-1

Barnett,  M.  D.,  & Johnson,  D. M. (2016).  The social  disconnection  model of
perfectionism: The mediating role of communication styles.  Personality and
Individual  Differences,  94,  200-205.
https://doi.org/10.1016/J.PAID.2016.01.017.

Benita,  M.,  Levkovitz,  T.,  & Roth,  G.  (2017).  Integrative  emotion  regulation
predicts  adolescent  prosocial  behavior  through  the  mediation  of  empathy.
Learning  and  Instruction,  50,  14-20.
https://doi.org/10.1016/J.LEARNINSTRUC.2016.11.004.

Boden, J.M., Fergusson, D.M. & Horwood, L.J. Self-esteem and violence: testing
links between adolescent self-esteem and later hostility and violent behavior.
Social Psychiatry and Psychiatric Epidemiology, 42, 881–891 (2007). https://
doi.org/10.1007/s00127-007-0251-7

Byrne, B. M. (2016). Structural Equation Modeling With AMOS: Basic Concepts,
Applications,  and  Programming,  Third  Edition  (3rd  edition).  Routledge.
https://doi.org/10.4324/9781315757421

Campayo, M. A. R.,  Moreno,  L.  R.,  Toro,  E.  O.,  & García,  A.  R.  S.  (2009).
Validation  of  the  Multidimensional  Perfectionism  Scale:  Assessment  of
perfectionism in Spanish university students.  Anxiety and Stress, 15(1), 13-
27.

Caputto, I., Cordero, S., Keegan, E., & Arana, F. (2015). Perfectionism and early
maladaptive schemas: a study with university students. Ciencias Psicológicas,
9(2), 245-257. 

Carlo, G., Koller, S. H., Eisenberg, N., Da Silva, M. S., & Frohlich, C. B. (1996).
A cross-national  study  on  the  relations  among  prosocial  moral  reasoning,
gender role orientations, and prosocial behaviors. Developmental Psychology,
32(2), 231-240. https://doi.org/10.1037/0012-1649.32.2.231.

Carlo,  G.,  McGinley,  M.,  Hayes,  R.,  Batenhorst,  C.,  & Wilkinson,  J.  (2007).
Parenting styles or practices? Parenting, sympathy, and prosocial behaviors
among  adolescents.  The  Journal  of  Genetic  Psychology,  168(2),  147-176.
https://doi.org/10.3200/gntp.168.2.147-176.

Casco, F. J., and Oliva, A. (2005). Values and expectations about adolescence:
discrepancies  among  parents,  teachers,  elders  and  adolescents.  Infancia  y
Aprendizaje,  28(2),  209-  220.  doi:
http://dx.doi.org/10.1174/0210370053699302

20

http://dx.doi.org/10.1174/0210370053699302
https://doi.org/10.3200/gntp.168.2.147-176
https://doi.org/10.3200/gntp.168.2.147-176
https://doi.org/10.1037/0012-1649.32.2.231
https://doi.org/10.4324/9781315757421
https://doi.org/10.1007/s00127-007-0251-7
https://doi.org/10.1007/s00127-007-0251-7
https://doi.org/10.1016/J.LEARNINSTRUC.2016.11.004
https://doi.org/10.1016/J.LEARNINSTRUC.2016.11.004
https://doi.org/10.1016/J.PAID.2016.01.017
https://doi.org/10.1016/J.PAID.2016.01.017
http://dx.doi.org/10.1007/s11205-004-5298-1
https://doi.org/10.1016/J.LINDIF.2015.08.005
https://doi.org/10.1016/J.LINDIF.2015.08.005


Chen, C., Hewitt, P. L., & Flett, G. L. (2019). Adverse childhood experiences and
multidimensional perfectionism in young adults. Personality and Individual
Differences, 146, 53-57. https://doi.org/10.1016/J.PAID.2019.03.042.

Cid, M. T., Espadalé, M. L., Carreras, F. B.,& Martínez, L. M. (2013). Study on
the  development  of  identity  in  adolescence.  Tendencias  Pedagógicas,  21,
211-224.

Coffman,  KB  (2014).  Evidence  from  self-stereotypes  and  the  contribution  of
ideas.  The  Quarterly  Journal  of  Economics,  129  (4),  1625-1660.
https://doi.org/10.1093/qje/qju023

Collins, E. and Strelan, P. (2021). Being fair in an unfair world: The deleterious
effect on self-esteem.  Personality and Individual Differences,  173, 110602.
https://doi.org/10.1016/j.paid.2020.110602.

Conroy, D. E., Kaye, M. P., & Fifer, A. M. (2007). Cognitive links between fear
of  failure  and  perfectionism.  Journal  of  Rational-Emotive  and  Cognitive-
Behavior Therapy, 25(4), 237-253. https://doi.org/10.1007/s10942-007-0052-
7

Conroy,  D.  E.,  Willow,  J.  P.,  &  Metzler,  J.  N.  (2002).  Multidimensional
measurement of fear of failure: The Performance Failure Appraisal Inventory.
Journal  of  Applied  Sport  Psychology,  14(2),  76-90.
https://doi.org/10.1080/10413200252907752.

Contini, E. N. (2015). Aggression and social skills in adolescence. A conceptual
approach. Psicodebate, 15(2), 31. https://doi.org/10.18682/pd.v15i2.533

Corr, P. J. (2013). Approach and avoidance behavior: Multiple systems and their
interactions.  Emotion  Review,  5(3),  285-290.
https://doi.org/10.1177/1754073913477507

Cowie, M. E., Nealis, L. J., Sherry, S. B., Hewitt, P. L., & Flett, G. L. (2018).
Perfectionism  and  academic  difficulties  in  graduate  students:  Testing
incremental  prediction  and  gender  moderation.  Personality  and  Individual
Differences, 123, 223-228. https://doi.org/10.1016/j.paid.2017.11.027.

del Barrio, V., Rosset, C. M., & Martínez, R. L. (2001). Assessment of aggression
and  emotional  instability  in  Spanish  children:  its  relation  to  depression.
Clinica y salud, 12(1), 33-50.

Deshpandé,  R.,  Grinstein,  A.,  &  Ofek,  E.  (2012).  Strategic  orientations  in  a
competitive  context:  The  role  of  strategic  orientation  differentiation.
Marketing Letters, 23(3), 629-643. 

Deuling, J. K., & Burns, L. (2017). Perfectionism and work-family conflict: Self-
esteem and self-efficacy as mediators. Personality and Individual Differences,
116, 326-330. https://doi.org/10.1016/j.paid.2017.05.013.

DiBartolo, P. M., & Rendón, M. J. (2012). A critical examination of the construct
of perfectionism and its relationship to mental health in Asians and African

21

https://doi.org/10.1016/j.paid.2017.05.013
https://doi.org/10.1016/j.paid.2017.11.027
https://doi.org/10.1177/1754073913477507
https://doi.org/10.18682/pd.v15i2.533
https://doi.org/10.1080/10413200252907752
https://doi.org/10.1007/s10942-007-0052-7
https://doi.org/10.1007/s10942-007-0052-7
https://doi.org/10.1016/j.paid.2020.110602
https://doi.org/10.1016/j.paid.2020.110602
https://doi.org/10.1093/qje/qju023
https://doi.org/10.1016/J.PAID.2019.03.042


Americans  using  a  cross-cultural  framework.  Clinical  Psychology  Review,
32(3), 139-152. https://doi.org/10.1016/j.cpr.2011.09.007.

Dick, J. (2017). The influence of competitiveness on peer aggression and rejection
in youth over time (Doctoral dissertation. University of Ottawa). Canada

Donnellan, M. B., Trzesniewski, K. H., Robins, R. W., Moffitt, T. E., & Caspi, A.
(2005). Low Self-Esteem Is Related to Aggression, Antisocial Behavior, and
Delinquency.  Psychological  Science,  16(4),  328-335.
https://doi.org/10.1111/j.0956-7976.2005.01535.x.

Elison,  J.  and  Partridge,  J.  (2012).  Coping  with  shame,  fear  of  failure,  and
perfectionism in college athletes. Journal of Sport Behavior, 35(1), 19-39.

Espelage, D. L., Rose, C. A., & Polanin, J. R. (2016). Social-emotional learning
program  to  promote  prosocial  and  academic  skills  among  middle  school
students with disabilities.  Remedial and Special Education, 37(6), 323-332.
https://doi.org/10.1177/0741932515627475

Fanti, K. A., & Henrich, C. C. (2015). Effects of self-esteem and narcissism on
bullying and victimization during early adolescence.  The Journal of  Early
Adolescence, 35(1), 5-29. https://doi.org/10.1177/0272431613519498

Fletcher,  K.  L.,  &  Shim,  S.  S.  (2019).  How  do  adolescents  approach  social
relationships? The cost of perfectionistic concerns. Personality and Individual
Differences, 147, 177-182. https://doi.org/10.1016/j.paid.2019.04.029

Flett,  G.  L.,  Nepon,  T.,  &  Hewitt,  P.  L.  (2016).  Perfectionism,  worry,  and
rumination in health and mental health: A review and conceptual framework
for a cognitive theory of perfectionism. In  Perfectionism, health, and well-
being (pp. 121-155). Springer. https://doi.org/10.1007/978-3-319-18582-8_6

Freitas-Rosa, M., Gonçalves, S., & Antunes, H. (2015). Prevalence and predictors
of alcohol and tobacco use in adolescence: The role of weight status, clinical
status, and psychosocial dimensions. Ana- les de Psicologia, 31(1), 217-225.
doi: http://dx.doi.org/10.6018/analesps.31.1.158671 

Fu, X., Padilla-Walker, L. M. & Brown, M. N. (2017). Longitudinal relationships
between  adolescent  self-esteem  and  prosocial  behavior  toward  strangers,
friends,  and  family.  Journal  of  Adolescence,  57,  90-98.
https://doi.org/10.1016/j.adolescence.2017.04.002

García-Fernández, J. M., Inglés, C. J., Vicent, M., Gonzálvez, C., Gómez-Núñez,
M.  I.  &  Poveda-Serra,  P.  (2016).  Perfectionism  during  childhood  and
adolescence.  Bibliometric  and  thematic  analysis  (2004-2014).  Revista
Iberoamericana  de  Psicología  y  Salud,  7(2),  79-88.
https://doi.org/10.1016/j.rips.2016.02.001.
https://doi.org/10.1016/j.rips.2016.02.001

García-Fernández, J. M., Vicent, M., Ingles, C. J., Gonzálvez, C., & Sanmartín, R.
(2017).  Relationship  between  socially  prescribed  perfectionism  and

22

https://doi.org/10.1016/j.rips.2016.02.001
https://doi.org/10.1016/j.adolescence.2017.04.002
http://dx.doi.org/10.6018/analesps.31.1.158671
https://doi.org/10.1007/978-3-319-18582-8_6
https://doi.org/10.1016/j.paid.2019.04.029
https://doi.org/10.1177/0272431613519498
https://doi.org/10.1177/0741932515627475
https://doi.org/10.1111/j.0956-7976.2005.01535.x
https://doi.org/10.1111/j.0956-7976.2005.01535.x
https://doi.org/10.1016/j.cpr.2011.09.007


aggressive behavior during late childhood.  European Journal of Education
and Psychology, 10(1), 15-22. https://doi.org/10.1016/j.ejeps.2016.10.003.

Gardner, M., Roth, J., & Brooks-Gunn, J. (2008). Adolescents'  participation in
orga- nized  activities  and developmental  success 2 and 8 years  after  high
school:  do  sponsorship,  duration,  and  intensity  matter?  Developmental
Psychology,  44(3),  814-830.  doi:  http://dx.doi.org/10.1037/0012-
1649.44.3.814.

Gaudreau,  P,  Thompson,  A  (2010)  Testing  a  2  ×  2  model  of  dispositional
perfectionism. Personality and Individual Differences 48(5), 532-537. https://
doi.org/10.1016/j.paid.2009.11.031

Gázquez-Linares, J. J., Pérez-Fuentes, M., Carrión-Martínez, J. J., de la Rosa, A.
L., & Molero, M. (2015). Profiles of interpersonal values and analysis to the
behavior  and  social  attitudes  of  adolescents.  Journal  of  Psychodidactics,
20(2), 321-337. https://doi.org/10.1387/RevPsicodidact.12978

Hall, H. K., Hill, A. P., Appleton, P. R. & Kozub, S. A. (2009). The mediating
influence  of  unconditional  self-acceptance  and  labile  self-esteem  on  the
relationship  between  multidimensional  perfectionism  and  exercise
dependence.  Psychology  of  Sport  and  Exercise,  10(1),  35-44.
https://doi.org/10.1016/j.psychsport.2008.05.003.

Harms, P. D., Brady, L.,  Wood, D.,  & Silard, A. (2018).  Resilience and well-
being, in Handbook of Well-Being. Salt Lake City, UT: DEF Publishers.

Harvey, B., Milyavskaya, M., Hope, N., Powers, T. A., Saffran, M., & Koestner,
R.  (2015).  Variation  in  affect  across  days  of  the  week:  Influences  of
perfectionism and academic motivation. Motivation and Emotion, 39(4), 521-
530. https://doi.org/10.1007/s11031-015-9480-3.

Hewitt, P. L. and Flett, G. L. (1991a). Perfectionism in self and social contexts:
Conceptualization,  assessment,  and  association  with  psychopathology.
Journal of Personality and Social Psychology, 60(3), 456-470. https://doi.org/
10.1037/0022-3514.60.3.456

Hewitt,  P.,  Flett,  G.,  Mikail,  S.,  &  Kealy,  D.  (2017).  Perfectionism  in  the
therapeutic  context:  The  social  disconnection  model  of  perfectionism.  In
Routledge (Ed.), The psychology of perfectionism (pp. 306-330). Retrieved
from
https://www.taylorfrancis.com/books/e/9781315536248/chapters/10.4324/978
1315536255-20

Jang, H., & Pak, S. (2017). Perfectionism and adjustment in high school: Self-
directed learning strategies as a mediator. Journal of Asia Pacific Counseling,
7(1). https://doi.org/10.18401/2017.7.1.6.

Jia, R., Lang, S.,  & Sullivan, S. .  (2016). A developmental examination of the
psychometric  properties  and  predictive  utility  of  a  revised  measure  of

23

https://doi.org/10.18401/2017.7.1.6
https://www.taylorfrancis.com/books/e/9781315536248/chapters/10.4324/9781315536255-20
https://www.taylorfrancis.com/books/e/9781315536248/chapters/10.4324/9781315536255-20
https://doi.org/10.1037/0022-3514.60.3.456
https://doi.org/10.1037/0022-3514.60.3.456
https://doi.org/10.1007/s11031-015-9480-3
https://doi.org/10.1016/j.psychsport.2008.05.003
https://doi.org/10.1387/RevPsicodidact.12978
https://doi.org/10.1016/j.paid.2009.11.031
https://doi.org/10.1016/j.paid.2009.11.031
http://dx.doi.org/10.1037/0012-1649.44.3.814
https://doi.org/10.1016/j.ejeps.2016.10.003


psychological self-concept for preschool children. Psychological Assessment,
28(2), 226. 

Karayagiz Muslu, G., Coşkun Cenk, S., & Sarlak, D. (2017). An analysis of the
relationship between high school students' violence tendency, self-esteem and
competitive attitude.  Journal of interpersonal Violence, 0886260517723742.
https://doi.org/10.1177/0886260517723742

Lacunza,  A.  B.,  Contini,  E.  N.,  Caballero,  S.  V.,  &  Mejail,  S.  M.  (2019).
Aggression  in  social  networks  and  adolescence.  State  of  the  art  from  a
bibliometric perspective. Research and Development, 27(2), 6-32.

Liu, R. X., & Kaplan, H. B. (2004). Role Stress and Aggression Among Young
Adults:  The Moderating Influences of  Gender and Adolescent  Aggression.
Social  Psychology  Quarterly,  67(1),  88-102.
https://doi.org/10.1177/019027250406700108

López-Mora, C., González-Hernández, J., Garcés de Los Fayos, E. J., & Portoles,
A. (2017). Reduced version of the CMA Goals for Adolescents questionnaire
(CMA-R).  Journal  of  Educational  Research,  35(2),  445-464.
https://doi.org/10.6018/rie.35.2.226461.

Martínez, V., Justicia, F. ., & Fernández de Haro, E. (2016). Teacher assertiveness
in  the  development  of  students'  social  competence.  Electronic  journal  of
research in educational psychology, 14(2), 310-332. 

Mayseless, O., & Scharf, M. (2007). Adolescents' attachment representations and
their  capacity  for  intimacy in  close  relationships.  Journal  of  Research  on
Adolescence,  17(1),  23-50.  doi:  http://dx.doi.org/10.1111/j.1532-
7795.2007.00511.x

McAra, L., & McVie, S. (2016). Understanding youth violence: The mediating
effects of gender, poverty and vulnerability. Journal of Criminal Justice, 45,
71-77. https://doi.org/10.1016/j.jcrimjus.2016.02.011

Moreno-Murcia, J. A., & Conte, L. (2011). Predicting fear of making a mistake in
basketball players through peer task climate and intrinsic motivation. Revista
Mexicana de Psicología, 28(1), 43-52.

Muthén,  L.  K.,  &  Muthén,  B.  O.  (2010).  User's  guide  to  Mplus:  Statistical
analysis with latent variables. 6th. Los Angeles, CA: Authors.

Nicholls,  J.  G.  (1989).  The  competitive  ethos  and  democratic  education.
Cambridge: Harvard University Press. 

Oldehinkel,  A.  J.,  Rosmalen,  J.  G.,  Veenstra,  R.,  Dijkstra,  J.  K.,  & Ormel,  J.
(2007). To be admired or to be liked: Classroom social status and depressive
problems  in  early  adolescent  girls  and  boys.  Journal  of  Abnormal  Child
Psychology, 35(3), 417-427. https://doi.org/10.1007/s10802-007-9100-0.

Öngen, D. E. (2009). Relationships between perfectionism and aggression among
adolescents.  Procedia  -  Social  and  Behavioral  Sciences,  1(1),  1073-1077.
https://doi.org/10.1016/j.sbspro.2009.01.193

24

https://doi.org/10.1016/j.sbspro.2009.01.193
https://doi.org/10.1007/s10802-007-9100-0
https://doi.org/10.1016/j.jcrimjus.2016.02.011
http://dx.doi.org/10.1111/j.1532-7795.2007.00511.x
http://dx.doi.org/10.1111/j.1532-7795.2007.00511.x
https://doi.org/10.1177/019027250406700108
https://doi.org/10.1177/0886260517723742


Orue, I., & Calvete, E. (2010). Development and validation of a questionnaire to
measure  exposure  to  violence  in  childhood and adolescence.  International
Journal of Psychology and Psychological Therapy, 10(2), 279-292.

Ostrowsky, M. K. (2010). Are violent people more likely to have low self-esteem
or  high  self-esteem?.  Aggression  and  Violent  Behavior,  15(1),  69-75.
https://doi.org/10.1016/j.avb.2009.08.004

Park, H. J., Heppner, P. P., & Lee, D. G. (2010). Maladaptive coping and self-
esteem  as  mediators  between  perfectionism  and  psychological  distress.
Personality  and  Individual  Differences,  48(4),  469-474.
https://doi.org/10.1016/j.paid.2009.11.024.

Pazos-Gómez, M., Oliva-Delgado, A., & Hernando-Gómez, A. (2014). Violence
in  youth  and  adolescent  intimate  partner  relationships.  Latin  American
Journal  of  Psychology,  46(3),  148-159.  https://doi.org/10.1016/s0120-
0534(14)70018-4.

Pineda-Espejel,  H.  A.,  Morquecho-Sánchez,  R.,  Fernández,  R.,  &  González-
Hernández, J. (2019). Interpersonal perfectionism, fear of failure, and affect in
sport.  Cuadernos  de  Psicología  del  Deporte,  19(2),  113-123.
https://doi.org/10.6018/cpd.

Ratcliff,  M.  B.,  Jenkins,  T.  M.,  Reiter-Purtill,  J.,  Noll,  J.  G.,  & Zeller,  M.  H.
(2011). Risk-taking behaviors of adolescents with extreme obesity: normative
or not? Pediatrics, 127(5), 827-834. 

Reeve,  J.,  &  Jang,  H.  (2006).  What  teachers  say  and  do  to  support  student
autonomy  during  a  learning  activity.  Journal  of  Educational  Psychology,
98(1), 209-218. https://doi.org/10.1037/0022-0663.98.1.209

Roselló, J. and Maysonet, M. (2016). Depressive symptomatology, dysfunctional
attitudes,  perfectionism  and  self-concept  in  a  group  of  Puerto  Rican
adolescents. Puerto Rican Journal of Psychology, 13(1), 225-241.

Rosenberg,  M.  (1973).  La  autoimagen  del  adolescente  y  la  sociedad.  Buenos
Aires: Paidós.

Rubin, D. H., Crehan, E. T., Althoff, R. R., Rettew, D. C., Krist, E., Harder, V., ...
Hudziak, J. J. (2017). Temperamental characteristics of withdrawal behavior
problems in children.  Child Psychiatry & Human Development, 48(3), 478-
484. https://doi.org/10.1007/s10578-016-0674-z.

Sagar, S. S. S., Lavallee, D., & Spray, C. M. (2007). Why young elite athletes fear
failure: Consequences of failure.  Journal of Sports Sciences, 25(11), 1171-
1184. https://doi.org/10.1080/02640410601040093

Silke,  C.,  Brady,  B.,  Boylan,  C.,  & Dolan,  P.  (2018).  Factors  influencing  the
development  of  empathy  and  prosocial  behavior  among  adolescents:  A
systematic review. Children and Youth Services Review, 94, 421-436. https://
doi.org/10.1016/j.childyouth.2018.07.027.

25

https://doi.org/10.1016/j.childyouth.2018.07.027
https://doi.org/10.1016/j.childyouth.2018.07.027
https://doi.org/10.1080/02640410601040093
https://doi.org/10.1007/s10578-016-0674-z
https://doi.org/10.1037/0022-0663.98.1.209
https://doi.org/10.6018/cpd
https://doi.org/10.6018/cpd
https://doi.org/10.1016/s0120-0534(14)70018-4
https://doi.org/10.1016/s0120-0534(14)70018-4
https://doi.org/10.1016/j.paid.2009.11.024
https://doi.org/10.1016/j.paid.2009.11.024
https://doi.org/10.1016/j.avb.2009.08.004


Spinrad, T. L., & Gal, D. E. (2018). Fostering prosocial behavior and empathy in
young  children.  Current  Opinion  in  Psychology,  20,  40-44.
https://doi.org/10.1016/J.COPSYC.2017.08.004.

Stafford, A., Alexander, K., & Fry, D. (2013). Playing through Pain: Children and
Young People's Experiences of Physical Aggression and Violence in Sport.
Child Abuse Review, 22(4), 287-299. https://doi.org/10.1002/car.2289

Stoeber,  J.  (2015).  How other-oriented perfectionism differs from self-oriented
and  socially  prescribed  perfectionism:  Further  findings.  Journal  of
Psychopathology and Behavioral Assessment, 37(4), 611-623. https://doi.org/
10.1007/s10862-015-9485-y

Stoeber,  J.,  &  Damian,  L.  E.  (2016).  Perfectionism  in  employees:  Work
engagement, workaholism, and burnout. In  Perfectionism, health, and well-
being, 265-283. https://doi.org/10.1007/978-3-319-18582-8_12.

Stoeber, J., Noland, A. B., Mawenu, T. W., Henderson, T. M., & Kent, D. N.
(2017). Perfectionism, social disengagement, and interpersonal hostility: Not
all  perfectionists  do not  play well  with others.  Personality  and Individual
Differences, 119, 112-117. https://doi.org/10.1016/j.paid.2017.07.008.

Stoeber, J., Smith, M. M., Saklofske, D. H., & Sherry, S. B. (2021). Perfectionism
and interpersonal problems revisited. Personality and Individual Differences,
169,  110106.  https://doi.org/10.1016/j.paid.2020.110106.
https://doi.org/10.1016/j.paid.2020.110106

Street, N. W., McCormick, M. C., Austin, S. B., Slopen, N., Habre, R., & Molnar,
B. E. (2016). Sleep duration and risk for physical aggression against peers in
urban  youth.  Sleep  Health,  2(2),  129-135.
https://doi.org/10.1016/j.sleh.2016.03.002.

Suckling, A. and Temple,  C. (2006).  Tools against  bullying: A comprehensive
approach. Madrid: Ministerio de Educación y Ciencia & Ed.Morata.

Tarasova,  S.  J.,  Osnitsky,  A.  K.,  &  Enikolopov,  S.  N.  (2016).  Social-
psychological  aspects  of  bullying:  Interconnection  of  aggressiveness  and
school  anxiety.  Psychological-Educational  Studies,  8(4),  102-116.
https://doi.org/10.17759/psyedu.2016080411.

Taylor, J. J., Papay, K. A., Webb, J. B., & Reeve, C. L. (2016). The good, the bad,
and the interactive: Perfectionism of evaluative concerns moderates the effect
of personal effort  perfectionism on self-esteem. Personality  and Individual
Differences, 95, 1-5. https://doi.org/10.1016/j.paid.2016.02.006.

Thomaes, S., Bushman, B. J., Stegge, H., & Olthof, T. (2008). Thundering Shame
with  Bursts  of  Noise:  Narcissism,  self-esteem,  shame,  and  aggression  in
young  adolescents.  Child  Development,  79(6),  1792-1801.
https://doi.org/10.1111/j.1467-8624.2008.01226.x.

van der Helm, P., Boekee, I., Stams, G. J., & van der Laan, P. (2011). Fear is the
key: Keeping the balance between flexibility and control in a Dutch youth

26

https://doi.org/10.1111/j.1467-8624.2008.01226.x
https://doi.org/10.1111/j.1467-8624.2008.01226.x
https://doi.org/10.1016/j.paid.2016.02.006
https://doi.org/10.17759/psyedu.2016080411
https://doi.org/10.17759/psyedu.2016080411
https://doi.org/10.1016/j.sleh.2016.03.002
https://doi.org/10.1016/j.sleh.2016.03.002
https://doi.org/10.1016/j.paid.2020.110106
https://doi.org/10.1016/j.paid.2017.07.008
https://doi.org/10.1007/978-3-319-18582-8_12
https://doi.org/10.1007/s10862-015-9485-y
https://doi.org/10.1007/s10862-015-9485-y
https://doi.org/10.1002/car.2289
https://doi.org/10.1016/J.COPSYC.2017.08.004


prison.  Journal  of  Children's  Services,  6,  4,  248-263.
https://doi.org/10.1108/17466661111190947

Vázquez-Morejón Jiménez, R., Jiménez García-Bóveda, R., & Vázquez Morejón,
A.  J.  (2004).  Escala  de  autoestima  de  Rosenberg:  fiabilidad  y  validez  en
población clínica española. Apuntes de Psicología, 22 (2), 247-255. 

Vicent, M., Inglés, C. J., Sanmartín, R., Gonzálvez, C., & García-Fernández, J. M.
(2017).  Perfectionism and aggressiveness:  Identification  of  risk  profiles  in
children.  Personality  and  Individual  Differences,  112,  106-112.
https://doi.org/10.1016/j.paid.2017.02.061.

Vicent, M., Inglés, C. J., Sanmartín, R., Gonzálvez, C., & García-Fernández, J. M.
(2018). Profiles of aggressiveness in the Spanish child population: Differences
in  perfectionism,  school  refusal,  and  affect.  Frontiers  in  Behavioral
Neuroscience,  12.  https://doi.org/10.3389/fnbeh.2018.00012.
https://doi.org/10.3389/fnbeh.2018.00012

Viejo,  C.,  Leva,  B.,  Paredes,  J.,  &  Ortega-Ruiz,  R.  (2020).  Bullying  and
psychological  intimate  partner  violence:  The  relationship  between  two
aggressive  peer  behaviors.  Psicothema,  32(4),  532-540.
http://dx.doi.org/10.7334/psicothema2019.223.

Volk, A. A., Schiralli, K., Xia, X., Zhao, J., & Dane, A. V. (2018).  Adolescent
bullying  and  personality:  A  cross-cultural  approach.  Personality  and
Individual  Differences,  125,  126-132.
https://doi.org/10.1016/j.paid.2018.01.012.

Yu, J. J., & Gamble, W. C. (2007).  Familial Correlates of Overt and Relational
Aggression  among  Young  Adolescent  Siblings.  Journal  of  Youth  and
Adolescence, 37(6), 655-673. https://doi.org/10.1007/s10964-007-9208-0

Zacarés, J.,  Iborra,  A., Tomás, J.,  & Serra, E.  (2009). Identity development in
adolescence and emerging adulthood: A comparison of global versus domain-
specific  identity.  Annals  of  Psychology,  25(2),  316-329.  Retrieved  from
https://revistas.um.es/analesps/article/view/87931

Zach, S., Yazdi-Ugav, O., & Zeev, A. (2016). Academic achievement, conduct
problems, and loneliness as predictors of social skills among students with
and  without  learning  disabilities.  School  Psychology  International,  37(4),
378-396. https://doi.org/10.1177/0143034316649231.

Zaky, E. A. (2017). What lies behind a violent child-is it a mere accident or a
bitter harvest? Current Pediatric Research, 1(1), 1-4.

Zuckerman,  M.,  & Tsai,  F.  F..  (2005).  Costs  of  self-handicapping.  Journal  of
Personality,  73(2),  411-442.  https://doi.org/10.1111/j.1467-
6494.2005.00314.x.

Zuffianò, A., Eisenberg, N., Alessandri, G., Luengo Kanacri, B. P., Pastorelli, C.,
Milioni, M. & Caprara, G. V. (2014). The Relation of Pro-Sociality to Self-

27

https://doi.org/10.1111/j.1467-6494.2005.00314.x
https://doi.org/10.1111/j.1467-6494.2005.00314.x
https://doi.org/10.1177/0143034316649231
https://revistas.um.es/analesps/article/view/87931
https://doi.org/10.1007/s10964-007-9208-0
https://doi.org/10.1016/j.paid.2018.01.012
https://doi.org/10.1016/j.paid.2018.01.012
http://dx.doi.org/10.7334/psicothema2019.223
http://dx.doi.org/10.7334/psicothema2019.223
https://doi.org/10.3389/fnbeh.2018.00012
https://doi.org/10.1016/j.paid.2017.02.061
https://doi.org/10.1108/17466661111190947


Esteem:  The  Mediational  Role  of  Quality  of  Friendships.  Journal  of
Personality, 84(1), 59-70. https://doi.org/10.1111/jopy.12137.

28

https://doi.org/10.1111/jopy.12137

	Fear of making mistakes and perfectionism in adolescents: how much of it leads to an aggressive response to others?
	Manzano-Hidalgo, M.C. *, Carlo, G. * & González-Hernández, J. *.
	Highlight
	Abstract
	Methods
	Closing



