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DEDICATION

In the name of Allah, the Beneficent, the Merciful
This study represents a labor of love, care, amdern for all youth. A widely
held Muslim belief, based on a saying of the Prophghammad (may peace and
blessings be upon him) is that after a person dissyr her deeds come to an end
except for three things; a virtuous descendant prags for the deceased person,
knowledge which is beneficial, and a perpetual ithavly hope and prayer is to leave

a legacy encompassing all three of these thingbaillah (God willing).



EPIGRAPH

In the name of Allah, Most Gracious, Most Merciful

All praise is due to Allah, Lord of the worlds
Most Gracious, Most Merciful, Master of the DayJeidgment
You alone we worship and Your aid we seek
Guide us on the straight path,
The path of those whom You have favored
Not that of those You are angry with nor have gasikeay.

- Al Quran (Chap. 1: Verses 1 —7)
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ABSTRACT OF THE DISSERTATION

Contextual Factors Impacting the Educational Exgrexes and Salient Identity of

Muslim American Students

by

Sheryl Steinberg Abukar

Doctor of Education in Educational Leadership
University of California, San Diego, 2014
California State University, San Marcos, 2014

Professor Annette Daoud, Chair

In a post 9/11world, many policy makers, educatiteeders, teachers, and
parents are concerned about how to best addressitinge needs of Muslim American
students. Recognizing that different school optiaresavailable, it is important to know
how school environments, peer pressure, and astofithe dominant society impact
their overall educational experience and integraiimo American society. Given the
diversity within the Muslim community itself, reseh is needed that explores how the

identity of Muslim American students is contextyattlated to gender, race, ethnicity,

Xiii



socio-economic status, degree of religiosity, andébool environments. This study
examined Muslim American students’ acculturatiod afentity development within
North American educational institutions from sudhaasformative-emancipatory
perspective. The purpose is to show if relationslexist between external contextual
factors, acculturation strategies, and the devegoytrof their religious identity.
Interviews were conducted with 13 alumnae of atiolle K-8 Islamic school in
southern California to examine the effect of vasisahool environments on the
development of a salient religious identity andrth@egration into American society.
The voices and perspectives of this group of “edamiduslim youth” (18 — 25 years
old) were elicited to enlighten and transform efdoward expanding cultural

proficiency and inclusive educational institutions.
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Chapter 1: Introduction

Viewed by many as mysteriously veiled and oppresdetent and
revolutionary, or enemies of Western ideals, redeahows that Muslims of America
are well aware that they are often feared, desp@esimply misunderstood (Kaya,
2007; Said, 1997). They are struggling to defiremtbelves and to write their own
narrative as God fearing, law abiding citizens, wbatribute positively to any society
in which they live. Muslim American youth, from ldargarten through higher
education, also struggle with defining and maintegrtheir identity in a pluralistic
society that encompasses myriad values, belietscaltures, within a dominant set of
racial, religious, and societal norms. Albeit, thare many studies that focus on ethnic,
racial, gender, or religious identity in adolessehbwever, few have looked at all of
these factors as they interact in complex wayspemtain to the development of identity
through the educational experiences of Muslim Araaristudents in a post 9/11 world
(Sirin & Balsano, 2007). The findings from thiseasch will inform policy makers,
administrators, teachers, and parents about th#gmns and concerns that Muslim
students encounter in American educational ingdiist It provides thought provoking
material for any who want to support all studenta fair and equitable manner, thereby
facilitating the goal of achieving a more socigligt American society.

Muslim American students comprise a wide rangeooitly from diverse ethnic,
racial, linguistic, and socioeconomic backgrouri@se of the biggest and most
commonly held misconceptions is that Muslims andb&rare synonymous. In
actuality, the term ‘Muslim’ is used to identifyase who believe in the religion of

Islam regardless of their race, ethnicity, or nadidy. It is estimated that worldwide



there are 1.57 billion Muslims residing in coundrtbat span the globe. Only about 20%
of the total Muslim population lives in Arabic sp@zg countries and furthermore, the
four countries having the largest Muslim populasierindonesia, Pakistan, India, and
Bangladesh — are not Arab nations (Pew, 2009).

The first Muslim Americans were brought to the UaS slaves during the
colonial period. Subsequently, immigrants from depieng Muslim countries began to
migrate to the United States in the mid-twentiethtary to attend colleges and
universities. After the passage of the Immigratimad Naturalization Act in 1965,
country-of-origin quotas and restrictions were @pd thereby opening the door to a
wide variety of immigrants, including Muslims, omgaest for a better life (Austin,
1997).

It is difficult to know precisely how many Muslinase living in the United
States because the U.S. Census Bureau does natargliestions about religious
affiliation on their surveys. Estimates vary froetlween 2.5 million and 7 million with
the later figure being most widely accepted by Muscholars (Council on Islamic
American Relations, 2011; Pew Research Center,;R0Ginson, 2010). From 1990
to 2001, the Muslim population in the U.S. increhbg 108% (Kosmin, Mayar, &
Keysar, 2001). This increase can be attributedtdicuous immigration, high birth
rates, and conversions to Islam (Sirin, & Fine, 800

Although they are considered one of the fastesvigg segments of the U.S.
population, Muslims are not a homogenous groupeopfe. One of the many
differentiating factors is related to their citizhip status. ldentifiers such iasmigrant,

permanent resident, refugee, sojourner, citizen, £h 2" or 39 generationare part



of the Muslim Americans’ identity that signal theeams by which they came to
America, how long they have been here, or the lenftime they plan to stay. As is
true with any other religious group, Muslims alsoyin their degree atkligiosity, or
piety. All Muslims unanimously agree on the prifegof Islam derived from the
monotheistic belief in God, in Muhammad as thelfmassenger of God, and in the
Qur’an as the final revelation from God (Haddad &nimis, 1987). However, there are
differences in tendencies related to their thinkiigcourse, and actions. On the one
extreme are “cultural Muslims” whose traditions aahcerns are mainly ethnic in
nature and for whom Islam plays a minimal role.t@aother extreme are “radicals”
whose concerns and ideology are political in natun@ may fall outside the realm of
acceptable Islamic principles and practices. Invbeh the two extremes there are
subtle nuances that reflect different approachdmwothe Qur’anic text should be
understood, interpreted, and applied (Ramadan,)20b4ése differences greatly impact
the manner in which they interface with their fagsland society at large. According to
Warner (1997), the fact that few empirical studibsut recent immigration and
ethnicity address [the issue of] religion representhuge scholarly blind spot” (p. 218).
In addition to their belief in the tenets of Islaamother commonality among
Muslim youth is being the direct or indirect targétslamophobiaan irrational
prejudice against, hatred or fear of Islam or Musli“Prejudice against their religion is
a reality that all Muslim Americans must deal witlone way or another” (Smith,
1999, p. 176). Studies show that even young childred adolescents feel that their
Islamic belief systems are ignored, invalidatedsanetimes challenged (Zine, 2006;

Peek, 2011). Particularly in the aftermath of teg@t®mber 11, 2001 terrorist attacks



against the Twin Towers in New York city, (alsoaeéd to as 9/11 - a catastrophic
event which Peek (2011, pg. 7) characterized asd#dwning of moral exclusion for
Muslim Americans”) many Muslim American youth ferhrginalized, demonized,
profiled, bullied, and ‘othered’ (Ghaffari, 2009%W Research Center, 2011).

The challenge of preserving an Islamic identityAmerica is complicated by an
even greater problem. Muslim American students ratiaggle on a daily basis to
maintain a healthy sense of their identity in ani@mment that holds predominantly
negative perceptions of them as a group (Mir, 26k, 2011; Sirin & Fine, 2008).
Surveys indicate that approaching th& a@niversary of 9/11, 40% of the general
public believed there was a fair amount or great désupport for extremism among
Muslim Americans. There are increasing fears of égmown extremism and increasing
controversies surrounding the buildingnebsquegplaces of worship for Muslims).
Consequently, an increasing number of Muslim Angsaric(53%) report that it is more
difficult being a Muslim in the U.S. since the st attacks on September 11th, 2001.
About 56% of Muslims under the age of 30 reported in the past year they were
either treated or viewed with suspicion, callecenffive names, singled out by airport
security or by police officers, or were physicallyacked or threatened. Furthermore,
55% of the overall Muslim American population ar@¥&of native-born Muslims say
that media coverage of Islam and Muslims is urffR@w Research Center, 2011).
Although the participants in these studies wereg tive age of 18, the findings carry
important leadership implications for educatorsethains to be seen how these
perceptions affect the self-esteem and self-efficdduslim students in American

schools.



Along with these externally imposed identity coct$i, Muslim students in
North America face internal struggles with theiigi®us identity because of
incongruities in the values, customs, and beliegsilied at home and those of the
general public and their peers at school. Oneehtany areas in which the values and
identity of young Muslims are challenged involvé$edences in norms regarding
gender relations (Haddad & Lummais, 1987; Merry)220Muslim children are often
taught from early ages that unnecessary internrmggliith the opposite gender, dating,
pre-marital sex, and homosexuality are un-Islasti@meful, and taboo, whereas
American society in the 2century often condones and even encourages such
behaviors. Muslim youth must learn to reconcileabeflicting points of view they
encounter when surfing the web, watching televisiomovies, and during classroom
and informal discussions in school.

Current research shows that the majority of Mushiosin fact, want to
assimilate into American culture (Pew Research &€e#011). However, one of the
greatest concerns of many Muslim parents and contynonrembers is that their
children will assimilate to the extent that theyiwase their knowledge and practice of
the Islamic religion. For them, preserving thedsi@identity of Muslim American
youth has been and continues to be a priority (lddd8enzai, & Smith, 2009). School
policies that make it difficult for students to &dé to religious requirements such as
daily prayers, fasting, dietary restrictions, atahdards of dress, enhance the problem
(Merry, 2007). Parents and concerned community neesnibave attempted to facilitate
the development of Muslim students’ religious idignby establishing mosques,

community centers, schools, and social networksi@dd & Lummis, 1987; Merry,



2007; Sirin & Fine, 2008). However, preserving tslamic identity of many Muslim
youth in America remains a challenge.
Purpose of the Study

The purpose of this study is to examine the impésthool environments on
Muslim American youth. It will explore the effect external contextual factors on their
academic achievement and identity. It will alsoraiee the internal processes and
different acculturation strategies that they emptopavigate through the complex
social and educational systems of secondary anesposndary school.

Using an appreciative inquiry (Al) lens, this rag# aims to give voice to the
perspectives of a specific sample of Muslim yolitkill explore what factors helped
those students who have successfully navigatedghreducational institutions while
maintaining a salient Muslim identity. The studylhaiso use Positive Organization
Scholarship (POS) to examine ways that an Islamio8l in southern California
supported and promoted their integration into npuealistic school environments and
prepared these students to be college and caidy.r€he transformative goal is to
inform stakeholders in private, public, and chasrools of new approaches to
supporting multiculturalism and cultural proficignd his involves helping Muslim
students maintain their cultural heritage in contaly relevant ways that promote both
academic and identity achievement. No studies baea conducted that explore (both)
factors impacting the process of acculturation idedtity preservation in Muslim
American students from an appreciative inquiry pasiitive organizational scholarship

perspective. This study proposes to fill that gathe research.



Research Questions
Answers to the following research questions magddight on broader concerns
about the relationship between school environmamndisthe development or

maintenance of students’ cultural heritage andtitlen

What factors hinder, support, or enhance the deweémt of Muslim students’
identity and sense of self-esteem?
- What is the relationship between Muslim studenjseligiosity, 2) academic
achievement, 3) and their process of adaptatidhe@ominant culture?
- How do school environments impact the formatioa shlient religious identity
in Muslim American adolescents?
- What changes are needed to facilitate the maintenahMuslim American
students identity and successful integration intoefican society?
Theoretical Frameworks
Social identity theory (Tajfel, 1981) maintainstthaman beings have an
inherent need for self-esteem and, research fisdnggest that students’ attitudes and
reactions to threatening, negative information aloeir identity group, may indeed be
related to their self-esteem (Phinney, 1993). Masiouth encounter and must cope
with several types of discrimination that threatie® development of their identity. This
includes micro-aggressions manifested in biasegpagjddices that are leveled against
them specifically because of their combined racaigious, and gender affiliations
(Sue, 2010). Muslims are often portrayed in theimadd at school as being terrorists,
backward, oppressive of women, and/or oppresseddry Derogatory remarks, insults,

physical assaults, and religious discriminatiomfrpeers, teachers, and administrators



are all direct forms of oppression that Muslim s encounter in school. They are
often marginalized or bullied and receive littlgppart from those in positions of
authority at school (Van Driel, 2004). The combioatof these negative external
factors, coupled with internal conflicts resultingm peer pressure, the need to fit in,
and negative self-identification may lead to studea reject their Muslim identity
altogether, to assimilate into mainstream soci@typ develop a split or hybrid identity
(Erickson 1968; Samuel 2005; Tautum 2003).

Ethnic identity is also a multidimensional constrthat relates to how an
individual perceives self in relation to othersslt fluid category that changes with
time, age, development, across generations, adiffenent contexts (Phinney, 2003).
“Identity-building in cultural and social spacesist a one-time process, but involves a
continual negotiation and renegotiation betweetdotm and schools” (Nassir, 2004, p.
155). Changes in attitudes, behaviors, and vdahasoccur as a result of acculturation
are better predictors of an individual's ethnicntiy than previously used criterion
such as generation or language preference. Therefos study will examine to what
extent changes in the ethnic and religious idewtityluslim students are related to
changes that occur in the process of acculturamehsocialization. It will also study
the effect that school environment plays on botistaicts.

Methodology

“In times of transition, exclusive attention to tlaeger structural forces that
impact individuals’ lives cannot grasp the depthhefir experiences. The ways in which
they [and we] respond to the persuasive influericbase forces should be [closely]

examined” (Oikonomidoy, 2010, p. 18). Thereforppaitive inquiry approach was



used to examine the relationship between schoot@ments and the maintenance of
Muslim students’ heritage identity. The participamt this study include 13 Muslim
American youth between the ages of 18 — 25 yedrsndio are alumnae of aK - 8
Islamic school in Southern California. They arerapéar Muslim youth, having
achieved academic success as well as a salientid¢sidentity. Individual interviews
were conducted to gather in-depth, thick descniigtiabout internal and external factors
and processes that influenced their educationarexmces in various school
environments.
Significance of the Study

In the U.S., ‘school choice’ is an option that degparents the freedom to
decide which type of educational environment ig baged for their child. However,
not much is known about the impact of the variarsosling options on the psycho-
social, spiritual, and academic success of AmerMaslim students. This study is
significant because it fills a void in the literegtabout factors impacting the extent to
which Muslim students believe they have the free@dmoah ability to exercise their
heritage religious identity. The transformationaébis to inform educational policy
makers, administrators, teachers, and parents #®problems and concerns that
Muslim students encounter in American educationgtitutions. It provides thought
provoking material for any who are interested iftuwral proficiency and creating
inclusive school environments that support all stid in a fair and equitable manner.
Limitations and Positionality

The proposed study does have limitations that meistcknowledged. The

sample population is small which makes it diffidaltgeneralize the findings to all
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Muslim students. The researcher’s background asdipoality was an asset to the
study in terms of recruiting participants and ustEmding both American popular
culture and Islamic cultural heritages. Despitelim&ations, gaining a deeper
understanding of the high school experience froenpiérspectives and narratives of
Muslim American students can assist school leaaledsteachers in becoming more
culturally competent. It can assist them in leadihgnge efforts that promote inclusive
schools that are positive experiences for all sttejalespite their cultural background
or religious beliefs. This is important becauseih@ypride and confidence in one’s
heritage contributes to self esteem, self-efficaty] enhances the academic
performance of learners (Shah, 2009).
Organization of the Dissertation

In this introduction, the problem of Muslim Amerntcgouth maintaining their
Islamic identity was addressed. An overview of paepose and significance of the
study, as well as the general methods that wilidexl was presented. The following
literature review examines previous research reled¢he educational environments
and experiences of Muslim American students intlafifactors that define, support or
inhibit the development of their identity and sengself-efficacy. It addresses within-
group variation as it relates to their processcoéurating into a pluralistic American
society. It explores external factors impactingrtigentity, such as racial
discrimination, religious biases, and genderedestgping. Furthermore, it pinpoints
some of the internal struggles and the differepirg strategies that they employ in
various educational settings. The methods sectitines the research design of the

study, the participants, and the instruments todmel. The results section of the study



highlights impactful factors and processes thatrgetefrom the findings. In
conclusion, the final section of the dissertat®am overview of the study that

highlights the major finds as well as implicatidosleadership.
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Chapter 2: Literature Review
What factors and processes hinder, support, arexghthe development of
Muslim Students’ identity? What is the relationshgiween the degree of their
religious faith and religious praxis, their academchievement, and their process of
adaptation to the dominant culture? In what waysawols socialize youth and
thereby impact the formation of a salient religiadesntity in Muslim American
adolescents? The following literature review wiltfis on studies that have addressed
these questions from the perspective of relevaatttity, acculturation, and socialization
theories. This overview will be considered as lates to the impact of various school
environments on Muslim American students.
Theoretical Frameworks
Identity development
Several studies explore how Muslim students ofoteriethnic backgrounds
have attempted to proactively construct their idiexstin reaction to experiences of
religious discrimination (Abbas, 2002; Ajrouch, Z0@haudhury & Miller, 2008;
Oikonomidoy, 2007; Schlein and Chan; 2010). Mamglshts struggle to balance their
affiliation to their families’ heritage culture vhitheir need to have a sense of belonging
in school (Merry, 2007). The desire to fit in areldccepted by their peers often
requires conforming to standards that conflict witeir own (Schlein and Chan, 2010).
Macro-aggressions experienced from teachers and pembined with the influences
of popular culture are the underlying explanatibwby Muslim adolescents identified
their schools as locations that inhibited the fdraraof their religious identity

(Ajrouch, 2007; Chaudhury & Miller, 2008; SchleincaChan, 2010).

12



13

Peek (2005) proposes a three-stage identity foomatiodel that is based on
three comprehensive assumptions; “that identigcipuired through a social and
developmental process; that the length of timertdkgroceed through the stages
differs from person to person; and that this magbgllies to a particular group of
individuals in a specific social and historical t&xt and is not meant to serve as a
universal model for all Muslim Americans during tathe periods” (p. 223). The three
stages include “religion as ascribed identity,gieln as chosen identity, and religion as
declared identity” (p. 215).

Religion as an ascribed identityThis stage refers to the period during which
children emulate the culture in which they areedi<Critical reflection on what it
means to be Muslim is lacking because they takie thkgious identity, along with
other aspects of their heritage culture, for grdnkéowever, children at this age do
sometimes have difficulties with, or question wthey are not allowed to engage in
certain activities or behaviors considered to béslemic. Although very young
children typically do not reflect much upon thelentities or culture, as they begin to
get older they experience “significant pressurgtto..., which results in various
identity management strategies” (Peek, 2005, p).226

Religion as chosen identity.According to Peek (2005), this refers to the stage
when youth become aware of their values, goalspahdfs. In many cultures, this
period often coincides with the onset of pubertgt enaccompanied by certain rituals
and rites that facilitate reflection on the adoésgts identity and behavior. In Islamic
culture, puberty heralds the time when Muslim yatags become accountable to God

for upholding religious obligations such as prayamgl fasting, as well as for their



14

behaviors towards others. In America however, Musgldolescents “begin to
contemplate more important life questions and thedigious backgrounds, and hence
re-examine that aspect of their identities” (p. 22itich later than the onset of puberty.
One Muslim student from Peek’s study explained:

Even though on the exterior | was practicing sine@s young, it

doesn't mean necessarily that | was spiritualdigri't know, thinking

about God, into the faith. It doesn't really happaetil you've become an

adult, until you learn about the world. You nevealty get to live on

your own, to get a chance to think about what yant¥or yourself and

what kind of person you are until you get to caleln high school, you

always have people telling you what to think (p722
According to Peek’s (2005) findings, entering cgélas a significant milestone at this
stage of identity formation and earmarks a perioset-reflection and identity
transition. Muslim American students often findritselves handling confrontations and
uncomfortable personal interactions with othersbyresponding; they want to
positively represent Islam and Muslims and don’htma reinforce negative stereotypes.
However, some students report that when peoplstarig or giving them “looks,”
they assertively introduce themselves and askafyhing is all right, or offer to answer
guestions.

Sept. 11 was a catalyst for many Muslims being designagetDaher”
however at the same time it caused a sense of gaigarity and resulted in some
students declaring their Muslim identity and faitHslam more strongly than ever.
“According to Smith’s (1998) theory of subculturdéntity formation, as long as the
perception of a threat remains, personal ident#tresgroup solidarity will likely

continue to be strong” (Peek, 2005, p. 237). Pegkssts that Rumbaut’s (2001; 1996)

concept of “reactive ethnicity” applies to the stats in her study who may have



15

experienced an “identity of crisis” that formedr@sponse to the perceived threats to
them personally and as members of a subculturalpgroReligious boundaries and
meaning are constructed both from within and withouresponse to internal conflicts
and choices and external pressures and rewarddrthatidentity formation” (Peek,
2005, p. 236).

However, certain questions remain. What factopgda a more long term
declared religious identity and practice? How dalenhts that were too young to
understand or experience 9/11 feel about their Muslentity? Do students attending
Islamic schools post 9-11experience the identages of development as those in
Peek’s study? Do they achieve an Islamic idenfityrugraduation and if so, what
factors support or hinder it remaining their salielentity?

Religion as an achieved identity.This concept is one that is little discussed in
the literature (Hammond, 1988; Warner, 1993). HaveReek (2005) addressed it and
concludes that for the Muslims that she studiddmshad become their salient identity,
overcoming any other ascribed or achieved idestthat are contrary to it. Although
most schools are concerned about students’ acacgetmievement, rarely, if ever, is
consideration given to issues of identity achieveim€his study seeks to explore
internal and external factors that contribute tniity formation, achievement, and
retention among Muslim American students in Souti@alifornia.

Hybrid Identities / Hyphenated Selves

A theoretical construct called “Hyphenated-Selv@stVeloped from a call for

empirical investigations to answer pertinent reseguestions about Muslim American

young men and women (Sirin & Balsano, 2007). Thewndered, “What happens to the
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identity formation and psychological well-beingyafung people whose social group is
prominently associated with terrorism? What arestbaal and psychological
ramifications, when their strong bases of religi¢elg., Muslim) and national (e.qg.,
American, Norwegian) identifications suddenly come conflict? What are the
developmental implications of growing up at a tiwigen most of what you see about
your social group is negative” (Sirin and Balsa2@07, p. 109)? Sirin and Fine (2008)
postulate that Muslim American youth experienceplgnated” selves, referring to the
multiple cultural, ethnic, and psychological idéies. These hyphenated identities are
“at once joined, and separated, by history, thegresocio-political climate,
geography, biography, longings and loss” (Fine, 2)9BResearch findings to date
indicate a gender difference in the process oflag@tion and negotiating multiple
identities that surfaced through qualitative methbdt not in the quantitative survey
methods. Consequently, additional mixed methodsare$ is needed to examine
differences in the experiences of Muslim young raed women.
Identity Salience

Particularly useful in this study is the concepidentity salience, which
recognizes contributing factors and processestlaée one identity--in this case, being
Muslim--of greater, even paramount, importancéhahierarchy of multiple identities
that comprise a sense of self. According to Stryk8B80), discrete identities may be
thought of as ordered in a salience hierarchy.ndssziduals become more committed to
a given role, that role will assume higher idensiience. Moreover, the higher the
identity in the salience hierarchy, the more likéilgt the identity will be enacted in any

given situation or in many situations. In essetius, probability of invoking a
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particular identity, whether intentionally or ndgfines identity salience and thus
commitment to that identity. Although social ideiets and salience hierarchies tend to
be stable, individuals sometimes alter or take @m social identities, shed old ones, or
rearrange their identities' relative salience (Virgaal., 2003, p. 381).

What are the salient attributes of an individuat@the religious identity
becomes paramount? How is the individual distingpide? What characteristics and
impact does such an identity have upon self-efficacademic success, and civic
responsibility? Peek’s (2005) study raised thesstjons and “provides qualitative data
that illustrates the processes, decisions, anailsiaators involved in developing a
highly salient religious identity” (p. 236). Althgh religion is not usually considered in
sociological studies of identity, Peek’s reseamtirassed questions about “why
individuals and communities highlight and develefpgious identity”.

Socialization Theory

Rashid (1988) views socialization as the procéssaintaining the child’s
identity from infancy into adulthood and, from ataimic perspective, considers
socialization to be successful when “a Muslim adutth submissive to the will of
Allah, and knowledgeable of why Allah’s will mus¢ lsubmitted to, emerges from
childhood” (p. 209). This of course, does not pudel the Muslim individual from
being integrated into modern society, but rathgrats integration as being an
insufficient goal of the socialization processthé overarching goal is the development
and preservation of a Muslim identity, it is alsgpiortant to consider the influences of
worldviews on children and examine socializatioatgtgies that will thwart or facilitate

an Islamic worldview. This is especially importgmen that the development of
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today’s youth primarily occurs in the environmerdahtext of schools, colleges, and
universities.

Such considerations are supported by Wade and T@085) conceptual
framework, “Black Child Socialization,” that assedhildren undergo a cultural
conditioning process through which they acquiretaia modes, sequences and styles
of behavior. Muslim children, as members of a nomuohant minority group, are in a
“triple quandary” in that 1) they are confrontedlgavith the material success of the
dominant culture that emulates “Western valueskaidhviors”; 2) they receive both
overt and covert messages through the media, ssheoad peers that Islam is “either
un-American, fanatical, too restrictive, oppressv@omen, anti-intellectual,
unscientific, boring, or some combination of altlése” (p. 214). These messages in
turn impact Muslim children’s internalized belietslues, and attitudes about their
Islamic identity; 3) parental childrearing pracBoeary depending on the race, ethnicity,
educational background, and socio-economic statusiM parents. Additionally,
many “often fail to see the subtle threats to tohitdren’s Islamic identity” or, in the
case of Muslims who have recently converted tanslare trying to learn the Islamic
worldview themselves while simultaneously trying&ise Muslim children (Rashid,
1988, p. 214).

Acculturation Theory

Cross-cultural research suggests that culturgpagerful shaper of behavior. A
“complex pattern of change and continuity” occwssralividuals who have identified
their behavior in one cultural context, then mawe ianother cultural context (Berry,

1997, p. 6)Acculturation a process of cultural change and adaptation,reazien
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individuals from different cultures come into cacttavith one another. Individuals do
vary in the process of adaptation based on a catibmof factors; the strategies used,
the level of difficulty, and the outcome of psyobgical acculturation (Berry, 1997,
Merry, 2007; Seth & Montgomery, 2002).

Berry (2003) lays out a theoretical framework¢onceptualizing acculturation
from both individual and group perspectives. Acaogdo this framework, cultural and
psychological factors impact the acculturation psscand influence which strategies
individuals and groups employ as a means of adgpbicultural change. The
acculturation strategies framework is contingerdgrufwo main issues, namely “dealing
with orientations toward cultural maintenance, andrcultural contact” (p. 28).

These strategies are categorized by two dimensiodsre bidirectional.
Individual preferences about their own ‘group’ athber’s ‘group’ can be measured by
assessing their positive and negative attitudesehdviors towards both and allows
them to be positioned in an “acculturation spa8&iry’s bidirectional framework is
based upon two assumptions. The first is that iddads vary in the extent to which
their identity is based on values, beliefs, andabedrs tied to their heritage cultural.
The second is that individuals can have “multipi#wral identities”, each possessing
different strengths (Ryder, Alden, & Paulhus, 2000he framework also allows for the
possibility that both individual and group factonsly impact acculturation strategies
and the resulting outcomes (adaptations). Thersereral studies providing evidence
about the importance of group factors upon accafitom strategies (Williams & Berry,
1991; Kim & Berry, 1986; Moise & Bourhis, 1997). ‘Nt is emerging from all of

these studies is that acculturation strategiesa@iradopted at random. The various
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preferences are part of a network of relationshils measurable features of one’s
group and the group’s situation in relation to otiy@ups. It is thus possible to claim
that the acculturation strategies are an outconeemtextual factors rather than just a
correlate because, individuals have little influeoeer many of these group-level
factors” (Berry, 2003, p. 30). This assertion soadupported by social network theory.
Contagion/diffusion studies show that not only iadkviduals who share similarities
more likely to interact, but also that their incsed interactions tend to influence one
another’s beliefs and attitudes, making them mondar (Asch, 1955; Erickson, 1988).
Acculturation strategies. When individuals, such as Muslim Americans,
belong to a non-dominant group, different strategiee used in their orientations
towards their own heritage cultural group and otfreups. Individuals that employ an
integration strategy choose to maintain their hgetcultural while interacting with
members of other cultures, although they also seék a vital part of the larger society
in which they live. On the other hand, an assinatastrategy is used by individuals
that prefer to forgo their own cultural in favoriateracting with individuals from other
culture. Conversely, separatianthe strategy used by individuals who preferdbeae
to their heritage culture and who have no desiiatgract with individuals or groups
from other cultures. Finally, marginalizatics the strategy adopted by individuals that
do not interact with either individuals from thaeritage culture or with individuals
from other cultures. It is believed that this stggt may be the result of failed attempts
to assimilate, resulting in feelings of alienatfoom both cultures (Berry, 2003). It is
important to keep in mind that an underlying asstionpof this framework is that

individuals have the freedom to choose which siatbey wish to adopt.
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Consequently, it is only possible for an individoalgroup to attain integration, for
example, if he or she has the freedom to do samilie context of an open and
welcoming environment. “Integration can only beefyechosen and successfully
pursued by non-dominant groups when the dominanégohas an open and inclusive
orientation toward cultural diversity” (Berry, 1991

Regardless of race, ethnicity, gender, nationgimrcitizenship or socio-
economic status, all Muslim American youth indivadly and collectively are members
of a non-dominant group that must undergo the m®oéacculturation into
mainstream America. Podikunju (2008) explored aacation trends among American
Muslim high school youth by using the Muslim YowWhculturation Rating
Questionnaire, an instrument the author developeddasure the extent to which they
experienced acculturation issues. Her findingscatgid that irrespective of individual
backgrounds, “Muslim youth face an distinct aca@tion process because of their
“allegiance” to both traditional cultural valuesdareligious beliefs and the social
influences of their American peers” (p. 68).

Research shows that many Muslims do, in fact, waassimilate into American
culture (Pew Research Center, 2011). Often howewer of the greatest concerns of
Muslim parents and community members is that tti@idren will assimilate to the
extent that they will lose their knowledge and piccof the Islamic religion. For them,
preserving the Islamic identity of Muslim Americgouth has been and continues to be
a priority (Haddad, Senzai, & Smith, 2009). Schoalicies that make it difficult for
students to adhere to religious requirements ssdagy prayers, fasting, dietary

restrictions, and standards of dress, enhancertiibemn (Merry, 2011). Parents and
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concerned community members have attempted totédeithe developme of Muslim
students’ religious identity, by establishing mossjucommunity centers, schools,
social networks (Haddad & Lummis, 1987; Merry, 208itin & Fine, 2008).
However, preserving the Islamic identity of many$Wion youth in America remains
challenge.

Intellectually, psychologically, socially, and spially, some students strugc¢
to establish a sense of direction and belongintfy B® Americans and as Muslii
(Sirin & Fine 2008)It requires reconciling conflicting viewpoints ati@ocic-political
issues such as the Wars in Irag and Afghanistarerf&iam involvement in Pakistan a
Iran, the Arab/Israeli dispute, and the proclairdéar on Terror. Studies find th
students are agh confronted with and impacted by these issusslatol, at exti-
curricular or social events, and at horSensoy & Stonebank2009). As members of
subculture a group whose values or beliefs are at variande thvé main cultui, they
are constantlgxposed to statements of intolerance, bias, araryign class, amon
peers, on the Internet, in textbooks, and througbther forms of media (Hernand:e
2011; Peek, 2011; Sirin & Fine, 2008). It remambe seen what factors helf hinder

studens to acculturate and negotiate their tities under such circumstan.

actors trategies alience

Figure 1. Hypothesized Theoretical Mode
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Impact of Public School Environments on Muslim Amercan Students

The consistent portrayal of Muslims as potentiabtests by mass media “has
generated significant insecurity among Muslim stuglewith uncharted consequences
for their learning, inclusion, and commitment te thider society” (Shah, 2009 p. 528).
Muslim American students find that identifying theslves with a religious minority
such as Islam, especially after the events of ldsents the challenge of “growing up
in the shadow of moral exclusion...Overnight, “theMuslims, became the designated
‘others’ who had to be watched, detained, and somestdeported, in order to save
“us” (Sirin & Fine, 2008, pg. 1).

Considered Europe’s leading Muslim intellectual aadthed one ofime
Magazine’smost important innovators for the2dentury, Tariq Ramadan (2004)
addresses the importance of the problems discasgkdffers an integrationist strategy
for addressing them. Ramadan posits that ratherlibeng totally isolated in artificial
private school environments, students need to tie/epportunity to mix with others
and view themselves as part of the society in wthely live. According to Ramadan,
there is no better way to learn to negotiate retesthips and situations while
maintaining one’s values than to work side by suite diverse people in different
settings. He stresses the importance of Muslimamahg their position in American
society. Although they are a minority group andmed as a subculture by many,
Muslims should not think of themselves as ‘othefgl.accomplish this, they must learn
to develop a sense of self-confidence and of $etfaey. They must transcend having
a “minority consciousness” (p. 107), one that intes itself from and feels

marginalized by society. Muslim students shouldhekped to recognize that although
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they are different, as citizens they have the ragitt the responsibility to contribute
their unique perspectives, values, and beliefeedadbric of America life. It is the
collective job of parents, teachers, and admirtstsato help students embrace the
notion that ...“each of us is a part of learning Hwe, transmitting a culture, and
generating a culture in the multiple facets of daity lives” (Wink, 2011 p. 62).
Students who are successful at this will not neeassimilate; they will be comfortable
integrating and contributing to the society in whibey live while maintaining their
Islamic identity.
Islamic Worldview and Goals of Education

In Islam, the purpose of life is to worship nong God (Allah) without
associating any partner with Him, to be His vicegé(Khailafa) in the world, and to
vie with one another in good deeds with the sdlention of seeking God’s pleasure.
As such, Muslims’ primary duty is to obtain the krledge of how to accomplish these
purposes. “Seeking knowledge is obligatory upomeduslim.” This is a well-known
saying attributed to the prophet Muhammad (may @eacl blessing be upon him) that
is narrated in the collectidBunan Ibn M&jahEducation from this perspective is not
only an act of worship; it is a religious requirathexcumbent on every Muslim young
and old. Are the goals of secular and Islamic etioicanutually exclusive? Not
necessarily. The challenge of Islamic educatido isring together the study and
application of religious and secular knowledge manner that gives meaning to life
and brings people closer to God and to the worshikim alone. In America however,
the goal of secular education is to completely sgpahe secular and the sacred; its

primary emphasis is on training youth to be proshacivorkers and democratic citizens.



Although this goal may be embedded in the outcomhes Islamic education, it
merely a means to a greater end; that is educh&ags and minds to know a

worship The Creator (Douglass,04; Haddad, 1991).
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Figure 2. Goals of Islamic Educatior
Alternative School Environments and Educational Opions

In response to negative experiences in mainstredoots and also to he
adolescents develop and maintain ticultural and religious identity, Muslii
communities and families are seeking supplememidoa alternative education
options (Kelly, 1999; Merry, 2007). The following certainly not intended to be
exhaustive review of such options, however it ides a general overview of typic

choices available to parents of Muslim Americardetus
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Weekend Islamic schools

In many Muslim communities, youth attend weeketttbsls that are designed
to provide youth with knowledge of Qur'an, Araband Islamic Studies. In addition,
these schools serve the purpose of providing yaitthopportunities to socialize with
other Muslim students and families. Both of theBgctives are intended to support
enculturation and the religious upbringing of Masktudents attending public schools.
Weekend schools typically take place in the locahmunity’s Islamic center or
mosque. Classes are typically held between 2 -ufishan Saturday and/or Sunday.
However, there are problems with this alternatidt still separates and
compartmentalizes religious and secular sciences2ait separates religion from real
life problems and issues. Furthermore, studengmdithg these schools often exhibit
hybrid identities, behaving one way at home anthénmosques and another at school
with non-Muslim friends.
Homeschool / independent study

Another option that some Muslim families choosthat of independent study
or “home schooling”. This can take on many différfemms depending on the state and
city in which a family resides. Options may ranga individual families who choose
Beyond Schoolin@gYusuf, 2001), to those who and purchase their owmiculum from
private school vendors, to families that are eewblh public or private independent
study programs that provide the curriculum as wasglupervising teachers that are state

certified.
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Specialized charter schools

Basford (2008) describes the experiences of Eastalf Muslim immigrant and
refugee youth who explored issues of identity ithiqmublic and culturally specialized
charter schools. Students reported that while ditgnmainstream schools, they felt
invisible, unwelcome, marginalized, and discrim@thfagainst in many cases.
However, they described the experience of attentiagharter school as empowering
and inclusive. This specialized charter schoohis of only a few in America that has a
population of over 90% Muslim students. Althoughgien cannot be taught directly,
the school culture is highly influenced by Islarb&liefs and practices, similar to the
influence of Christianity in American public scheol
Full-time Islamic schools

"Popular culture is the way of life in which and Wwhich most people in any
society live...It is the everyday world around us thass media, entertainments, and
diversions. It is our heroes, icons, rituals, edesyactions, psychology, and religion —
our total life picture. It is the way of living wieherit, practice and modify as we please,
and how we do it" (Browne, 2001). Muslim parentBdwe that the purpose of an
Islamic School is to help insulate students frosirig their Islamic identity through
assimilation into American popular culture (Mer2®07). The question that remains
unanswered is: To what extent does attending amislSchool insulate students
against losing their heritage culture and Islardantity, as a result of assimilating into
American popular culture? Although approximatel$ 28amic schools have been
established in the U.S. (Keyworth, 2009), the carmabipsychosocial, religious, and

academic needs of the majority of Muslim Americanth are not being met. One
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reason is due to the relatively small number oflstts that can be accommodated by so
few Islamic schools. The schools’ capability to &xg is limited in most cases by small
facilities, meager budgets, and low tuition rai&gen though tuition is modest, many
families - especially ones that have large numbéchildren - cannot afford to pay for
private schooling.

An additional concern of some parents is thatmgtaschools may indoctrinate
students and that their children will be segregateyjhettoized”, thereby depriving
them of the opportunity to engage with societyaagié. Still other parents are concerned
that the quality of education may be lower thar thgublic schools (Haddad, Senzai,
and Smith, 2009; Merry, 2007, Zine, 2007). Teaclaeesnot usually required to have
state certified teaching credentials although mé@mgt most, do have bachelors or
masters degrees. Furthermore, in some Islamic s&chddterentiated instruction to meet
the needs of gifted and talented students or thesding extra support is sorely lacking
(Al Lawati, 2007).

A positive deviant Islamic schoolOne particular Islamic school, quite unlike
those of concern previously mentioned, is located suburban-residential area of a
southern California city and has maintained it@tmmn on that site since the first day it
was established 20 years ago. Currently it set¥@samilies with a total student
population of 172, which includes 98 boys and s gEven in these uncertain
economic times, enroliment has increased to atinad-high and there is a waiting list
for families wishing to enroll their children.

There are a few unique aspects of this schooloRer is that it is the only full

time Islamic school in a large geographic areae dlbsest full-time Islamic school is
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over 150 miles away. The school ensures thatut$esits have access to a strong, core
instructional program that is engaging, rigorous] aulturally relevant while at the
same time provides Muslim children with an oppoittuto learn and practice Islamic
principles in a supportive and nurturing environmefor this reason, community, staff,
and parental support for the school are all pddrtyistrong. Community members

that don’t have students attending the school stippfnancially and/or with goods

and services. Parental involvement in school digs; parent-teacher conferences, and
fund-raising events are also strong. The low teash&lent ratio, the focus on a
personalized approach to learning, and the highegegf parental involvement all

result in high student achievement.

Moreover, the school has a dedicated teaching thiatfftonsiders teaching
Muslim students as part of their religious dutyt just a job. This is indicated by the
fact that several of the teachers have been witlsthool for 10 - 15 years or more, in
spite of their qualifications to work in a more hig paid job. The school has a strong
focus on teaching moral values and the positivesneérican society while developing
students’ social consciousness and awareness pégative aspects. For the purposes
of this study, alumnae from this positive deviargamization provided an insider’s
perspective about the effects of the school enwemt on their acculturation into the
larger society, on their academic achievement,cantheir Islamic identity.

Summary
As Balsano & Sirin (2007, p. 182) so aptly put'it,
Six years post 9-11 we are past the point of regcbonsensus on

whether religion, as a crucial component of Musyimaith’s micro- and
macro-systems, is in some way moderating youthpee&nces of and
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response to their environment. Rather, there is aomed to focus on
assessing the extent to which the youth’s religimastices, actual and
self-perceived beliefs and behaviors, as well amua family and
community resources, might serve as assets inaiihs healthy,
positive development in the post 9-11 world.



Chapter 3: Study Design and Methods
Introduction

A worldview, or paradigm refers to the way in whpbople view the world. In
the case of researchers, worldviews provide a fatio from which decisions about
research design, methods, and methodology are (Gadswell, 2008). An
Appreciative Inquiry (Al) approach was used toiefiactors that contributed to their
exemplary identity achievement. As a model of imgut attempts to elicit the positive
aspects of a given situation or phenomena. It almaividuals to reflect upon best
practices and to affirm strengths, successes,sags®t potentials. This is accomplished
by developing an inquiry around the phenomenoniesschallenges or changes that
energize the members of a group or organizatiors dpproach has proven to be an
effective means of focusing on the strengths ofadeystems as opposed to dwelling
on the deficiencies (Bushe, 2013).

There are several advantages to using an appxeciatjuiry approach when
conducting interviews in a narrative study. It ¢eatp individuals recognize what has
positively impacted them and worked well in a giesvironment as well as what they
imagine could be done better. This can be a tramsftional and emancipatory
experience, particularly when questions are askedmanner that encourages
envisioning an improved future for individuals, gps, communities, or organizations.
The researcher chose this approach for severalnmeakor one, it fills a gap in the
literature surrounding American Muslim studentd tes up until now been presented

from a deficiency model and problem solving pertipecMoreover, it provides an
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opportunity for American Muslim youth to re-writledir own narrative contrary to the
images that are presented in mainstream medichdfarore, it inspires them to
imagine ideal educational environments therebyrmfog current educators whose aim
it is to build more positive and inclusive schottiat work for all students.
Research Design

This study is an exploratory, narrative inquiryohung qualitative data
collection, analysis, and inference (Creswell &r€]&2007; Tashakkori & Teddlie,
2003). It was designed to give a voice to the erpees and perspectives of American
Muslim youth. Individual semi-structured interviewgre conducted with selected
participants to gather narrative descriptions alioeit educational experiences and the
development of their Islamic identity. Intervieweng audio recorded, transcribed, and
coded. Data analysis involved identifying themethmopinions, attitudes, and
perspectives of the participants as well as imtieaning that they make of their
educational experiences (Seidman, 2006).
Qualitative data collection and analysis

The initial phrase of the study involved identifgiand recruiting participants
and interviewing them using semi-structured questiee Appendix 1). The second
phase of the study entailed transcribing the ataped interviews and coding the
gualitative data gathered. HyperResearch, a qtiaétdata analysis software program,

was used to code and iteratively examine the datader to identify themes.
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Participants

13 participants from diverse contextual backgroundee selected through a
purposeful, extreme case, sampling procedure (@&ée&Clark, 2007). Former
teachers, administrators, and community or youtlugieaders recommended
individuals whom they consider to be Exemplar MusYouth that have achieved a
salient Islamic identity. Additional participanteve identified as Exemplar Muslim
Youth through snowball sampling procedures. Thalfsample of participants was
selected via convenience sampling; it includede¢hresommended youth who were
willing and able to participate in a one-hour intew.

All of the participants in this study were alumrden Islamic school in
Southern California that, in Positive Organizatio®eholarship (POS) terms, may be
considered a positive deviant from other Islamiwogds. This educational institution
was established to provide Muslim families livimgthe area with an educational
alternative to public schooling. The primary gobthe school is to support the
intellectual, social, spiritual, and physical deyhent of its students in a nurturing,
learning environment. High expectations are hetdgsfodent behavior and academic
achievement in all of the core and religious cuac Students attending the school
represent diverse linguistic and ethnic backgroysés figure 6, however all receive
instruction in English as well as in the Arabicdaage, from kindergarten through

eighth grade.
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Percentage of Students by Ethnicity

M Indo-Pakistani
W Arab
= Somali

MW Other

Figure 3. Students' ethnicities in the Positive Deant Islamic School.

Although the majority of students come from homrewhich a language other
than English is spoken, they are all at least fjesteration Muslim Americans and there
is an expectation that all students will excel mglsh and in Arabic. Students quickly
learn both languages without specific English lagglearner pullout programs. While
graduates are able to receive Foreign Languagé anddgh school for the Arabic
courses they take if"7and &' grades, the primary goal of Arabic language irsion
is so that students will be able to read and unaledsthe text of their religious
scripture, the Qur’an, in it's original language.

Several alumnae have matriculated to public higiosts in affluent
neighborhoods, while others went to specializedtehachools, or chose independent
study. Data collected from the alumnae of thisostlexplore the contextual factors

that have impacted their academic and identityea@ment.
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Interview Protocol

An hour long, semi-structured interview was condddndividually with each
participant during Phase | of the study which ldgtem May, 2013 through February,
2014.Interviews wereonducted in locations throughout Southern Calitoor via
Skype. Locations were mutually agreed upon thahdidoose any risks and that
ensured the privacy and confidentiality of the jggraints.
Qualitative Research Questions

The interview protocol and questions used in thisyswere designed to elicit
answers to these overarching questions: How dacjgats identify themselves? To
what do students attribute the achievement of thetrent identity? How do school
environments, social networks, and family suppwoipact strategies that Muslim
American students use for adapting to the domioaltiiral? What resources were
available to Muslim students that helped them dgvehd maintain a salient Islamic
identity? Although interview protocols and questioelated to the development of
identity among Muslim youth exist in the literatyghourani, 2003; Sirin & Fine,
2008), none apply the Appreciative Inquiry approdedr the purposes of this study, the
researcher developed a set of interview questlmatsiere used to gain background
information about the participants and facilitatei@quiry into the experiences, issues,
challenges and supports that impact Muslim Amerstadents. Although some
additional questions were asked during the intersito obtain clarification, a specific
set of questions was used to elicit the opiniorts@erspectives of participants (see

Appendix A).
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Summary

The aim of this study was to explore the relatmpdetween acculturation and
religiosity (religious and cultural values, beliedsd practices) among exemplar
Muslim youth, as well as other contextual factonpacting their academic and identity
achievement. The contextual factors consideredided school environments, social
networks, and parental support. Using an appreeiatiquiry approach, the researcher
interviewed 13 Muslim males and females from widsilyerse backgrounds that all
were alumnae of a private Islamic school. The s&mietured questions were designed
to elicit those positive supports that helped tlimwelop and maintain a salient Islamic
identity, in the context of obstacles that theypdisced in trying to do so. Through this
process, the participants also were given the dppity to offer recommendations to

parents, teachers, and community leaders as wtl @ber Muslim youth.



Chapter 4: Results
Research Questions

The major research questions to be addressedsistiidy are exploratory in
nature:

* What factors constrain, support, or enhance theldpment of Muslim
students’ identity and sense of self-worth?

* How do school environments, social networks, amdilfal resources impact the
formation and maintenance of a salient Islamic figm Muslim American
students?

A theoretical construct called “Hyphenated-Selv@steloped from a call for
empirical investigations to answer pertinent resleguestions about Muslim American
young men and women (Sirin & Balsano, 2007). Thepdered, “What happens to the
identity formation and psychological well-beingyafung people whose social group is
prominently associated with terrorism? What aresith@al and psychological
ramifications, when their strong basis of religigesy., Muslim) and national (e.g.,
American) identifications suddenly come into castftiWhat are the developmental
implications of growing up at a time when most dfatvyou see about your social
group is negative” (Sirin and Balsano, 2007, p.)208irin and Fine (2008) postulated
that Muslim American youth experience “hyphenatselves, referring to their multiple
cultural, ethnic, and psychological identities.

The theoretical framework for examining these perit research questions is
based on Peek’s (2005) three-stage identity foonatiodel that encompasses

contextual, psychosocial, and developmental factdeded to religious identity
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development. Also, particularly useful in this stusl the concept of identity salience
which recognizes contributing factors and procefisasmake one identity--in this case,
being Muslim--of greater, even paramount, imporgaincthe hierarchy of multiple
identities that comprise a sense of self (Stryk880).
Profile of Participants

The participant population included 13 Muslim adult8-25 years old, who
previously attended primary, secondary, and pastrsstary school in the U.S.
Although they are representative of different raegisnicities, and socio-economic
backgrounds, the participants are all alumnaekota8 full-time Islamic school located
in Southern California, which has been in operat@mrthe past twenty-one years. They
represent a variety of perspectives and experienites different secondary and post-
secondary educational environments in CalifornidoAthe participants were
identified and recommended by former teachers amdimmunity leaders as being
practicing Muslims who implement the fundamentdlthe Islamic faith in their daily
life. The familial backgrounds also vary considéyabmong the participants. While
some live with both parents, others live in singgeent households. All have at least
one parent who immigrated to America and most ftethat their parents have retained
a strong affiliation to their country of origin artd culture, regardless of the number of
years they have lived in the United States.
Educational Background of Participants

The length of time participants attended an Islasglwool prior to matriculating
to public school ranged from two to nine yearstli@fthirteen interviewees, four

attended from Kindergarten " grade, eight attended between three - seven yaads,
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one attended for only two years. Moreover, all exame participant attended an
Islamic school during at least one year duringrtheddle school years. The number of
years spent in Islamic school does not seem telaéed to self-identification. Of the
seven students who attended the longest (5 — 8)ydaunr identified themselves with a
Hybrid identity and three with a salient Muslim idigy. However, the length of time
and/or grade levels spent in an Islamic school dpgear to impact social networks
and acculturation strategies that participants satbm high school. The length of time
participants spent in Islamic School is presentddw in Figure 4.1.Figure 4.1: Length
of Time Spent in Islamic School

After attending an Islamic school, all of the pagants matriculated to public
educational institutions. Eight enrolled in tradlital middle school and/or high schools,
two attended a Charter School that was for alhitstand purposes similar to traditional
public schools, and five of the participants ateshtchdependent study programs at
some point during their high school education.
Self Identification

When asked how they identify themselves, the pgpédids’ responses varied.
Although all acknowledged being Muslim, there weiferences in the extent to which
they also identified with being American and/oritlparents’ cultural background. Six
identified themselves singularly as being Muslimle/kseven expressed a Hybrid

identity (see Table 4.1).
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Parents’ |# of Years in High School Post- Self-
# Pseudonym | Gender Age Birthplace . Islamic g . .
Origin Type Secondary |Identification
School
Independent
‘ . Somali/ d Study /
1 Ishaq M 24 America 3 (K-1st, 3%) Traditional College MUSLIM
American Charter
Ta —
2 Muhammad M 24 Algeria Arap/ 6 (K -3% Traditional ** (B.A) MUSLIM
American | 5" -6™)*
3 Hassan M 24 Tunisia Arab 9 (K—8™) | Traditional (M.A.) MUSLIM
Traditional Afghan
1 : T th th 1
4 Alia F 22 America Afghani 36" -8 Charter B.A) Mlis‘hm San
Diegan
5 Amir M 19 Saudi Arabia|  Arab 9(K-8" | Traditional | (B.A.) ADI/I[I“SI.““
erican
MUSLIM
.. Woman/
. . . d F Traditional X
6 Nuha F 25 America Pakistani [3 (K, 5"—6™) Charter (M.A) American/
Indo Pakistani
7 Sayyid 19 Ameri Afghani | 9 (K-8" | Traditional |  Uni Muslim
ayyi erica ghani (K-38™) raditional niv. American
8 Rashid M 21 America Afghani |9 (K —8™**| Traditional | College American
Muslim
9 Abbas M 25 Somalia Somali 2 (7" - 8" | Traditional (M.A.) MUSLIM
Inden. Stud Somali
10 Noorah F 18 America Somali | 4 (s — gty | NP Study Univ. Muslim
/ Traditional Ameri
merican
. . Arab/ nd gthyx American
11 Ibtisam F 21 America American 7 (2™~ 8™y*| Indep. Study| College Muslim
Arab/ MUSLIM
12 Daoud M 25 South Africa South 5 (4™ - 8" | Indep. Study B.S. (59“‘h
Afii African
rcan /American)
Univ. Muslim
13 Ayesha F 25 America Bangladesh | 7 (K—-6) | Indep. Study ' American
(Doctorate) (Bengali)

*Attended more than orlslamic school

**Also attended youth programs or weekend scl
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Hybrid Identity . Individuals in this category acknowledged theirgious
identity as well as one or more additional idee&itiOut of the thirteen participants,
seven fell within this category; two identify theshges as American Muslim, two as
Muslim American, one as a Somali Muslim Americame @s a Muslim American with
Bengali origin, and one as a Afghani Muslim Sandame Of these seven, six were born
in the United States and one immigrated at a veunyg age. Three are males and four
are females.

Noorah, like other Somalis, struggles with théettént racial and ethnic aspects
of her identity. Although she was born in Amerishe is also proud of her Somalian
heritage and described herself as follows:

| normally say [I'm] Somali, Muslim American. Whgreople ask me at
work ... because I'm a cashier and | talk to a lothef customers... they
ask me what | am, I'd tell them, ‘I'm Muslim, thatmy religion and I'm
from Somalia originally’ and when they ask, ‘Origlty?’ | say, ‘Yeah,

| was born here in America. I'm an Americanized &ten and I'm a
Muslim’ so, that’s what | basically tell people...0 @lso identify myself
as African-American because if somebody didn’t kmog didn’t know
about being Somalian - which a lot of people dé&naw - they would
just assume that I'm African-American... It's easysty, African-
American but a lot of people have different viewsit..

A lot of Somalians have different sides too. Adbpeople would just
say, ‘Oh, I look for the “other” [on forms] and upSomali because I'm
Somali,” but in all honesty, [in] this country théook at the skin tone,
they don’t really look at specific origins. And tha lot of Somalians
say that saying that you’re African-American metra you came onto
this land but you don’t know where your roots are.

| was like, ‘It doesn't really have to mean it’oiFme, a lot of the times
if | see the “other” and if | see the African-Ameai | put “other” and
then | also put African-American, but most of thred, it's just African-
American, honestly, because it has a lot of ...ys9&frican-
American/Black/African. I'm like, ‘I for sure cantfin there, so why
not'?
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Salient Religious Identity. Individuals in this category define themselves,
primarily, on the basis of their religious affilian. Out of the thirteen participants, six
of them identified themselves solely as being MusiThree of these six immigrated to
America prior to entering kindergarten, one immigdaat the age of ten, and two of the
six were born in the United States. Five of thevgno identified themselves singularly
as "Muslim were males; only one female, who hatwoted the highest academic
degree of all females in the study, expressedi@agaluslim Identity. Although they
acknowledge their cultural background or that @irtiparents, they do not primarily
identify themselves in terms of race, ethnicitynationality. Muhammad, a 24-year old
male who graduated from UCSD, explained, “Well, rfowthe past few years, the
main thing that I identify myself is as a Muslinrst and foremost, entirely.”

The findings suggest that place of birth may hareesimpact on Muslim
youth’s self-identification preferences. Of thelgigarticipants born in America, Six
define themselves in terms indicative of a Hybddrtity. On the other hand, of the
five participants that were not born in Americajifadentify themselves singularly as
being Muslim. However, there may be other factbet impact the expressed identity
of Muslim youth in America.

Stages of Identity Development

Studies indicate that identity is not static bubhes changes over time due to
both internal and external causes (Peek, 2005¢ekhdseveral of the participants
confirmed that they had experienced different stageheir identity development. The
developmental stages they described correspondak’$’proposed stages of ascribed

identity, chosen identity, declared identity, aatient identity.
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Ascribed Identity

In this stage of development, children absorb amtk $0 emulate the cultural
identity of their parents, siblings, relatives, anfiuential individuals in their
environment. Sayyid, who now identifies himsellasluslim American, reflected back
on his early childhood years:

Yeah, in the beginning as | said, our family reskmbhat of an Afghan

household so at that time | just thought of myaslf Muslim Afghan

boy. But as you listen to people and you get raisesimerica and you

hear lectures about Muslim identity, then you'réeab define what

your identity is. But, even though | couldn’t dediit, whole life | was

still confident in what my identity was ...l didn'nkw why but I still

felt proud of who | was.

On the other hand, Abbas who now identifies himselély as a Muslim,
described his attitude toward that identity asifdchBack then it was, ‘Okay,
whatever,” you know?” However, things changed fion im middle school when he
developed a love and zeal for learning about Isdachlater on in high school where
“what it means to be a Muslim was completely fligge
Chosen Identity

At a certain point in their life, most people makeonscious choice about their
identity. Alia discussed the transition she madenfher ascribed identity to a chosen
one during middle school.

| think it was just perfect timing for me to golgdamic school during

those middle school years where you know | had kesaring a Hijab

since 3rd grade but | didn't really know why andréhwas no reason

that | did it behind it. But then coming here [ketlslamic school] and

you know the reasoning behind wearing a Hijab attahk kind of in

my family too Islam was kind of that Afghan aspettere it was just

kind of traditional and it was cultural. Where thgyu know coming

here and seeing that whole academic side to iteweu could be
learning this on your own. You don't need [someelse...you can] open
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up a Qur'an and read on it yourself. So that eragement [I received]
of where it wasn't necessarily just a cultural ghiout it was something
that | was personally supposed to develop andsnWgust an identity
but it was kind of an internal aspect of my lifath can develop and
grow on [helped me].

And so | think for [me, attending] Islamic schobéat was really
important because when | went to high school itntgsst, it is a part of
me being Afghan, | was born into this... by that painvas a choice

and it was something that | was building on ddilgttl had been
building on since Islamic school. So when peogked me questions or
when they questioned it, or | could see if anyoms wegative towards it
in any respect it didn't bother me because atpiiist it was a belief that
| held personally and so it was easier to carryds easier to defend
and | didn't even have to defend it. It was jushsthing | had chosen at
this point and | didn't need to delve into otheoge's perception.

Although Rashid declared, “I'm an American Muslitinat’'s probably the only way |
can describe myself right now”, he also discusssddentity as a process of
development:

| realized | really started developing my way luhking in high school,

whereas in eighth grade it was already set forlnke, it just makes

sense that you do it [practice Islam] this way lbseseverything is there

for you and [just] makes sense. But in high schyol, start seeing why

it makes sense... like, why you should do it. Beseayou see the ills of

what happens if you don't do it, and you see tmefs of what happens

if you do, do it.
He pinpointed high school as being the place and twhen his identity as a Muslim
evolved to becoming an actual choice because psthg “...high school is where you
put your faith to the test...”.
Declared Identity

The first pillar of Islam is in effect a declaratiof faith and belief in the

oneness of God. Muslims affirm 17 times daily ia ttourse of their daily prayers, “I
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bear witness that there is no deity except AllahAt this stage of identity
development, the internal affirmation of one’s bkis combined with an outward
expression of one’s declared identity as a MusBoch expressions could be in the
form of verbal affirmations of being Muslim, of é&i®ng in a particular manner that is
identified as being Islamic, and by engaging iansic rituals and practices (such as
prayer, fasting in the month of Ramadan, etc.).

Dress. According to Islamic teachings, females and matashing the age of
puberty are expected to follow specific guidelimdgen it comes to parts of the body
that are to be covered whenever they are arourspgto whom they are potentially
marriageable. Although between Muslims there afferdinces in the interpretation of
what is considered appropriate dress, there isi@arsus among Islamic scholars about
what these guidelines include for males and ferales

Some suggest that Islamic attire worn by Muslinikects a political statement.
However, the participants interviewed in this stiiely that manners of dress are a

religious obligation and are worn as an outwardesgion that declares their identity.

! Allah is the Arabic word for God

2 “O Prophet! Tell your wives and daughters areliblieving women that they
should draw over themselves their jilbab (outengants) (when in public); this will
be more conducive to their being recognized (asmtaromen) and not harassed. But
God is indeed oft-forgiving, most merciful” (Qur'&3:59).

“Say to the believing men that they should lotieir gaze and guard their
modesty: that will make for greater purity for thesnd God is well acquainted with
all that they do.

And say to the believing women that they shoulddotheir gaze and guard
their modesty; that they should not display theerzah (charms, or beauty and
ornaments) except what (must ordinarily) appearetbfe that they should draw their
khimar (veils) over their bosoms and not displasirtzeenah (ornaments) except to
their husbands, their fathers ...and that theyIshoot strike their feet so as to draw
attention to their hidden zeenah (Qur'an: 24:31-32)
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When asked how did others know that they were Myddieveral of the participants
mentioned their outward appearance as being acatatias well as a declaration of
their chosen identity. Indeed, Ishaq acknowledped], t'1 like to express that I'm
Muslim so when | go out | try to wear anything tiall identify me as a Muslim...”.

All of the females in this study dress modestly wirepublic or around non-Mahram
males, by wearing apparel that covers everythirggixthe face and hands. Similarly,
seven of the eight males choose to wear short pguie a beard, and/or wear a kufi
(head cap) in accordance with the “sunnah” of Peopluhammad, (Peace and
Blessings Be Upon Him).

Dawa. In addition to their outward appearance, severghefparticipants talked
about their responsibility to convey a positive gaand to teach others, both Muslim
and non-Muslim, about Islam. Noorah explained hiogir outward appearances often
put Muslims in the position of being representatioéthe Islamic faith:

[When people]...see a scarf on your head or a kufiaur head, they'll

say, ‘Okay, | have a question about Islam. I'll #s&m since they're

Muslim they should maybe know the answer’. As lasgyou’re not a

child, they’ll ask you a question. If you do havgand answer for it,

they'll be satisfied. If they’re really interestedyour answer, they’ll be

more interested to learn more, ask more. As longpa8e educated and

you’re out in the real world, being educated bgns| it's very

beneficial.

Other participants, also talked about the imporasfaconveying the truth about Islam
through their conduct and character. When askeddtbers react to his expressed

identity Daoud explained, “They'll wait to see hbact because | mean of course now

with the media and everything portraying a certainage we have to counteract that and
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show what the truth is. So by doing so it's mathlpugh character and conduct
because that's how they see who you truly are”.

Some studies (Peek, 2005) suggest that transigdrem a chosen to a declared
identity occurred in response to a crisis, sucthasatastrophic events surrounding
September 11, 2001. Indeed this was the case foag\@a 25-year old male who
described the 9-11 crisis as being a catalyst heggidi the development of his declared
Muslim identity.

| graduated 8th grade the summer of 2001, Jureehas a period of two

months off and then September, the second weethob$ on a

Tuesday, September 11 occurs. Had | not been edpodslam, had |

not gone to Islamic school, had | not gotten thappr Islamic education,

had | not known what Islam truly stands for andbsut, and could sit

there and articulate what Islam is, | would haverbeompletely

amongst people that | know that never had wergltorlic school, but

they hid their Islam.

According to Abbas, many Muslim students — espBciabse who had never attended
an Islamic school - hid their Muslim identity rathtean declaring it, in fear of what was
going on after 9-11. On the contrary, he explajfiet Islamic school education
offered me the opportunityotto hide my Islam and actually stand up for it...aeally
shape the image of Islam different from that whics projected on the TV screen.”
He reflected back on how this catastrophic evempiicted him during his freshman
year in high school and changed what it meant ta Brislim for him. He described
how it had put Muslims “on the hot spot” and caukgd to study Islam from a

defensive standpoint as he wondered, "Why are tiiffeeent allegations [being made]

about my religion™?
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Abbas vividly recalled:

...Ms. Thompson, a 9th grade teacher at so@s as 9-11
happened, the morning of it, she brings a TV in thiede's about 15 of
us in our classroom, freshman English class. \\é#tiag there
watching everything unfold...| sat there and, Alhaliin, | knew
what Islam meant. | knew what the meaning wasigéns to submit to
Allah [God], and hopefully through that you willl#eve peace. | knew
the ayats [verses from the Qur'an | had learned§lamic
school...when Allah says in the Quran, ‘...The one wdkes the life of
a person, it is as if he takes the life of all haihya The one who saves a
life is like the one who saves the lives of all lamty.’ | decided, ‘This
is what the Quran says. | don't care what FoxMRN®r these people
are saying; this what Islam says.’ | sat therelamds able to articulate
all of this to them. My teacher was dumbfoundedHiy. She was like,
‘Oh, okay, well this seems to be a subgroup of Mus| not all
Muslims’.

As soon as 9-11 happened, for a month of so thaseawbarrage of like,
‘All Muslims are terrorists’. It started to obvisly die down after a
while, ‘Okay, it was some groups, radical Muslinmsl @xtremists’. All
these terms that came out, but it was like ‘Musdixtremists, Muslims,
Muslims, Muslims,’ the whole time.

...Where | was, | couldn’t afford, because of thendigantly small
population [of Muslims] that we had, | couldn’t affl to be ignorant
about Islam; that was not an opportunity for meaose no matter
where | went it was brought up to me. If | coukt gway with it by
looking black or being a jock, or being a refugg®soon as you say my
name, ‘Oh, okay,’ then it would come out. No matthat | did, |
couldn’t run away from it...1 was in a situation whdrhad to be like a
young daa’iy [missionary], correcting teacherssireg my hand, ‘No,
that's not true’, in every political science ortbry class that we were
going through, or every economics class. Befaas<ivould start, 15 or
20 minutes or whatever, I'd put myself in thataiton. Then, it made
me conscious and aware also, for a period of thmag tl have to watch
my actions’...

It wasn't until 9-11 that | came to appreciate thaas a Muslim because
it wasn't...it was sort of like a hidden identity;uyoan't see someone's
religion. The sisters [Muslim women], yeah, ifgoarent on them
because they wear the scarf, but for the menat'shat apparent. My
background then became a source of dignity as meMgslim and

being comfortable being a Muslim after 9-11, afteeking knowledge
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and actually knowing what Islam is...Once we learalkdut this, we
were like, ‘Wow, we've contributed a lot to society

Abbas further explained that the realization affeligious heritage, Islamic
identity, and feelings of dignity, began to occtttree Islamic school. Previously, he had
attended a weekend school where “we just memotlz@uran and so we didn’t know
what it meant. We knew how to read and write Acabut we couldn’t comprehend
it.”

Undoubtedly, “... the tragedy of Septembel’12001 had the inadvertent effect
of causing many Muslims to learn more about Ishatmch over time strengthened their
religious identities” (Peek, 2005, p. 231). Likelrss, the participants in this study felt
the importance of learning more about Islam andiately representing it in their
words and their actions. However for most of themany of whom entered high school
several years after the Sept™12001 tragedy, declaring their Muslim identity ooed
more in the context of the questions, struggled,issues of belonging that they
experienced in the school environment rather tisam @direct response to the 9-11 crisis.
Salient Islamic identity

All of the participants in this study demonstragsddence of having developed
a Salient Islamic identity, which involves morerhaerely declaring or expressing that
one is Muslim. It involves prioritizing that idetytiby implementing the articles of faith
and the pillars of Islam in daily life - even whigmay conflict with societal norms or
popular cultural. Furthermore, they exhibited ewicke of having a salient Islamic
identity regardless of their expressed self-ider@ifon. Several of the participants

revealed the saliency of their Islamic identity witkscussing their sense of Tagwa
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[God consciousness] and Tawaqqul [trust in an@mek upon God] in all of their
affairs.

Noorah, an 18-year old female, alluded to the cpneeTagwa when
describing the difference between her self assegsofideing “a fairly strong Muslim”
and the “strong, strong” Muslim she aspires to bezaShe reflected, “I think a strong,
strong Muslim is somebody who'’s honestly alwaystrign prayer time, right on
everything and isn't afraid to...face Allah with ey#fting they have done in
life...knowing that insha’Allah, [God willing] withite Lord’s mercy that they can go
into Jannah [Heaven]".

Daoud discussed Tagwa in terms of it being a suggainst temptations. He
reflected, “My consciousness of the fact that | lddee disobeying the One who sent
down rules on this Earth to be followed correctlywould say that's probably one of
my biggest supports in keeping my identity straMy.conscious belief of there being
One who's always watching over me saying thagistyithis is wrong.”

Deen Although some may define Islam as a religion, farse having a salient
Islamic identity, it is more than a religion; ittiseir Deen. The concept of Deen denotes
a comprehensive intellectual, spiritual, and sgmbtical way of life. Rashid, who
identifies himself as a Muslim American, describesv Islam has become for him a
complete way of life:

The best piece of advice | could give myself &t tyou should always

think of your religion as your top priority. Thi®mes before work. This

comes before school. If there's something thairéctly going against

your religion, whether it's work or school, you bawe choose religion

because that's basically what it is to be a Mudlilsinot simply a
religion; it's a way of life. So, if you forsakeathpart of your life for
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something else, then you're unstable, then yotidbamg things that are
guestionable or you shouldn't be doing.

Rashid’s portrayal of Islam as a ‘Deen’ is charastie of all the participants in this
study. It impacts their intrapersonal choices, #acation strategies, and social
interactions.

Daoud, a 25-year old male who also graduated fd@8D and identifies
himself as Muslim first and foremost, describes husvsocial network has changed as
a result of his Salient Islamic identity:

Now my social network it kind of has broadened lseaof my

understanding... | kind of gage who to be with, hangwith, by

learning about them first and having them learruabee. If there is that

sense of respect and mutuality then actually hangut outside of work

or school is permissible for me. Once again hativag mind set that

what is wrong is wrong and I'm not willing to congar anything in my

faith for doing something that's wrong. | would eragain explain to

people this is what | do, this is how | do it, aedpect it. | respect you

for who you are but, what's wrong is wrong. Withttbaid it has

broadened to not only having like being with Musfpeople all the time

because now | feel that my faith is strongly impéated in my daily

actions and that if someone sees something goibdhiey might adopt it

too.

Ishaq, a 24 year old who also identifies himsetflgsively as a Muslim,
reflected upon his social network throughout theetfgoment of his identity. In high
school, his Chosen Identity was mainly based oaffiliation with peers of his same
ethnicity that had similar interests in sports.déscribed how his social network
changed throughout the different stages of histietievelopment. “My school
network was different from different phases | hadny life. So [in] one phase my

social network was mainly people who were worribdwd sports...” He further

explained, “There was actually zero Muslims in rogial network in high school.”
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However, as his Islamic identity became more sgliemexplained that his choice of
friends also changed. “Alhamdulillah, my socialwmetk now is one of the biggest
blessings...l would say definitely it's huge blesskltah gave me because actually all
my friends, people who | call my friends who actpdhang out with... are
Alhamdulillah people who take Islam very serioud &y to follow the Qur'an and the
sunnah and these are my friends”.

All participants in the study emphasized the infice of friends as being a
critical support or hindrance to the developmenmt araintenance of their Islamic
identity. Accordingly, the specific acculturatiomagegies that they employed changed
and developed over time just as the stages of ithentity did.

Acculturation Strategies
Assimilation

An assimilatiorstrategy is used by individuals that prefer to fotigeir own
culture in favor of interacting with individualsoim other culture (Berry, 2003). Ishaq
explained why he, and many other Muslim studenitsna point chose this strategy:
“...Human nature is to want to fit in and adapt aond gon’t want to be the outcast, you
want to fit in. So of course when you try to fit.inyou become like a sheep and you go
with the flock”.

Integration

Individuals that use an integration strategy chdoseaintain their heritage
cultural while interacting with members of othettates, although they also seek to be
a vital part of the larger society in which theyeli(Berry, 2003). Nuha described how

she utilized this strategy during her high schowl eollege years:
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So, for my first two years at High Schodiad two really good
friends. Yeah, | had a wider circle of friendst bwasn’t really close
with them...l mainly spent most of my time with tweatly good
friends, and they were both really academicallyimed. One of them
was Muslim, though she wasn’t really practicing &ed family wasn’t
really practicing. Another one was Chinese, arelvgas a devout
Christian.

Both of them were really serious about their acadenand they were

also really involved in extracurricular activities)d so we all sort of got

involved in these extracurricular activities. Were/involved in

Academic League, and we were involved in the KaybCand we did a

lot of volunteering; | also volunteered at a hasipgind | did 400 or 500

hours at a hospital.

But, yeah, | think having those two really gooeifils there, and having

a lot of the same interests, and being in good emyvas really helpful

for me both academically and even ... | would saynesritually

because they never really ... | mean, they accepeedsnwho | was.

They never tried to coerce me, or they never stamlsis something

bad. They appreciated the fact that | was a fadoaf ... | mean, I'm

sure they appreciated the fact that | practicegligion and that | was

serious about Islam.

When asked, Alia affirmed that she was practiéing serious about Islam
pretty much all through middle school and high sgh®hroughout her years in high
school and at the university she had a mixturgiehéls. She said, “A lot of them were
Muslim, but some of them weren’t. Some of themenasgnostic. Some of them were
Catholic. A few of them were atheist. But, by, famost of them followed some religion
or another”. Alia, who already obtained a Mastelegree, is married and is currently
attending school in a predominantly Muslim coun8fie still has a mixed group of
friends although, she admitted, “I think I'm a @¢ser to my Muslim friends than my

non-Muslim friends primarily because ... well, | meare do have religion in common,

but also because my Muslim friends are generaéyottes living here...”
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Separation

Separations the strategy used by individuals who preferdbeae to their
heritage culture and who avoid, or have no desiiateract with, others (Berry, 2003).
Many of the participants in this study describemhg<$Separation as a positive means of
developing and/or maintaining a salient Islamiaiitg. As such, most of the
participants reported that their social networkolwed primarily other practicing
Muslim students. According to Noorah:

| feel like ... if | did stay in the Islamic schoarger | could probably

identify myself as a strong, strong Muslim. | thin&ing around non-

Muslims a lot, I'm not saying you lose your faithtpif you had a strong

group of Muslims around you, you get stronger amd remind yourself

of your religion every minute and you remind yolirseat you're being

watched all the time...by Allah of course. Yeah, hil&now. | mean |

would say it’s kind of tough if you're always oretlout and you don’t

really have a strong Muslim base around you.
Marginalization

Marginalization is the strategy adopted by indidtiuthat do not interact with
either individuals from their heritage culture atwindividuals from other cultures
(Berry, 2003). None of the participants in thisdst@dopted this strategy.

Psycho-Social Impact of Identity

For several of the participants in the study,gbigchological impact of their
heritage background involved a mixture of emotitirad often developed in stages like
their identity and acculturation strategies. Alitpapants were asked if their
background and identity was a source of a digeityfusion, discomfort, or something

else. Nine out of 13 participants described theiitage identity as being a source of

pride, dignity, or honor. However, out of theseajithree participants also described it
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as being a source of confusion. One describeddekgoound/identity solely as being a
source of confusion, one solely as being a sourcerafort, and two verbalized that it
was a blessing for which they felt grateful.

Identity as a source of pride or dignity

Nine of 13 participants described their heritagekigaound as being a source of honor,
pride, or dignity. Hassan expressed these sentament

Alhamdulillah, I'm very comfortable with myself ameho I've become.

It's all because of my background. It's all becaafsay upbringing.

Both my family and the schooling that I've done hdst to do with

religion. Religion molds a person into somethingdreaf you are to

follow it the correct way. Alhamdulillah. | meanf, @ourse, it's dignity,

respect, humility. Alhamdulillah. | mean, it's axture of a lot of things

in my family. They've always been pushing me faneadion and school.

Not only religious, they're pushing for many valuebich at the time

when | was young, | didn't really appreciate itviNilhat I'm older and in

the position that | am, Alhamdulillah, | do rea#lppreciate all their

efforts. | mean, it's an honor, Alhamdulillah, foe. It's a background of

dignity.

Alia explained that her identity in terms of beidgslim and Afghani was
something that was always talked about at home s&h, “...You know my parents
always told me this isn't something you should tnda&rassed of; you should be proud
of [it] and so that is definitely how | carried ngysthroughout school”. Amir also felt
this way about his background and emphatically iesd as a source of “...definitely,
dignity. I've never been ashamed of anything oftmagkground or heritage or religion
or anything. I'm never ashamed to talk about thvather people either. So definitely
...[dignity].”

For some of the participants, the feeling of piglaot a personal one but rather

a pride in Islam. Noorah explained,
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| think it's amazing when they’re just astoundgowhat you are.
Having a mix of backgrounds in you, telling somejdtm Somali
Muslim American, they're just like, ‘Whoa! Whatftisat? Explain it,
break it down.’ | think that’s where the dignityroes from, telling
people what you are and giving proof to being Muslproof behind
Islam, and telling them about the struggles backénand even being in
the Muslim countries now in Syria and in other dos and telling
others that it's a struggle and that’s what lifetis a struggle and it's a
test.

Some people believe it, some people don’t. Theytdomlerstand it
but...some people once you tell them, life is a gleignd you're being
tested, this is what life is and life ends andefsea hereafter... Allah

decides what to do with you with his mercy condittgwhat you've

done in the past; it's you either go to hell or ymuto heaven. Telling

people that, a lot of people they understand ittaeg think it's

amazing; they think it's beautiful. | think thatihere the dignity comes

from behind everything.

Hassan emphasized that, “religion molds a persmnsiomething better if you
are to follow it the correct way”. Consequently Fom, it's a background of “dignity,
respect, and humility” for which he praises God, it's an honor, Alhamdulillah, for
me.” Although Sayyid also describes his backgroamd source of dignity, he recalls
the earlier stages of his identity development whewen though | couldn’t define it,
my whole life | was still confident in what my idigy was and so that's why | don’t
think it was a source of confusion or discomfoguess | fall more in the line of dignity
— ‘unknowing dignity’ cause | didn’t know why - bustill felt proud of who | was.
Identity as a source of confusion

Along with having feelings of pride about their kgmound, four of the
participants also discussed it as being a sourcerdfision for them during different

stages of their identity development. Take Alia,dgample:

| think it’s sort of a mixture of many differentitiys. | mean, there is
confusion. There is a bit of confusion, especidlipean, when you're
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younger, and you're in middle school and high s¢haxad you're still
trying to formulate your identity ... | mean, I'm kti.. It's not like my
identity is set in stone right now. But, | thirknla lot more clear of the
person that | am now than | was back then. Sayiggpup, there was
this aspect of confusion, but | also think thereswas aspect of pride
and dignity and ... not pride in an arrogant way, joat you’re proud of
your Muslim heritage. You're proud of your ... Yoe’proud to be an
American. You're proud to be Indian and Pakistarau take the good
from your own culture, and you leave the not-soejo8o, yeah, | mean,
| think it’s ... growing up, [and]... even now, it's gf like a mixture
of different feelings.

For Abbas, the confusion stemmed from more deegted instances of stereotyping,
profiling, and injustice.

Yeah, we were confused in terms of "Are you Anaamicare you not
American?" | remember PE that day, on 9-11, thig@omes up to me,
he's a Filipino kid, he's like, ‘Hey, are you wittem or us?’ This is
after Bush’s...speech [when he said]. ‘Are you wtem or us?’ | said,
‘Who's us and them?’ He said, ‘You know, those Mos.’ | said, ‘I'm
Muslim.” He said, ‘You're with them?’ | was lik&m not with people
who kill people. I'm sitting here and you're ali\abviously, right? I'm
not killing you.” He's like, ‘Yeah.” | was likéSo then, what do you
mean “us” and “them”?’ It was in PE class and gledy's sitting there
looking around like, ‘That makes 100% sense.” ‘$itting here. I'm not
killing anybody, so what is this “us and them” thiyou're talking
about? Just because a group of people want to gomething, you
want to label them on me? | don't know who they arhey don’t know
who | am.” He was like, ‘Okay, that makes senkgist wanted to
know’.

| was confused...at one point | even told them | eéitle confused,
because we're told we're Americans. When we tiavéle airports, I've
never been stopped until | traveled with my wified &very time we
travel, ‘To the left’, you know? Secondary chegkin remember we
came back from Dubai and we went to D.C. and as asave checked
our bags back in they said, ‘To the left for se@wydcreening,” and the
whole section right there for secondary screenirtbear bags was
nothing but Muslims.

I'm confused if we're truly American or not, besaumy passport shows
I'm American, you know? All identification, my wleoeducation, if you
look at my biography of my life, it says that I'mm&rican. All my
institutions from kindergarten until being a prafesnow, everything
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I've ever done is in America, so am | fully Amem&a Am | fully a part
of this American system or the American "dreamhot? Do you have
to be this Caucasian of European descent persoavethis "American
lifestyle,” to be considered fully American?

| think when we're labeled as Somali-American arsiim-American, |
think even that label to me brings some confusiBacause unless
you're going to label people Catholic-Americans] @fristian-
Americans, or you're going to label them as Bri#ghericans, or
Anglo-Saxon-descent Americans, or Irish-Americdhen we shouldn’t
use that justification either. If it's going to Aenerican, | think
everybody...unless you're Native-American ...[laughtjimk
everybody else should have something before théxmeerican."”
That'’s just my personal take on that.

That did bring a lot of confusion growing up. Bwuentil today, it brings
a lot of confusion. I don't know what my childrare going to be. What
are they going to be? Are they going to Somali-Acaa? Me and my
wife don't speak Somali that much right now, sothey going to be
Somali-American? They're born here, they don’tir&omalia, so what
are they going to be? lIt's always confusing.

Identity as a source of discomfort

In addition to being a factor related to identignéusion, racialization was also
one of the underlying causes of Abbas’ identitynlgea source of discomfort post 9-11.
He explained,

...first and foremost when you look at me you seedividual that’s
black, so everything that comes with ... all the nigaassociations with
a young black male are shouted to me. If you dapde you look at my
name, then you find out that I'm Muslim, so thati®ther notch of
ignorance that can be perpetuated from a certaredtype attributed to
the Muslim people. Then, on top of that, if yookanto my history,
you'll know that I'm a refugee and an immigrant anching from a
family that didn’t have much coming here, and Ie&trything due to
war, then being a refugee immigrant Muslim yourgcklmale African

in a post-911 context is very [emphasis] disconrigrt Living that in

the most vulnerable stages of my life, during ptiband during high
school was very [emphasis] discomforting, becawgehave no sense of
belonging.
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Identity as a Source of Something Else

Still other participants described their identigylseing a source of comfort or a
huge blessing in terms of “just dealing with lif@aoud related,

Identity wise, | think the faith of Islam itselfridl of guided me along in

making decisions because there are set rules gntht®ns within the

faith that says this is permissible and this is Atthough the

environment might be harsh you still have to Idaow to cater to those

rules and regulations by not violating laws an@suhat are out there

to...If there was one word | would put it as | woshly it's a source of

comfort.

Processes Involved in Identity Development

Among the participants interviewed, three processpeatedly emerged as
themes. All mentioned issues of belonging, occusrof internal and external
guestioning, and/or struggles they faced in retatetheir identity. Although they
experienced these themes in different ways ancegtstthere were definite
commonalities.
Belonging

All of the participants discussed issues of “figtiim”, “belonging to a certain
group”, or “keeping to oneself” in high school asignificant factor in their lives. For
some, that group was other Muslim students, whiteothers it was non-Muslims peers.
For those in the latter category, some only falease of belonging with like-minded
individuals while others admittedly associated vp#ers who were attuned to popular
American teen culture and lifestyles. During high@ol, assimilating or even
integrating with non-Muslims sometimes led to idigntonfusion. According to Ishaq,

“...trying to fit in with everybody else... didn’t goand in hand with who | was trying

to be. | was confused because you're trying tomfiwith your friends and your parents
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are a lot different than your friends’ parents...thenan nature is to want to fit in and
adapt and you don’t want to be the outcast; youtwaft in. So of course when you try
to fitin... that's one of the dangers...you become kksheep and you go with the
flock”.

Conversely, three of the four female participant®wexperienced a lack of
belonging chose to stay basically to themselvdgerahan attempting to fit in with their
high school peers. After leaving the Islamic Scholdorah attended two different
independent study schools before transferringgoldic high school in 1L grade.
During the interview, she described the impact thladd on her by saying, “There were
a couple of Muslims, a couple of Somalians butelveere just a handful and in
High School there’s about 2,400 students. You i@k class to class and then it goes
by pretty fast. By the end of the day you just wango home.".

When asked why, she explained her conflicted fgslin

You're around other young people your age wha’aMuslim. You

want to do the things that they’re doing or... becdnends with them.

You forget to pray or you want to hang out with yéends; you want

to go to public school because it's cool or it'stbethan going to an

Islamic school... Considering the struggles in thst pad then the

changes in public school...and how | didn’t reallyifi...| always say

that I'm an outcast...so | try to keep to myself aschnas | can.

On the other hand Amir, like several of the othantipipants, spent all of his free time
during school and on the weekends with his Mustienfls.

| guess that’'s another reason why | didn’t feel tieed to assimilate too

much in high school, because while other peopteliely had to change

themselves to something to get included, to get same friends or to

do things, | never felt the need to change myselifet like other kids,

because | didn't need the other kids: we had our gmup, we had our

friends. |didn't need to belong with anybody dieezause we already
belonged.
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Questioning
This theme emerged from two different types of eigpees that the participants
discussed. One related to internal questions liegthhad related to their identity,
religious obligations, relationships with familydafriends, and/or sense of belonging.
Internal questions. All thirteen participants talked about internal gtens
they grappled with as a Muslim growing up in thated States. Some questions related
to their identity and who they were vis-a-vis thetinnic, racial, or national background.
Some participants had questions about what beingliMuneant. For Amir, who
attended an Islamic school for 9 years and had Mnislim friends in high school,
being surrounded with Muslims was a “double-edgedrd”. He explained:

...It was probably a good thing | also went to [egk]... so close to
home... because although... the first two yearshisni really started
guestioning and started coming up with the answavas still around,
for the most part, the Muslim community, so it dielp. | don’t know if

| had gone to another state or another city, ibuld have come up with
the same answers. | definitely would have askedanee questions, just
because that’s just the nature of ... again, onceeyer college, and
you're alone, you start asking those questionst |Bon’t know if |
would have come up with the same answers, anak thie reason why
is those good experiences | had in staying withiMioslims in high
school and in Islamic school was almost a doubtizped sword. | think
the reason is because | took it for granted, alttkings |1 did, and | never
really thought about it — it was almost second reatubecause of...that
it was almost like you just got unleashed intoltbe’s den at the last
second.

| never questioned myself when | was around my Mhasbr when | was
in Islamic school... So it's an obstacle in thesgethat you never really
thought about why you were doing things, and thatly those first
couple of years in college, you struggled a litieéh those questions,
because you never really thought about it — it Wwasgradual process of
thinking [to yourself], ‘Alright, this is [what imeans to be] Muslim, this
is why we do these things, this is why you're a Muasthis is your
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purpose’ —those things you never really thoughualdot in Islamic
school and in high school.

| never questioned the religion in high schooheVer questioned
whether | was on the right path in life; | neveegtioned anything when
it came to religion. | never questioned like wiant | go date girls?
Why can’t | smoke weed? Why can'’t | be out to pattnight? | was
never like tested with those things, because thstygame — it was
almost natural not to do those things.

That’s a good thing in the sense that you doréinesare about it, but it’s
also the thing that | was saying, | never reallyutht about it. | never
guestioned, ‘well why can’t I do those things’? uvsort of need to
guestion that in the beginning so that you candbemMen a strong base in
life. | feel that's what happened in college.

In college you don’t have that one friend with yaduthe time, you're by
yourself, which is why | feel like | started askinyself those
qguestions... There was an MSA in college, and theone, and | am
involved in it, but it's a completely different espence. In high school,
although it was a school with like 2,500 studews) see Muslims all
the time — in passing period, in your other clasges see all the
Muslims that you know all the time. In collegés iike 30,000 people,
you can live like two lives almost — and people people will come to
MSA, but also live their other life. You’re caphty of doing it, so
that’s when you start asking yourself “well why @td doing it?”

Like | said, the reason college is different isdugse you're not
constantly around the Muslims. But | realize, &&high schoolers that
are going to high school and they’re not constaattyund Muslims, so
for them that might be their lion’s den, that migettheir period of
reflection on why am | doing this? Mine came |la&te | was almost like
a late bloomer — | was 18/17 when I'm thinking atothis these
[questions] as opposed to being 14. So that’s Mthink | came to the
right conclusions, but kids nowadays, maybe thigih lschool is their
lion’s den. Everybody at one point is almost gdimdpe thrown into
something, and you’ve got to come up with answergself.

Still other participants in the study questioned aantrasted their own
understanding of Islam with the image of Islam &hgslims being portrayed in the
media and in their classrooms, particularly po&tt9For Abbas, Sept. 112001 was

the most significant event of his entire high sdregerience and it precipitated deep



63

internal questions. He reflected, “It just changseldynamics 'til now. What it means
to be a Muslim was completely flipped...It put mysal&a defensive mechanism, so |
would study Islam from a defensive standpoint. el.ifWhy are these different
allegations [being made] about my religion?’ $doiced me to study [it] more and
more and more...".

Ibtisam also struggled internally with questioniated to 9-11 and how to deal
with teachers who further perpetuated negative ésaj Muslims:

| remember though Sophomore year and the Histeacher] started

right off the bat, “Today’s [the anniversary of|[@ember 11th and the

Terrorists, the Muslim Terrorists, blah, blah, bhlalah, blah...and in the

split second | knew what he what he was going yoesal | thought,

“Okay, | have two choices here. | can not say angtland just stew

about it forever, or | can say something and riskalassmates who

finally accepted me being like [saying], “What sesdoing? What's

wrong with her?”. So | raised my hand and | sadhu know what, that

doesn’t represent all Muslims. | don’t appreciab@ gaying it like that.

They were...not even real Muslims....and | talked it with him.

External questions. All of the participants also talked about the feglof
being spokesperson for Islam. In fact, for Noofalejng able to answer any question
without doubt” was one of the characteristics sfrang Muslim. Hassan described the
context in which many of the questions he facedart try myself to set a good
example of Islam. Most people actually when they e praying, they're interested in
the religion. They say, ‘Oh, who are you bowing daw? Why are you fasting? What's
the purpose?””
Struggling

All of the participants referred to the theme otiggling in one form or another

during their high school years. Consistently, thegde reference to how “hard” or
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“difficult” it is for Muslim students. Although Na@ah mentioned the struggles she has
faced, she remains optimistic and confident becaugbat’s what life is, it's a struggle
and it's a test.” Many of the struggles relate éeging up with or maintaining religious
obligations and acts of worship. She elaboratedu™é struggling in reading Quran
everyday or at least for a little bit, or memorgithe Quran if you're not going to a
Quran school... or an Islamic school where they do it

Prayer. The most commonly mentioned struggle for Muslindstuts in high
school related to difficulties surrounding theilightory prayers. A primary religious
requirement for all Muslims who have reached the @igpuberty is to pray five times
daily. Each prayer is to be completed within a gpettime frame that ranges from one
to four hours long. At least one of these prayees falls when students are in school.
Herein lies the difficulty that many students facRdshid explained:

When | was at the Islamic school it was sort ayedjust went with the

flow. Once | went to high school, | realized thestdrted having some

difficulties because there was no...I had to findeso pray and | had

to [tell] teachers, ‘I have to leave your classhid time to go pray.’ That

was the first time; that was the first strugglet Meerything was handed

to you anymore. You had to go out and pursue biglaglim on your

own or with a few difficulties in your path.

Gender relations. Several of the participants discussed strugglesy t
experienced while interacting with non-Muslim pe@rsigh school, especially with
members of the opposite gender. Muhammad notiadrémsitioning from Islamic
school to public school, “you're trying to figuratdiow to fit in with people that were
not raised the way you were raised.” He goes ateszribe how some students from

the Islamic School “struggle to figure out whatlwilake you liked by these people

around you, how to change yourself.” In terms ¢¢iactions with the opposite gender,
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Muhammad observed that “...they're trying to figuté lnow to do that because they
don't have any experience, whereas other kids beee around the opposite gender
since they were small.”

Ibtisam, like some of the other participants, sgted with negotiating
boundaries when it came to mixed gender relatibasher and other participants, the
guestions weren’t about what to do or not do. Rathey struggled with how to
maintain their values and Islamic etiquettes witkens who have a completely different
frame of reference when it comes to what is and &teptable behavior between
males and females. She explained:

| think the biggest thing for me was probably lgefinends with the boys
because it was so common. [They think] like, ‘Ha'g friend, it's not a
big deal’. For them it's normal. So [for them] itike, “Why doesn’t she
want to be my friend?’ kinda thing. That was a lhig, thing that | had to
get over. It wasn’t from a dating aspect; it wast joeing friends.

For example, if friends see each [other], you knihw&y hug each other,
they shake hands, whatever. So there were times {ah@oy] would..
jump me practically and be like, ‘Hey Friend!” ahd be like, “You

know what? | can’t do that. | mean if we're in dand you're my
partner or sitting next to me, okay maybe I'll tédkyou but.. you can’t
do that.” At first some of them were just like, ‘@fhatever, ha-ha-ha-ha’
and over time they started to really learn it aggpect it. That was a big
thing for me because at first everybody’s like “Yfeuso weird. They're
just friends. They'’re not trying to do anything wvigou.’

When asked who would say that, Ibtisam replied:

The other girls...even the guys sometimes. ‘Logkst want to be your
friend. I’'m not trying to do anything.” And I'd blée, ‘I know but it's
not something...and sometimes | would get shy [emphsexplain it.

| know they’re not trying to do anything and thésso normal for them. |
had to keep just remembering that there’s a reagodion’t do that
stuff... and if they would ask me | would TELL [emsig] them, ‘Well,
this is why we don’t. Look at all the repercussiansl stuff.’
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| would turn to especially ...one MAS [Youth grouptigvho was three
years older than me and ...one from the Islamic SicAdwy both
caught the most of all of it. And I'm like, ‘Oh nyod, what am | going
to do?’ They'd say, “Ibtisam, you just have to renfeer, what's right
and what’'s wrong, and you have hold [on]... it's wiow are and if they
don’t like it then you don’t want to be friends withem anyways...’
And they just gave me the support | needed.

Although Ibtisam emphasized that she had suppam fiot only her friends but also
from her parents, she mentioned how importantfiaidviuslim youth to have someone
to turn to regarding their questions. “It's hard ave need that support system...if the
children can't go to their parents and tell thelndjd this, what do | do, or this is
happening, how do | handle it?’ then we need toerthkse resources available
somewhere else.”

Employment. Although Ayesha is poised to obtain a professionadlical
degree, she and several of her friends worry ahowttheir identity may impact their
employment options. She confided that her biggestazle to maintaining her identity
relates to finding a job:

| think right now just the economy the way thasitit’s very difficult for
young people to find jobs, no matter how educatadare, whether you
went to school. When you go to an interview and'ngowearing a hijab,
no matter how qualified you are, if they have soausbthat they
perceive that fits into the environment better eNehey [are less
qualified]... it [the hijab] is a superficial thingubit does play a
role...it's been difficult to find a job. Sometimesuwythink.., ‘Well, what
if I didn’t dress the way that | did’ or you knoWyhat if my name was
different? What if | was like a different [ethnigjt... what if | looked
different? Would that influence the outcome?’ Belikg a different
ethnicity or things that you can’t control but yoan't help think about, |
think that’s been challenging.
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Maintaining a Salient Islamic Identity

The major factors that surfaced as impacting thmt@aance of participants’
Islamic identity involved 1) family, 2) social netwks 3) school environments
including personnel, and 4) media.

Supports for Maintaining an Islamic Identity

Although the participants individually discussefiestent factors that served to
support the development or maintenance of thaamiat identity, certain factors were
emphasized by all of them. The factors are listedrder of importance below, from
greatest to least often mentioned.

Positive impact of friends. All of the participants emphasized the importance
of surrounding themselves with friends that wegoad influence. For example,
Hassan described the positive impact that cert@nds have had on him:

I mean, most of my friends, they are by nature IMusObviously, work

and whatever it is, leisure, high school, et ceteoa-Islamic school

institutions that I've attended in the past, | hbgen associated with

non-Muslims. | have never received any discomfanf any non-

Muslims...I mean, just for | guess comfort reasonsefer to surround

myself with Muslims. Not only any Muslims, thereeaaome Muslims,

they're just Muslims by name but not by action.

| like to surround myself with people that are bethan me or attend

more events than me, can help me benefit. AlhartauliCan remind

me, "Hey, where are you with your prayer?" stiéelthat. | mean,

Alhamdulillah, it's always been positive. I've netad a conflict with

my Muslim identity in society in general. [Now] lisounded myself

with Muslims with strong identities, Muslims thatlp in society and

kind of have leadership positions...All of my friendéasha’Allah, are

very good Muslims. Those are the people | likewo@ind myself with.

They all remind me about religion...We remind eadteot

Nuha also reiterated, “I know | keep bringing thsbut, it's really important to have

good friends and a good support system and peloalaihderstand you, and who you



68

feel like you can be yourself around, and you dbaite to put up a front around”. In
fact, for Sayyid, the most significant aspect &f high school experience was “just
being around a lot of Muslims.” He stressed:

That definitely helped me out a lot. If | wouldvegjust went to high
school and attended classes...in college | guessaobe a ghost; you
can go to classes and come back. You don’t hadedbwith
people...[but] in high school, eventually you're goito find a group of
people that you identify in some way so you'd heoveang out with
somebody at some point and you can’t be a ghodtttsiok that just
having that connection with other Muslims on campaad early was
very...it was priceless for me. It was really impaitthat | hung out
with those Muslims.

| guess we had confidence in each other so we tdige&d to look to
other people to gain confidence so it didn’t chaalyj¢ghat molding that
went on for 9 years in Islamic school. We sortusit jkept that mold by
hanging out with other Muslims. | would say it waBig resource
[emphasis]... A lot of people, when | left the higthool, a lot of these
Muslim kids that came in from the Islamic Schoalme of them they
didn’t hang out with the Muslim kids or they didmétwork with the
Muslim kids and they saw a LOT [emphasis] of diffiees in high
school that | didn’t have to go through becausa$ with a group of
people that are Muslim. So, | guess | would enogeli@nyone who came
from Islamic school or any Muslim to network witther Muslims to
keep their Muslim identity.

Some of the participants in the study continueldawee primarily Muslims in their
social network during college or even after graohgatSayyid explained why:

My social network now is still primarily Muslimsgughs], that’s
because nearing the last years of high school aimg) gnto college, |
started joining Islamic organizations like | joinde MAS Youth
Council and they put on events for kids, like bais&k tournaments;
giyams [overnight spiritual retreats at the mosgtredy do all kinds of
stuff and | joined them so they became anothelecotfriends for me. |
also joined the MSA which was [laughs] primarily Mims so they also
became who | hang out. Even now, [my friends] aeenivers of the
MSA or MAS or they just frequently attend one oé thasajids. So, my
network now is primarily Muslim | would say.

For others however, their social network has expdnbaoud reflected:
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Now my social network it kind of has broadenedause of my
understanding that | kind of gage who to be witmdpout with, by
learning about them first and having them learrualbee. If there is that
sense of respect and mutuality then actually hangirt outside of work
or school is permissible for me. Once again hatiag mind set that
what is wrong is wrong and I'm not willing to congar anything in my
faith for doing something that's wrong. | would eragain explain to
people this is what | do, this is how | do it, aedpect it. | respect you
for who you are but, what's wrong is wrong. Withtteaid it has
broadened to not only having like being with Musfweople all the time
because now | feel that my faith is strongly impésted in my daily
actions and that if someone sees something goibdhi@y might adopt it
too.”

Positive impact of family. Most of the participants emphasized the impact and
influence that their parents or sibling had ondbeelopment and maintenance of their
identity. Ayesha for example, shared the following:

My parents always led by the example. They woulpist say one thing
and do something else. Whatever they told us tihep did it
themselves as well and they stuck to their guresril& matter how
difficult it was or criticism from social environmg it didn’t matter.
Whenever they believe in something they just stuitk it and they push
through with it. If they had told me to do one thiand they didn’t lead
by example | wouldn’t have been as convinced sodéfinitely my
parents...that impacted me in a sense that I'm gwirigemember] ...
it’s difficult to stick with something because it'sally easy to follow the
norm and forget who you are but, it'’s really difficto stand out. So
different decisions that I've had to make, it migleteasier to do one
thing and it might be difficult to do the hardertbljust remember my
purpose in life and that this [life] isn’'t foreveo it's not worth
compromising and selling yourself out for somethieignporary.

Positive impact of youth groups and organizationsMost of the participants
talked about the influence of Muslim youth group®iganizations as being an
important source of support. Several of the madebdt some point attended a weekly

Sunday program at one of the local mosques thatuvaby college-aged youth. The
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program was structured to include short lectunesits activities, food, and mentoring.
Muhammad described it as such:

Yeah, so the Sunday program that | mentioned eavhs a great
resource. To be honest with you | would say it neawient till around
tenth grade or so, | was attending that, and teat kne at a certain mind
state that | had limits. Growing up as a Muslimg attending Islamic
school is a big cause of this. | would say als@pts are a very good
cause, you don't necessarily understand thinggdauknow that you
have limits and you know there are certain limyisu] can't cross. You
might not necessarily understand why but it's imgga in you. If

you start to slowly test those limits, it can gatllpretty fast.

So the Sunday program was a big resource, soméfoéarothers that |
have a lot of love in my heart for now, a lot ofovh are not here any
more, they went their separate ways, some of thrermavialaysia, |
think doctors now and half of them are here, hithem are gone and |
would say the strongest factors of them, the seengillars of the
program are not in San Diego any more. When tlogipgtd, when some
of these brothers ended up leaving, my life todkra for the worse in
terms of the stuff | was talking about. The dunyardly attractions and
temptations] coming into the life and [things that not aligned with or
allowed in Islam].

Some of the participants were also involved with Muslim Student
Associations (MSA) and/or Muslim American SociefyAS), two organizations for
high school and college youth. Sayyid discusseddleethat the MSA had in helping
him transition from Islamic school to high schddé recalled:

We had like very strict [tight school] schedulegise only connection
we had to Islam at this point among the other sttglen campus was we
had to be involved with our MSA. All our Islamiauskents from Islamic
school went into our MSA now. So now we had twoasafe things,
which was MSA and then we had school. That was some difficult
to coordinate with people. People [other Muslindstuts] who came
from public schools didn’'t understand the purposie MSA or why
they should be involved but the people from Islasalcool thought it
was very necessary to keep their Muslim identityaJot of times we
had conflict between people not wanting to partitgpespecially since
most people who went to schools, [were raisedluinlip schools and
they didn’t see a need for an MSA.
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For Alia, the Muslim clubs represented an exterfdedly that she could turn to on her
college campus:

As soon as | started college the other Muslim gidsild come up to me

and welcome me and tell me to come to the Muslubss so that is a

family. You have that sense of ‘these are peopkmnlturn to if anything

happens’. So, | think having more Muslims around again having

Muslims that are practicing, you do get that sesfsthere is a family |

can turn to’.

Positive impact of Islamic school environment.All of the participants
expressed that one of the benefits of attendiniglamic school was having a time and
place to pray. In that environment, prayer durimg $chool day was the norm. Nuha
remarked, “It definitely was nice to be in a pladeere you felt like you could
completely express your religious beliefs, anddelihfortable praying.” When asked to
compare his educational experiences in Islamic 8dioahose in other environments,
Hassan said:

My Islamic school education, | would say, was min@ough and it was

more fostering. | saw the teachers not only asheadut as motherly

figures as they tried to mold us into better indals...In Islamic

school, all my resources were in the same placdrapdiggest

resource] was the school | was going to. All mansic knowledge was

being taught at the school, Qur'an class was biinght there so

everything | needed to know or everything | wasrnes about my

Muslim identity, everything | was learning abougls, was at that

place...actually | had prayer on campus...becausedtavéthe mosque

so, everything | needed was just at the mosque ther
Most of the participants discussed the impacttimathers at their Islamic school had
upon them. For example, Nuha said, “I did defiyitgbnnect with some of the teachers

at the Islamic School... Some of the teachers there weally crucial in helping me to

sort of form my identity.” Ayesha concurred, saying
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| think the experience that | had in Islamic sdheas just really like
building up my foundation and identity as a Muslknpwing who you
are, what your purpose in life is. It was like aytamily-oriented
environment. It was like your parents always watgtover you
somehow, compared to, | guess, a public schoolreqme where you
have no supervision from your family. Even when’y@in an Islamic
school, everybody knows your parents. You can’llyei anything
shady but in a way people are always looking afterand it’s like
you’re at home in a way.

| think that's a good thing. | didn’t always thikout it that way when |
was going through the experience but looking bag¢klahink that it
definitely molded me to who | am today. Things thigarned in Islamic
school like how to pray, how to deal with differesgues like what's
haram [prohibited], what's halal [permissible],ardctions with opposite
gender...

| have friends in college that are very confusedua things like that. |
know my limits and | know what’s right and wrongdawhere the
boundaries lie but | feel like a lot of studenthfwdid not attend an
Islamic school], especially in this current generathat I've interacted
in college - they have very different opinions dfedent ideologies that
don’t necessarily mesh with mine.

Positive impact of traditional public school enviramments. According to
Sayyid attending a public high school also hathésefits. He felt it actually facilitated
the development of his Islamic identity becausedwdd no longer take his practice of
Islam for granted. Sayyid recounted:

| became more confident in my Muslim identity iigln school than |
was in Islamic school. Because in Islamic schogljdss, [| was getting]
training that | didn’t see at that time a need fw.when | went to high
school, then it all became applicable. “Why do éahé¢o...why is there a
struggle to pray?” because in Islamic school aldlasses would stop
and | would just go downstairs and pray [with ewery else]. All of a
sudden, | go to high school and now there are ssfuew | have to work
for something. So | guess high school is what nobldg Islamic
identity.
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Positive impact of independent study.Four of the five participants who
attended an independent study program enrollecide ghat housed a sizable Muslim
student population and had a Muslim credentialadher. Ayesha described it as such:

It was an independent self-study school so themre wirls that were

pregnant that might have been kicked out of thesbpthere was kids

who had issues with the law, in and out betweeondalshjuvenile hall,

and | just kind of wanted ... | didn’t know how taénact with them |

just stuck to my own comfort zone.

I had a few Muslim friends but those were the ahes | would hang out

with... We started out [being] maybe like at leas{@@islim students in

the program] but then as years progressed, a log;rhmean at least

half the school [were Muslims]. Our particular dit&d a ton of Muslims.

Not all of them practiced but we all knew each otlelot of us had

gone to Islamic school before or...[from] the masye all knew each

other.

Although there were “a ton of Muslims” at this ipg®dent program site, Ayesha and
others who attended it were primarily concernedh\igietting out”. For them it was a
way to avoid the “fitna” [negative temptations atidtractions] found in traditional
school environments and to accelerate their higlbaoexperience so that they could
graduate early. On the other hand, one of theqieatits who attended a different type
of independent study program felt that it was aglfieral and enjoyable experience,
partly due to the caring, family-friendly environmien the small school campus.

Positive impact of influential individuals. Two of the participants in the study
specifically referenced Prophet Muhammad (PBUH)&irg the person who had the
most impact on their life. Five of the participardsntified one of their parents as being
the most influential persons in their life. Stithers mentioned that is was a specific

teacher from their Islamic school that had a sigairit influence on the development of

their identity.
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Obstacles to Maintaining an Islamic Identity
In general, the participants spoke of the diffeemnioetween the lifestyle of
practicing Muslims and those who are not. For eXlapmduhammad explained that...

...society | think would be the biggest obstacledeerybody that's
trying to practice just because of where we'ralivilt's just you see
haram [things that are prohibited in Islam] wherey@u look. You open
the TV - there's haram. Most of the youth out thérey're doing haram
things. | see the society we live in is the biggesttacle that a growing
Muslim youth would have...because of all the haramrgobombarded
with. Sometimes, you kind of feel like you're beanginumb to it all;
you kind of start to accept it. | mean, it's kifcb@erwhelming to tell
you the truth, especially in high school. | tolduyohere's people that do
drugs and go out and party and all these things. gé&t

invitations, obviously. When you turn that downuire kind of looked
upon as weird. | would say yes, society and pessgure. Those are the
biggest obstacles for most practicing Muslims inegel.

Negative impact of school peersSeveral of the participants described the
transition from attending an Islamic school toadttional public school with non-
Muslim peers. When asked what was most signifiahout his high school
environment or experience, Hassan explained:

One of my realizations was how different Islaniie vas from a non-
Islamic life. I've seen many problems with the yguton-Muslim youth
in my high school that could arise from not folloithe teachings of
Islam. Some of my friends ended up having kidbatage of 17. Not
really friends but people | knew. They kind of haddrop out of high
school and such. There were drug issues. A cod@ridents actually
committed suicide. | thought high school was a g®e@zperience. | mean,
you're surrounded with all different types of peoplhen, there's those
people who are education bound. They want to da]taniversity.
You're just in the middle of everything. You're isgeso many things.
You're kind of wondering, wow, which path do | waotake?
Alhamdulillah.

I mean really, it's a big transition if you thiakout it from an Islamic
environment all the way to a non-Islamic environiriara matter of
months. It's a really big transition. It was kindike a shock. | mean as
far as like girlfriends and all that stuff. Alhanidlah. I've been able to
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keep away from it. You know how kids are sometinTégey mock you
for that. They think you're gay or something. tjesplained to them, |
can't. I'm a Muslim.

Alia related how defending her religious way ogéliwas often difficult. She said
that her non-Muslim peers “just don't understanddpattached to something else”.

It is like [if | say], ‘I can't do this becauseis against my religion’ for
some of them that is such a foreign concept. Aschibt necessarily
defending [it], it is explaining [and just sayinat this is something | am
attached to]. For them it is just ‘who cares if yoeligion says that’. So,
| don't know if defend is the right word, but itjisst you are opening
them up to a whole other world that they havergneseen and so there
are so many questions for them about the wholeoflbaing religious.
| am wearing a Hijab because it is part of my ieligand ... even if it is
something that you are struggling with personalby are willing to take
on that struggle because it is part of your rehgamd | think for them it
is such a foreign concept.

Negative impact of school facilities When Nuha left the Islamic school iff 6
grade, things changed for her as well. “I didndlhg pray in middle school at the public
school that | attended because | just ... | almadt’dknow if | could ask to pray. |
didn’t even know that was an option.” High schooWever presented a very different
challenge. For some participants, the difficulthated to finding a place to pray where
they felt comfortable. Nuha added, “In high schde¥puld just kind of go pray in a
secluded area. | think, in high school, | was nfarailiar with, ‘Okay. We do have
rights, and we’re able to ask for prayer spacet,’|mever really did that”.

When asked to elaborate, she continued:

So, sometimes, | would ... In terms of the prayihgchool, sometimes |

would actually try to go find a secluded place veheobody was in order

to pray instead of just praying in front of peoplEhere was that fear of

judgment in a way. Actually, I don’t know if it waa fear of judgment.

| think it was just a fear of doing ... Maybe it wasigment. I’'m not
sure...
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It's funny because in middle school and high st¢hiodidn’t care as
much what other people thought of me. But, in sarags, it does seem
like I did, but | don’t feel like | cared that muelbout what other people
thought of me. Because | didn’t have a lot ofrfds to begin with, so
for me it was like, ‘Well, who cares what other pkothink of me
because | don’'t have a lot of friends anyways, taedriends that | do
have don't really care’. You know?...1 think it wassj | didn’t want to
introduce something really foreign and differenptample. It wasn’t so
much worrying about being judged.

Alia, who attended a large, charter school that mare like a traditional public
high school, also felt she could go to a teachdramk for a place to pray. However, she
too was hesitant to do so, especially at lunch wthertime to pray usually presented
itself. She said, “I felt like they [the teachewgre always encouraging and ...if | had to
pray | would definitely feel comfortable asking neachers, ‘Can | pray in your
classroom?” Nonetheless, she didn't utilize thatian often and mentioned that, “in
the library | would often find a quieter settingth could pray”. She mused:

| guess | didn't feel 100% comfortable praying&tool. But | did see

other students praying. | don't know I just thaigHow are they

[peers] going to perceive me or anything like tha¥2ah, or like [at]

lunch, ‘Where do | go?’ Especially when there wepemany different

people that | didn't know. | don't think it wasmaich [worrying about]

my friends because they already knew, but it wasrevkdo | go? And am

| going to be comfortable praying in that locatishen | don't know

those people? And so | would just wait to come home

This dilemma caused a spiritual struggle for Afiagd other Muslim students as
well, because in Islam missing a prayer at itestgeriod of time without a valid
reason is considered to be a grave sin. Althougthidalid not face this problem, he
remarked:

In Islamic school, they catered more to the rehgi. whereas in high

school you had to ask to be excused and then yelovgo out for 5-10

minutes to make wudu and pray...| remember someeoliislim kids
in high school felt embarrassed about prayingoentfiof other people
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and | just never understood that. Maybe it's beedwsgas raised in an
Islamic school where you pray in front of peopletla time. It was
easy to just pray on the grass.

[For] the most part it was easy for me findinglacp, but for other kids

in high school it was tough for them. Sometimesyttvould even miss

prayer just because they didn't want to ... If thees no place behind

the building even though there always was, or thayt want to walk

that far, then they would just skip prayer.

For some, the struggle was more about rememberipgaritizing prayer in the midst
of all else going on around them. Noorah confided:

There is always something going on when it corogeay. There’'s

always something going on. | mean even now thawonking there’s

always something going on when it’s time for pray@ren if | don’t

mean it, I'll forget. When I'm late, when it quiet®wn and I'm

thinking, “What did | do? Oh | didn’t pray. | justissed prayer time.” |

think socially in high school that's what it washat was the biggest

obstacle, making it in time for prayer.

Another big concern of some participants centeretheir ability, or lack
thereof, to participate in Jum’ah prayer. This weg&ongregational Prayer service is a
religious obligation on all males that have reactiedage of puberty. They are required
to “leave off trafficking” and attend a congregaid prayer and sermon every Friday
afternoon® Although the time generally allotted for the Fdlum’ah Prayer is only
about 30-45 minutes, for students attending pubgib schools, it can be a religious

requirement that is daunting to meet and fulils Sayyid noted:

That was another big one; Jumu’ah prayer! We batbtit on campus so
we had to come up with our own lectures [sermond]even sometimes

% 0 ye who believe! When the call is proclaimed tayer on Friday, hasten earnestly to
the Remembrance of Allah, and leave off businesd {@affic): That is best for you if
ye but knew!
And when the Prayer is finished, then may ye dspénrough the land, and seek of the
Bounty of Allah: and celebrate the Praises of Aldten: that ye may prosper.

— Qur'an, sura 62 (Al-Jumuayat 9-107
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we had to come up with an audience of people begaesple wouldn’t
show up to Jumu’ah prayer. So we’d come up to thecthbe like, ‘Yo,

it's Jumu’ah today! and they're like, ‘I have, &te...uh, | have to talk
to a professor [teacher].” I'm like, ‘Yeah, butstlumu’ah, you know,
you have to, you have be there.’ So just even &rtiphgs like Jumu’ah
or praying on campus became sort of difficult, stimg you actually
had to work to get to...So there was fairly a lotdficulty trying to
behave or trying to not only maintain an Islamieritity in high school
but also to just do the five pillars of Islam; jusinducting those things at
high school was a little bit difficult... you knograying on time.

Negative impact of school teachersRashid explained the difficulties he
experienced with some of his teachers high scleaalhers as such:

High school was a bit tougher because you’d heaefters that don’t
really understand religion or sometimes they’'d elvave a bias against
religion and they’'d be like, “You don’t need to fyjay], stay here and
study.” The few times that did happen | talkedite Dean [principal]
and they'd talk to that teacher and then eventub#y’'d ... But, yes |
think it was just ignorance in high school. In egi it seems like even
everybody is educated, at least out of the teacheesybody’s educated
on different religious practices, so they're alwayslerstanding.

Negative impact of family members.Sometimes family members presented
obstacles to the healthy development of the ppetis’ identity. Ibtisam remembered
meeting one of her [non-Muslim] family members + tiecle’s wife whom he had just
married.

So [it was the] first time meeting her and shel s#ire you embarrassed

of how you look?’ and | said, ‘What do you mear3tie said, ‘Well

you’re not typical blue eyed blond hair; you hawekdfeatures it's

obvious that your Middle Eastern of some sort.’alsvkinda surprised

that she would ask me that and | said, ‘No, I'm. ¢ who | am and

I’'m proud of it.” Yes, I'm American but then | caiso look at my

[Middle Eastern] culture and be proud of that's wiam...

Several of the participants also talked about otheslim youth that they knew

of whose family members provided significant obkgsdto the development of a

healthy Islamic identity. In some families for exals girls are expected to maintain
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significant household responsibilities in addittortheir schoolwork. Caring for parents
and siblings is considered as much of a prioritg@dscational accomplishments, which
presents challenges for girls who struggle to maragh. Furthermore, there are
stricter guidelines about what is considered tadmeptable behavior for girls than for
boys leaving many of the former confused aboutthwiral double standards that exist
in some Muslim families and communities.

Negative impact of media.Muhammad elaborated on how the media is really
damaging to a Muslim growing up and trying to urstiend their identity.

The media honestly is just loaded with a lot of aed anti-Islamic

ideas, glorifying criminals, glorifying rebelliowtitudes towards

parents, towards people that are in charge. hisfigld and made

beautiful and nowadays everybody's watching so nfiichso many

movies, everybody loves watching movies and sosgmithis stuff and

it's so beautiful to you, so you start thinkingtthavhat |1 want to be

like. | think the media definitely shapes the wapple view life in so

many ways, | think a lot of it's planned to be thaly [by] people that

are making the movies and people that are in charge

Music. Muhammad continued, .. that was one of the things and also once
people start listening to music, especially in hsghool, everybody seems to define
themselves based on the music they listen to. Th& pckers and the people that are
listening to rap and thinking that they're realbptbecause of that, people that are
dressing based on the music that they listengay Imusic has a huge role in the way
people view themselves”.

Ishaq also talked about how much music was glazednn high school and the
negative influence it had on young people’s idgngspecially on inner city youth. The

lyrics and music videos often depict life in rouggighborhoods and so, he explained,

music has an impact on some Muslim youth:
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...as a kid growing up and you listen to this kifidnusic and you see
that these [neighborhoods] are the places they dmmeand they
glamorize it...you want to be, you want to kind oflike that cause you
see that they have some kind of mental edge ohtoegs. So it makes
kids who aren’t even really from that environmenrtline towards that
[lifestyle].

Internet. One of the participants also expressed thatritegriet can actually be
a big obstacle to the development of students’tileMNuha cautioned against youth
spending too much time being “plugged in”:

| think the Internet can be used for good, bhidk in most cases it's
detrimental to a person’s spiritual growth....We sirtorget what's
important. We sort of forget, “You know? Oh, weed to read Quran.
We need to focus on the things that are most imporh our religion.”
Yeah, reading articles about Islam is great andygvieg, but there’s
only so much we can read about Islam. | think wiverread too much
about it, like articles on Facebook, and we’'re &g our emails all the
time, and we’re so consumed by all of these piecesOh, you know,
Muslims around the World and Ramadan.” They migiitseem ... |
don’t think they're superficial, but | think wheroy read enough of these
articles and see enough of these pictures, thsrtiof becomes
meaningless and you forget why you're really hera &hat you're
really supposed to be doing, which is worshipingiGo

| think it can also create a lot of confusion...Bese you're
constantly being stimulated, and reading about aoyndiifferent things
and you're like, “Where do | fit in? What do | itk about all these
different things?” when a lot of them aren’t realgfevant. One should
use your time doing more constructive things ingtafethinking about
all these ... alot of ... Not, | mean, not all of thane trivial things, but
a lot of the ideas being thrown around are triviainean, the thing about
the Internet is that anyone can share their idedglaat’'s not always a
good thing.

Cultural Competency
Increasing the Cultural Competency of Students
Almost all of the participants expressed the ingroze of Muslim Youth “not

living in a bubble.” Although they felt it was beficial and important to have friends
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that held beliefs, values, and lifestyles simitatheir own, they also discussed the need
to know what to expect and how to respond to pewmpllee larger society. Rashid
explained, “Muslims are too used to dealing withd\ims. Even for myself, I've trouble
sometimes dealing with non-Muslims because somstinden't understand references
they make to different things. | say it's importemintegrate with non-Muslims, and
have non-Muslims understand Islam as well”.

When asked about the ideal educational environfeeMuslim students, Amir
also addressed the need for cultural competency:

You've heard the debate before about whether[Maglim students]
should be in Islamic school or whether they neeoléad in with society
or something first. In general, | guess acrosa@d groups, | would say
an ideal institution for Muslims would be a Muslgohool where they're
surrounded by Muslims, taught by Muslims, friendgwuslims, but |
think a key component has to be that they haves terfzouraged to go
out with society: to go to activities that are pat for Muslims: to
volunteer for causes that are not solely for Musiamses, to get them
involved with community outreach programs outsifiéheir Muslim

little groups.

Because | would say, | guess for me, there wasiagppwhen you could
have fallen either side of the fence when it camnanswering those
guestions in college, but | guess if while | wasigh school and while |
was in Islamic school, if | had interacted morelvihese non-Muslims,
with these atheists, with these people that quesélgion, question
things, but | had the Muslims to fall back to attime, it would have
been easier to answer the questions...

The best way to build this strong foundation @ritity [is] to tell
yourself ‘I'm a Muslim’, and it's how you answeragtions - you know,
‘I'm proud to be a Muslim; I'm really willing to Hato people about
Islam’. But you need to see the rest of the wegldu can't be in a little
bubble, because once you go outLet's say you went kindergarten to
college, let's say there’s a prestigious Muslimvdrsity that's all
Muslim, here in San Diego, but once you're doné willege, then you
have to start answering [for] yourself those questi If it's almost
robotic your entire life, you're never going to aes [for] yourselves
those questions. | think the best way to do itlfbthe strong foundation
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of identity] would be in a Muslim institution, bpart of the goals of the
institution are to make sure that you're integrat@tin your society, so
you're not just stuck in this little bubble of Munss.

Increasing the Cultural Competency of Parents

Repeatedly, participants mentioned that parentd teeenderstand how difficult
it is for Muslim American youth to live in the midsf the American popular culture
and retain their Islamic identity, values, and aXhey stressed the important of
parents “knowing what their kids are going throught urged them to become aware
of how different life is for youth growing up in Aenica than it is from what immigrant
parents experienced growing up “back home”. Aliplaxed that parents who are
concerned about their Muslim children maintainingit identity need to know the
following:

They tell you "don't talk to those students, on'tigo by these kids." But
it is inevitable | am going to face all kinds ofidents and from all
different backgrounds and | can't stay with my mshe wants us home
and she would drop us off at school and pick udtupas almost like a
little bubble and just | am not always in that blglb am in school and |
am with other students and they are going to bérrayds. Even those
kids that are doing the things that | don't approivé am going to
interact with them because they will be my clasgnand maybe we
will do a project together or maybe | will see tharound campus or
they will be friends with a friend and so | will ligeracting with people
of all sorts of backgrounds...

| think being in that bubble at home kept me afvagn a lot of the

social pressures that other students were goiogigi, but for students
that are interacting with them for a longer timei@e you can get
sucked in and you can maybe feel peer pressureyoumclassmates
and so | want parents to know that we are kindonfigjthrough a whole
range of stuff. It is not just developing beingand Muslim but it also
how do | find my place among my peers? And how guihg to defend
that identity? So it is not just kind of somethpegysonal | am dealing
with but it is also how am | addressing it amoraker people? And so |
think maybe that aspect parents don't realize.
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They feel like "Oh, if you are a good Muslim, thgkind of it." But it is
not just that aspect it is also "How am | goingytoout into society and
be that person?" When you are facing so many pe¢batearen't
religious at all and so they can't understand east with some students
they would go to church a lot and so you’'td | feel more kind of a
sense of closeness with them because at leaskitiebjelt...like what it
meant to be attached to something.. to a religma,faith...[but] a lot of
students aren't just religious at all and so ewsing that you are
religious or that you're close to a believe systdmt is difficult and |
think maybe parents don't understand that at altaBse they grew up in
a Muslim society and that wasn't even an issue.rééisehere it is.. It is
just not just being a Muslim but it is being retigs at all | think you
have to defend when you are at school and | tharkngs don't
understand that.

Increasing the Cultural Competency of Teachers

Teachers were encouraged to recognize that whildiMuAmerican youth have
many unique challenges, they “face the same stesgght a lot of other students’ face”
according to Nuha. She suggested that, “teached teeremember that Muslim
children/youth are like any other American childréhey have problems at home, they
have peer pressure to deal with and on top ofthieggt have school to focus on”. Ayesha
however, commented that teachers should be awairé.trour challenges are really
different from the general American student popafét She advised teachers to have
the following:

Just more competency in what Muslim ... the strugghat Muslim kids
are going through; definitely talking to them andtjlistening to them
without giving any judgment. | think that’s reailjportant because it's
very easy to ...a lot of Muslim kids develop a dwlnitity. You can be
one person to your family and the Muslim world god can be a
completely different person. You can wear masksgmuh between. If
you [teachers] aren’t open enough to talk to aesttidalk to an
individual, they might not open up to you and yoigim never be able to
help them. Overall, teachers who have a carintud#j culturally
responsive teaching methods, and have developedraelof cultural
proficiency in dealing with all of their student®re most valued by
students and had the most impact on them.
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Summary

The overall findings indicate that were layers antdrrelated factors that
impacted the development and achievement of angadientity in the participants
interviewed in this study. Whether or not theyntiged themselves as American
Muslim or exclusively Muslim did not determine taetent to which they achieved a
salient Islamic identity. Six out of 12 participarself-identified as Muslim Americans
and the other six identified themselves solely aslivhs. They experienced different
stages in the development of their identity anthenstrategies they used to maintain it.
The majority used separation and/or marginalizastoategies to maintain their heritage
identity, self-worth, and sense of belonging thitoaugt high school and college.
However, some used assimilation or integratiortesgias in high school, and later
adopted a separation strategy. Major factors inpgstudents’ educational
experiences and their achievement of a saliennisladentity included (a) parental and
family support, (b) school environments and fagulty exposure to Islamic knowledge,

(d) social networks, and (e) participation in Maslyouth groups or organizations.



Chapter 5: Conclusions and Implications
Introduction

American Muslim students are a unique minorityugravhose needs have been
largely overlooked in the literature surroundin@iggjin education. Because of their
diverse racial, ethnic, and socio-economic backgisuthey traditionally do not fit into
one specific category or group. Although theseestitglmay have different hybrid
identities, the one that they hold in common isrthedigious identity. However, little is
known about how Muslim students develop and mairdaieritage religious identity
that entails a way of life that is in some waysimerent with the dominant cultural in
American schools, and is associated in the mediatefrorism, misogyny, or
oppression. This study examined factors that inggh&imerican Muslim students who
have successfully achieved a salient Islamic itkemtispite of the internal and external
challenges they faced while navigating secondadypmst-secondary
school. Participants in the study were empowesethé opportunity to contribute to an
awareness of the factors influencing the educatiahidentity of American Muslim
youth. The study aims to be transformative by erpanthe awareness and cultural
proficiency of educators, and to further empiriedearch by adding to the literature in
fields surrounding this topic.
Statement of the Problem

The problem being addressed in this study is tlaatyvmerican Muslim
students experience external pressures and int&maglgles when it comes to
maintaining their heritage religious identity. Whdome report being marginalized,

bullied, or ‘othered’ (CAIR, 2013; Pew Research @en2011), participants in this

86
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study faced challenges related to belonging, qo@sig, or practicing Islam as a
complete way of life, especially in the contexjpablic secondary schools. Some
Muslim youth attempt to fit in with their Americgreers by assimilating into the
dominant popular culture. By doing so, they oftesel connection with their religion
and heritage culture. However, like the majoritythad participants in this study, others
chose separation as a means of preserving thigjioted identity. Although their
Islamic belief system is often questioned and sonest challenged by teachers and
peers (Zine, 2006; Peek, 2011), these studentsleareed to cope with the intellectual
exclusion, social isolation, or moral alienatiorytrexperience in various school
environments.

The participants in this study differed in termglodir identity development
timeline; however they all progressed through e stages of identity development
proposed by Peek (2005). In the ascribed staggcipants were emulating the heritage
identity of their parents. They observed Islamiagbices and rituals because that is
what they were taught to do, at home and at sclanal they never questioned it. In the
chosen stage of their identity development, théi@pants made an active choice to
practice Islam because they began to questiom,leaderstand, and implement the
teachings of Islam as opposed to being culturallivhss In the declared stage of their
identity development, the participants not onlysddéslam but also declared their
identity openly through interactions with peers &eatchers, through their outward
appearance and dress, and by performing Islanui@lsippublicly such as prayer.
Although the participants differed in terms of whard where they chose and began to

declare their religious identity, and whether tiagntified themselves as ‘American
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Muslim’ or simply ‘Muslim’, they all demonstratediiéence of having a salient Islamic
identity.

The proposed salient Islamic identity construarns that integrates belief,
knowledge, and action. It is developmental in ratig multi-dimensional in its scope,
and is impacted by acculturation processes antegtes.

Purpose of the study

The purpose of this study was to examine what fagtonstrained or supported
the development of a salient identity in Americandlim adults who are now between
the ages of 18 — 25 years old. It explored theraatgressures and rewards, internal
conflicts and choices, and the different acculiarastrategies that they employed to
navigate through various, complex social and edmcal systems in secondary and
post-secondary school. This study is significamaose it provides an opportunity for
Exemplar Muslims be to heard at a time when theiaaaly highlights the negative
actions of Muslim individuals who are linked to lance, oppression of women, and
terrorism. The study is also significant becata$#s a void in the literature; there are
few empirical studies about recent immigration atithicity that address the issue of
religion. The intent for this study was to expltine various cultural, psychological, and
social factors that impacted the development @li@rst Islamic identity among
secondary and post-secondary American Muslim stsden

The major research questions addressed in the steidyexploratory in nature:
o What factors constrained, supported, or enhancedélielopment of

Muslim students’ identity and sense of self-worth?
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. How do school environments, social networks, amdilfal resources impact the
formation and maintenance of a salient identithimerican Muslim students?

The participant population included 13 Muslim adult8-25 years old, who
attended primary, secondary, and post-secondaookohthe U.S. They were
representative of different ethnicities, gendensl socio-economic backgrounds; five
were female and eight were male. The participaet®wall alumnae of a private Islamic
school for students in Kindergarten throughgBade that has been in operation for the
past twenty-one years. However, they attendegldoying lengths of time, in different
grade levels, and after leaving the Islamic schibaly all enrolled in differing types of
public secondary and post-secondary schools irfdCaila.

The methodology utilized in this study is definedadypical designCreswell,
2008). Subjects were recruited who are “typical’jnothis case Exemplar Muslims in
the local community. Exemplar Muslims were defimasdeing those students who
implement the fundamentals of the Muslim faithheit daily life (Haddad & Lummis,
1987). This allowed the researcher to explorautiique challenges, resources, and
factors that impacted the development of an Isladeatity among ‘practicing’ Muslim
students within school environments.

The participants were identified through snowbathgling procedures. They
were recommended by leaders of Muslim youth gramasMuslim student
organizations, by an Islamic school principal, andhy teachers. A convenience
sampling procedure was utilized to select the fgralip of participants who

participated in the study.
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Individual interviews were conducted from May, 2a@hBugh February, 2014.
Each subject in the study participated in a semicsired one-on-one interview that
was 60 — 90 minutes long. The interviews were atedorded, transcribed, and then
coded using HyperResearch, a qualitative date sisadpftware program. Phase | data
analysis consisted of open coding and inVivo codwigile Phase 1l and Phase lli
involved iterations of focused coding.

Major Research Findings

This study addressed the extent to which Muslintlysueligious knowledge,
social networks, and various family and commungisaurces serve as assets in the
development of a healthy and positive self-iden#ityymnae from a positive deviant
Islamic school provided an insider’s perspectiveulthe impact of different school
environments on their acculturation into the larg@eiety, on their academic
achievement, and on their Islamic identity.

Some studies suggest that American Muslim youtleeapce “hyphenated”
selves, referring to their multiple cultural, etbynand psychological identities (Sirin &
Balsano, 2007; Sirin & Fine, 2008). This was als® ¢ase with some of the participants
in this study. More than half of them identifiectthselves as American Muslim and
some described additional hyphenated-selves witbhwthey identified. However,
these youth did not perceive being ‘Muslim’ andnigeiAmerican’ as mutually
exclusive identities. In fact, like many other Ancan Muslim youth, they struggled
with the prevalent and prevailing notion that belvigslim calls into question one’s

credibility as a trustworthy American citizen (Nguny 2005).
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Peek’s (2005) identity formation model suggests takgious identity
development is influenced by contextual, developiadeand psychosocial factors.
The findings of this study concur with Peek’s thedmal model and suggest that, as
with other minority groups, American Muslim studehtve the potential to make
positive contributions and successfully integrate iAmerican society without giving
up their heritage identity through assimilationeTgarticipants in this study who
exemplify this prototype attributed it to severattors.

From a contextual perspective, school environmplatged a big role in both the
enculturation and acculturation of these studeésthool environments and teachers,
particularly those in middle and high school, agber facilitated or hindered Muslim
students ability to transition from an ascribeditity to a chosen, declared, or salient
one. Moreover, the development of their identityswaluenced by other contextual
factors such as the socio-political environmerthmwake of 9-11 and the subsequent
War on Terror. Several of the participants used@lturation strategy referred to by
Berry (2003) as ‘separation’ to strengthen and taartheir heritage religious identity
in specific school environments and during differgiages of their identity
development. Also, social networks that includeehids, family connections, and
organizational affiliations played a critical rakedeveloping and maintaining their
Islamic identity. The psycho-social processes @&sfjoning, struggling, and belonging
further added to the complexity of the participaetgeriences, and in many cases were
a function of contextual and development factors.

These factors and processes contributed to theataymof a paramount

identity, such as being Muslim, becoming more dantrthan the other multiple
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identities that often make up a person’s senselo{Reek, 2005). Given that the
definition of a Muslim is one who submits him or$ef to the will of God, one who
has a dominant Muslim identity places submissio@daol above all other identities,
psycho-social influences, and desires. Stryke@80) concept of identity salience was
particularly relevant in this study. It holds thadividuals’ commitment to particular
roles determines the strength of the identity sakethat is associated with that role.
Many of the participants having a salient Islandientity assumed the role of being
“ambassadors of Islam” particularly in school enowiments where there were very few
if any practicing Muslims. A salient Islamic idetytin the case of these youth may refer
to those who strive to build on their Muslim idéytio achieve Taqwa (God
consciousness) in any given situation.
Findings related to the literature

Prior research supports the findings of this stag acknowledges that among
diverse American Muslim students, religion is andiigant factor in their identity
formation and is stronger than race, ethnicitypational affiliations. When asked
directly about their identity, most of the young 8fims interviewed consider
themselves, first and foremost, to be Muslim. Hogregome also strongly identify
themselves as Americans. Many struggle with thgihlenated identity because of
negative perceptions held by their peers, teachadsmedia, toward Islam and
Muslims.

Some research findings suggest that factors suddcasethnicity, socio-
economic status, and gender, may account for vamstn the onset of stages and

strategies that Muslim students experience in éweldpment of their identity
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(Chaudhury and Miller, 2008; Schlein & Chan, 2010)e variety of experiences and
perspectives among the participants in this study be related to the different racial,
ethnic, socio-economic, and family backgrounds emghasizes the complex nature of
factors impacting identity.

Considered by some to be Europe’s leading Musliellgctual and named one
of Time Magazine’snost important innovators for the2dentury, Tariq Ramadan
(2004) addresses the problems Muslim students’warieoregarding their identity and
offers an integrationist strategy for tackling thdeamadan posits that rather than being
totally isolated in artificial private school eneirments, students need to have the
opportunity to mix with others and view themselassart of the society in which they
live. According to Ramadan, there is no better tealgarn to negotiate relationships
and situations while maintaining one’s values tttawork side by side with diverse
people in different settings. He stresses the itapoe of Muslims reframing their
position in American society. Although they are manity group and viewed as a
subculture by many, Muslims should not think ofntiselves as ‘others’. To accomplish
this, they must learn to develop a sense of seifidence and of self-efficacy. He
recommends they must transcend having a “minodtsciousness” (p. 107), one that
insulates itself from and feels marginalized byistyc

However, some of the participants in this studynfibthat during certain stages
of their identity development, it was critically rartant to insulate themselves from
their non-Muslim peers and the dominant populatucal Although these students
chose a separation strategy, it was not due toiaohity consciousness” as Ramadan

(2004) suggested but rather it was because of iGe consciousness” (Tagwa). Their
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narratives indicated that contrary to Ramadan’scadwhile they were in the process
of questioning and struggling with issues of belaggand identity, it helped to
maintain friendships with ‘others’ having similagllefs, values, and/or mindsets.

Private Islamic schools may be a viable alterndtivdostering a strong and
healthy Islamic identity in American Muslim studeriMerry, 2007). Such was found to
be the case with the Islamic school attended byé#ngcipants in this study. All of the
participants attributed factors in the Islamic sahenvironment, such as the Islamic
Studies curriculum, the nurturing teachers, anthlersocial relationships as being key
supports to the development of their identity. Moaitticipants felt that they were well
prepared for the public schools that they attermhugraduating, having adapted to the
school’s rigorous and challenging academic starsdafdhe comprehensive and
rigorous instruction they receive provides studevith a strong foundation for honors
and advanced placement coursework. Furthermorésltdmaic school students were
encouraged to recognize that although they areréifit, as citizens they have the right
and the responsibility to contribute their uniqeegpectives, values, and beliefs to the
fabric of America life.

However, not all Muslim students will be able teead such schools and even
those who do will likely attend public educationmadtitutions at some point. Therefore,
transformative leadership is needed in both priaate public schools, to create safe
learning environments that encourage interactionperation, and collaboration
between students and between staff members. Teachgublic schools are
encouraged to explore the use of Critical Pedagbmgire, 1970; Wink, 1997) to

ensure their learning environments are more fairinalusive. Teachers in Islamic
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schools are encouraged to explore the principgl€utical] Islamic Pedagogy (Ajem,
& Memon, 2011) to ensure their learning environreanricourage a balanced and
inclusive social consciousness.

The political environment and acts of racial disgnation, religious bias, and
gendered stereotyping all have a strong impacherself-perception and identity
formation of American Muslim students (Bigelow, 83)@&hah, 2009). Research shows
that individuals’ reactions to negative informat@imout the group with which they
identity, is correlated with their self-esteem (Bed997). As such, perceptions that
members of the dominant culture hold about Musk®s sub-group, may be one of the
key factors affecting students’ self-esteem andi@cac achievement (Abbas, 2002).
“In times of transition, exclusive attention to theger structural forces that impact
individuals’ lives cannot grasp the depth of theiperiences. The ways in which they
[and we] respond to the persuasive influence afetierces should be [closely]
examined” (Oikonomidoy, 2010, p. 18). Social justdictates that we make this a
moral imperative.

Conclusions and Implications For Leadership

It is the collective job of parents, teachers, addhinistrators to help students
embrace the notion that ...“each of us is a pareafrling a culture, transmitting a
culture, and generating a culture in the multiplests of our daily lives” (Wink, 2011 p.
62). Students who are successful at this will regtchto assimilate; they will be
comfortable integrating and contributing to theistcin which they live while

maintaining a salient Islamic identity.



96

Parents can assist in this process by transcet@iddgional mentalities that tend
to create generational and cultural gaps with ttieidren. Like it or not, American
Muslim students in the 2century think, feel, and act differently than thearents.
Although the strategy of separatism as a meankedfesing children from moral
decline and opposing worldviews may be effectiverducertain stages of identity
development, students who are “digital nativesihlivin America cannot be kept in a
isolated bubble devoid of opportunities to intesaith individuals or ideas within the
larger society.

Because students spend so much time in schoohoobkrelated activities, it is
even more critical that administrators and teacheasgnize the internal and external
conflicts that Muslim students experience and a#sesn in developing a healthy sense
of belonging and self-efficacy. Failure to do saldodead young Muslims to
psychological trauma brought on by denouncing ttedigious identity altogether on
one extreme, or to isolating and viewing themse(eeshe general public) as ‘others’
on the opposite extreme (Berry, 1997). Recommenwsifior public school leaders and
teachers include increasing inclusion and engageaiéuslim students through
developing policies and processes that open chaifsretommunication. Hiring
Muslim staff, soliciting Muslim parental and comniyrinvolvement and
collaboration, appropriate and sensitive use oficuium, celebrations of diversity, and
training teachers and staff to challenge any ahalc#és of discrimination,
marginalization, or Islamophobia, are all means/ofking towards inclusion (Shah,

2009).
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The most salient implication is that there is agemt need for public and
religious schools to coexist as parallel systeras ¢tbmpliment one another.
Cooperation, respect, interaction, and collabonatietween public and religious
schools are highly advisable. Ideally, it would\pd® mutual opportunities for
students’ and staff’'s growth and learning. For fasichoosing a faith-based education,
it could avoid the isolation of schools and studento cultural or religious enclaves
(Sahli, Tobias-Nahi, & Abo-Zena, 2009; Zine, 2008).

Implications for Muslim Youth

Sirin and Balsano (2007) posed the important gaestWhat are the
developmental implications of growing up at a tiwigen most of what you see about
your social group is negative” (pg. 109)? This aesker posed an additional one:
“What are the means of holding on to your Deen (oflife) when what you see in the
dominant, popular culture conflicts with it"? Tharpicipants in this study each gave
advice to Muslim youth struggling with these quess. The main suggestion was that
Muslim students should choose their friends cahefide to the powerful influence of
friends on one’s identity and choices. Most pgoaacits recommended that it was best,
particularly in high school to employ a separastrategy and limit their friendships to
those who hold a similar set of beliefs and waliffef Additionally, the suggested that
youth take advantage of the opportunity to studylaarn as much about Islam as
possible. This will strengthen their identity andka it easier to answer the many
internal and external questions they will encouirtesecondary and post-secondary

school (see Appendix B).
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Implications for Parents

The parents of many, although not all, American Mugouth are either first
generation immigrants or first generation Muslimers' to Islam. As such, one of the
main concerns that was voiced by participantsimahd other studies is that parents
don’t understand how hard is to grow up in Amegaaod retain one’s Muslim identity
and praxis. Parents who immigrated to America leygectations for their children
based on a mixture of religious values and prastias well as parents’ own childhood
memories and cultural norms. Consequently, thesnatannot even comprehend the
struggles and challenges Muslim youth must endiniéewindergoing the process of
acculturation in schools and in the larger societiyewise, parents who reverted to
Islam in their adult life, usually did not expergenthe same pressures and difficulties
that their Muslim children do who are now attendpudplic schools and universities.

The participants recommended that parents of Araerduslim children should
become more culturally aware and familiar with theral incongruences that their
children are exposed to on a daily basis. Theylsh®eognize the impact it may have
on them psychologically and also on their abilitydesire to retain heritage cultural
norms or their religious identity. To be supportiparents must listen to their children
and strive to create a balance between being oserty or too lenient (see Appendix

Q).

* Muslims prefer to use the term ‘revert’ to Islamapposed to ‘convert’. This is based
on the belief that everyone that is born entersambid in the natural and pure state of
belief in and submission to God Almighty, the CogaHowever, they are taught to
adopt other beliefs and practices by their par&ush a person who comes back to this
original state of being Muslim (one who believesaid submits to God) is considered
to have reverted to Islam.
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Implications for Teachers

Islamic school teachers The Muslim students in this study related that they
benefitted tremendously from the knowledge of Istaey gained, from the social
network of friends they had, and from the nurturemyironment they experienced in
the Islamic school. Repeatedly they discussednipact that their teachers had on their
understanding of Islam. For several of the paréintp, this was the cause of their
identity developing from being a ‘cultural Musliwith an ascribed identity, to being a
‘practicing Muslim’ who chose Islam as their Deen.

However, several participants felt that there needse more opportunities for
Muslim students to interact with the larger socidtlyey made reference to “being in a
bubble” while attending an Islamic school. On tine thand, ‘the bubble’ provided a
nurturing environment in which they were shelteiredn the life styles of their public
school peers that are inconsistent with Islamiche®s. On the other hand, they felt
unprepared to answer the kinds of questions andramts that such peers often pose.
They recommended that Islamic school teachers geaviore opportunities for them to
interact with non-Muslim peers through having jantmmunity service projects,
interschool visits, and guest speakers (See Apgdddi

Public school teachers.More so perhaps than other minority groups, Masli
students find representations of positive Muslite rmodels and their accomplishments
at best invisible in most school curriculum. Mofeeq, there are inaccuracies,
stereotypical references, or outright negativerpgéils in school curriculum and other
media brought into the classroom (Siren & Fine,&08Ithough some Muslim

students are able to stand up and confront thetsoeeesubtle or occasionally blatant



100

affronts to their religious group or beliefs, itagtremely hard to do so. Participants in
this study rarely got close to teachers or professotheir secondary or post-secondary
schools. However, on the few occasions when tlthbdeur it was because the
teacher/professor made it a point to reach outéstudents and take an interest in them
personally as well as to offer help or support (8ppendix D).
Implications for Muslim Community and Youth Group L eaders

Muslim community leaders must also re-examine &nplrioritize the vision,
mission, and values of Islamic centers, mosquémats, and other non-profit Islamic
organizations. In earlier years, priority was giverhe technical work of building such
institutions. However, it is time for leaders togiserious and critical attention to the
adaptive work that is needed to support the devedoph and preservation of a balanced
and socially conscious identity in American Muskouth (See Appendix E).
Implications for School Administrators

American Muslim youth, like the children of othemmigrant and minority
groups such as Native Americans, Japanese AmeyigadsAfrican Americans, find
themselves ‘othered’ and face moral exclusion fie inedia, in the classroom, and on
the street” (Suarez-Orozco, C., & Suarez-Orozc0120. 99). If school leaders are
committed to fostering school environments thatiactisive and equitable for all
students, they must recognize and understand iqeeipsycho-socio struggles of
Muslim students, especially in the current politeavironment.

However, it is necessary to examine the efficacieathers and administrators
to provide cultural as well as academic suppoltslim students in American public

schools. How can school administrators activelylem@nt socially just school policies,
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programs, and practices that support the concemhsi@eds of Muslim students and
their families? One way is through “habit interriopt, a roadmap for changing socially
unjust habits of mind, mouth, and body. Leaderstmaognize, interrupt, and repair
“patterns of formal and informal organizational girees that unfairly advantage or
disadvantage individuals” (Jeffries, 2011, slidé. Mt, recognizing such habits may
not be so simple given that we all have culturaddgrs and biases. Research centered
around the “knowing — doing gap”, a theoreticalr@agh to change, suggests that
people often have hidden assumptions or belietspteavent them from acting on what
they know to be true or right (Kegan, & Lahey, 2D10nderstanding individuals’
propensity toward an “immunity to change” is a stefhe direction of aligning
espoused theories of inclusion and equity fortallients, with theories in use (Kegan,
& Lahey, 2009).

Currently, accredited credentialing programs artedesigned to adequately
prepare teachers or administrators to understanteet the comprehensive concerns
and needs of 21Century American Muslim students. Issues of edonat equity
rarely address students’ ability to freely exerd¢resr heritage religious identity.
Furthermore, few universities incorporate the statijuslim Americans into their
Ethnic Studies curriculum. Incorporating an awassng American Muslim students’
identity issues into multicultural coursework, sé@mgy trainings, and professional
development opportunities would serve to increbsectiltural competency of

Pre-K — 20 educators.
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Implications for Educational Policy —

The benefits of preserving faith-based school&hmen enumerated by the
White House Domestic Policy Council (2008). Manyidee that it is a moral
imperative to empower families’ choice of where &oav to educate their children.
Organizations such as the American Center for SaBboice have developed to raise
public awareness and put political pressure onadual policy makers to redefine
what constitutes public education. The findingshid study add to the empirical
research showing the benefits of and need for asa@ access to faith-based education.
(Smarick, 2013).

Limitations

Generalizability

This study does have some limitations that mustdk@owledged. Because of
the small sample size and the decision to limitiggants to only alumnae of an
Islamic school, the findings of this study cannetgeneralized to include all American
Muslim youth who attend either public or Islamitisols. Although they were few in
number, the Muslim youth in this study conveyedrtbgperiences, insights, and advice
about growing up as a Muslim in America. Their ativies serve to foster a better
understanding of factors that supported or hindédredlevelopment of their identity
and what they recommend to other students facimgasichallenges.

Despite the limitations of the study, understandhegeducational experience
from Muslim students’ perspectives can assist scdleaders in going beyond giving

mere lip service to multicultural and multiethnigareness. It can help them to lead
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inclusive schools that are positive experiencesafisstudents. This is important
because having pride and confidence in their lggitntributes to self esteem, self-
efficacy, and enhances the academic performanak lefirners (Shah, 2009).
Positionality

The author of this study was born and raised in AgaeShe also identifies
herself as a Muslim and strives to maintain a sal&amic identity. As the founding
and then returning principal of the Islamic schaibénded by all participants, she is
highly familiar with the curriculum, teachers, salanetworks, and school environment.
She is also the mother of four Muslim youth wheadked the Islamic school, public
schools, charter schools, independent study pragraotieges, and universities in
California. She is uniquely positioned to underdtére struggles, challenges, and
successes of American Muslim students given hdtdraand and professional
experience.

Areas for Future Research

Empirical studies that expand on our understandfrfgctors impacting the
process of acculturation and identity preservaéimmong American Muslims from
elementary school through higher education is neéaé&elp teachers and
administrators become more culturally proficiend &mad more inclusive schools.
Further research focused on the challenges an@sses of Muslim American youth
may inform new approaches to helping all studeatebbp and maintain their religious
identity within culturally sensitive and inclusigehool environments.

Researchers are encouraged to expand the scdpms sfudy by exploring

factors that impact Muslim youth who did not deyety maintain their Islamic identity
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or praxis throughout high school and/or post-seaondchool. It is prudent to
investigate the mental health of those studentsledu double lives with conflicting
hybrid identities, one identity at school and aeotaround family members. While the
sample population in this study included Muslimsazen the ages of 18 - 25, it would
also be beneficial to conduct a longitudinal stofliigh school Muslim students and
explore their lived experiences with identity demhent. Furthermore, studies are
needed that investigate to what extent the edusatexperiences and acculturation
strategies of Muslim American females differ fromo$e of males. Researchers
attempting to ascertain the impact of school emvitent on academic achievement and
the development of a salient identity are encoutdgealso conduct comparative
studies of Muslim students attending ethnically dant charter schools such as those
in Dearborn, Michigan, Minneapolis, Minnesota, &ah Diego, California.
Conclusion

In the aftermath of 9-11 and subsequent acts ¢énoe, there are deeply rooted
fears and concerns about whether Muslim studemtpasitively integrate into
American society while maintaining their Islamidw@s and beliefs. On March 10th,
2011, a Senate House Committee hearing led by &eRater King, R-N.Y., took place
to examine the need for rooting out home growniceddslam in America. Some point
out that, albeit isolated, examples of American Mugouth who were presumably
recruited to go back and fight with terrorist orgations justify such hearings. Others
however, are concerned that a rabid and hystddcak on Islamic extremism in the
U.S will stigmatize and alienate Muslims, makingrthfeel more targeted. Thomas

Perez, the Justice Department's assistant attgeregral for civil rights was the star



105

witness in the latest hearing led by Senator Diokiin, D-Ill, on March 29th, 2011.
According to reports (Burke, 2011), Perez said;, $hace the terrorist attacks on 9-11...

...A steady stream of violence and discrimination taageted Muslims,

Arabs, Sikhs and South Asians in the United Staleseach city and

town where | have met with leaders of these comtrasil have been

struck by the sense of fear that pervades thaisliv fear of violence,

bigotry and hate...The headwind of intolerance matsf@self in many

ways.

Perez [also] said that complaints from Muslim’s atbdiscrimination in the
workplace have increased 150 percent since 9-1Iheand other withesses were most
concerned by reports that “...many Muslim childrea barassed at school -- called
‘terrorists’ and told to ‘go home’...We have a grogidocket of cases involving
Muslim, Arab, Sikh, and South Asian students." Pedded that Muslim students form
the largest category of religious discriminatiosesmhandled by the Department of
Justice's education division” (Burke, 2011).

Sen. Lindsey Graham, R-S.C., responded by poimtingthere are two
sides to this story...Efforts to recruit and radizalyoung Muslims must be
dealt with.” He added a message, “To the Americarslivh community, | will
stand with you, but you will have to help your ctyn..Get in this fight and
protect your young people and your nation fromgalization” (Burke, 2011).

Granted, we must protect young people from radiatibn, just as we must
protect them and our nation from unjust practidesigcrimination, religious bias,
hatred, and bigotry. One thing certain: The edanatf American Muslim students,

both in and out of school, is an issue of sociglige that is of significant concern to

policy makers, administrators, teachers, parents naost importantly, to the students
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themselves. Undoubtedly, research that is direateshderstanding the complexities of
Muslim students’ experiences will help inform wiséeéps need to be taken to ensure
they become productive, positively engaged learreeitscal thinkers, law-abiding
citizens, and moral human beings with a strongeseh$elonging, dignity, and pride in

their American Muslim identity.



Appendix A

Interview Questions

The interviews were exploratory in nature usingappreciative inquiry method. The
following questions serve as guidelines for conihgcinterviews with participants.

Background Questions:

The following background questions were asked ohegmarticipant.

Are you a male or a female?

How old are you?

What type of school do you currently attend?

What type of school did you attend in high school?

How many years and in what grades did you atteadsflamic School?
Did you attend Weekend Islamic Schools?

How many years did you attend Weekend Islamic Sisf?oo
Were you born in the United States?

What is your father’s family origin?

What is your mother’s family origin?

How many siblings do you have?

What is your household annual income?

What language(s) do you speak in your home?

What languages(s) do you speak outside of your Rome

107
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Semi-structured Interview Questions:

1.

2.

3.

8.

9.

How do you identify yourself?

How do your family members identify themselves?

How do you describe your parent(s) and siblingsiy yelationship with them,
and your home environment?

Is your background a source of dignity, confusdiscomfort or something
else?

How do others react to your perceived and expreiskedity?

How would describe your educational experiencéatislamic school in
comparison to other schools you have attended?

What resources were available to you in each ggttin

What was most significant about your high schoeiremment or experience?

How would you describe your social network in hggthool?

10.How would you describe your social network now?

11.Which individuals had the greatest impact on you®/w

12.What were the biggest obstacles to developing antaiaing your Islamic

identity and praxis?

13.What provided the greatest support to developingantaining your Islamic

identity and praxis?

14.What would you like for teachers to know aboutelperience of being a

Muslim American student?

15.What advice do you have or would you like for pasdo know about the

experience of being a Muslim American student?
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16.What advice do you have or would you like for yoengtudents to know about
the experience of being a Muslim American student?

17.What advice do you have or would you like for conmityileaders, Imams, and
youth group leaders to know about growing up asliviigsin America?

18.How would you describe an ideal educational envirent for Muslim

American students to foster their Islamic identity.



Appendix B
Participants’ Advice to Muslim Youth
Source: Noorah

| would have to say, take advantage. Take advantagean if you are
in Islamic school take advantage of all that thegiving you because
then if you don’t go to an Islamic program when yewlder or if you're
not in an Islamic high school or anything and peapk asking you
guestions and you forget what you learned in Istasuhool, it doesn’t
really help. But if you keep, paying attention tbat Islamic school or
Islamic programs have to offer you or what it seythe Quran, or
interpretations of the Quran, at least you'll haeenething, some proof
of the advice you have to give to non-Muslims.

| would say overall to all young Muslims, when ygnow up you're
going to be asked a lot of questions. | would sayrl more and keep
learning when you grow up. You might not have agimime as you do
when you’re younger because you'll start working going to college,
you won’t have a lot of time but taking advantagevbat your parents
have to teach you, what teachers have to teacloymst a Muslim ...
somebody older, Muslim role model has to teach you.

Pay attention to that so that when you grow up,yandwill be asked a
lot of questions because you’re in a society thastly non-Muslim,
they'll ask you a lot of questions. Sometimes s@@eple won’t even
ask to be curious, some people will ask to defidtey’re just debating
your religion, they're debating, they’re questiaithey’re doubting
what you believe in and you have to have a basgafmwering]
it....[The best then that | can give to younger shisleis to learn as
much as they could possibly learn.

It helps to go to an Islamic school. If you wangtmin an Islamic
school, ask your parents. It may cost money bymufr parents see that
you want to go learn about Islam and they’re strishuglims, of course
they will do whatever they can to help you. You wanlearn good.
Instead of asking for a public school, ask for slarhic school. You'll
learn something and then when you grow up you’lhbppy to
remember some of the things that you learned andcgald give people
... hon-Muslims an answer to their questions. Becaosee people they
will ask you questions and if a Muslim doesn’t knthe answer to the
guestion, a lot of people they’ll just go, “Okalgete’s no answer then.”
They won't go seeking more. It's not just non-Muosdi, everybody, it's
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just [the nature of] a human being. [When] we dget the answer right
away, we just, that'’s it.

A lot of people don't really have the jive to learnore so they'll take
advantage. You see a scarf on your head or a kufoar head, they’ll
say, “Okay, | have a question about Islam. I'll #s&m since they're
Muslim they should maybe know the answer”. As lasgyou’re not a
child, they’ll ask you a question. If you do havgand answer for it,
they'll be satisfied. If they’re really interestedyour answer, they’ll be
more interested to learn more, ask more questAmong as you're
educated and you're out in the real world, beingcated by Islam, it's
very beneficial.

A lot of people will ask you questions and the libstg you can do now
about that in the future is to learn. Of courseriess you grow older but
as long as you have time now and you have freskdsrand open minds
and a bigger attention span, just ask questionsgasstions, answer
them, research, learn more about your religiorhabytou can have an
answer for all the questions from non-Muslims later

Source: Ibtisam

I'd say one of the biggest things... is that it'syolaamake mistakes,
meaning don't go off and do this and say I'm goangepent later, that's
not a mistake, that's, you know, a choice. Thattsarmistake...For
example, some people, they'll say, "I'm going ttedhis guy but only
because I'm going to go repent later". Okay, youtah that. It doesn't
work. But there are some girls, who, they're feghtone, they don't
have anybody to talk to, they don't know what tottley're confused,
this guy's giving them attention that they donttfgem anybody and
they go and they do that and then [they] realizesitmistake and khalus
[that’s it], [they] stay away from it...

Some people have said, "I've made too many mistéikesost, | can't
come back to Islam" and because they don't havg#raental support,
because they don't have, you know, [a friend witbease for them], they
don't know what to do. So, | think it's okay to makistakes. Just know
that you can always come back and it's going tbdvd and it's going to
be a challenge to hold on to who you are, but éneid of the day, you
have to remember who you are, and you have to rérewhy you're
doing what you're doing.
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Source: Daoud

For me | feel consistency is key and that's whétallow you to gain

the strength in anything. So when | say that | meaoconsistent when it
comes to your prayers. Be consistent when it cdamesming to the
mosque. Be consistent in your family gatheringsasd be consistent in
showing up to class to school wherever it mayb#hheis going to be
beneficial for you. Just be consistent at showipgud sooner or later it
will penetrate through your heart that okay, finisthere is allowing me
to gain strength and that's how | will become sg@nNever give up and
never lose hope.

Source: Ishaq

| should say not that we know, because it's veffedBnt to know
something and to realize something so we ask Adidielp us to realize
it, but that's the difference; the realization.

Source: Muhammad

| think what needs to be done is that at that agd,high school really, is
people need to try to think about reality. It's pdctical to think that
kids are going to stop playing video games complestop watching

TV completely, but at least some of their mindestag given to really
pondering about the reality of life, reality of deaand what's in store,
you know. This stuff just becomes something thapeated over and
over again without ever really pondering how thgtmg to affect us as
individuals, and whether it's really real, you kn@md another thing too
is, this I would say might be bigger, is for peoplesecondary school to
be questioned and to question themselves, maytstigoued by others as
to why you are Muslim. What's the reason that y@ueaMuslim, and it
might be it really is a lot for people at that agehink about, due to the
current circumstances but | don't think that iisdd on the age, the
circumstances can be changed, kids can be taughdartdo think about
these kind of things, and so ask do you reallyeveliin this stuff or are
you just doing it because your masjid and your pgreold you to
believe. I think that's important.

Source: Alia

...If it [Islam]....is not a decision that you have neggersonally, then
you are going to face a lot of struggles. You armg to face people that
are going to ask you...even if they are willing teeqt you for who you
are, you know, even if they have questions...if yacefpeople like that,
if you are not personally strong, those are gomigeg moments that are
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going to be very difficult for you. Because peopid say "why are you
doing this, or why aren't you doing that?" And thigyst... it will be
something that is so normal for them... like datinggoing to dances
and things like that; it is just a part of the ex@ece for them and for
you to say that isn't something | am going to dcs.hjard].

So if you are not personally strong in it [Islam[.that is not a
conviction that you are holding, it can just be amment of maybe
personal crisis; but don't pretend and don't peethat you are a certain
person. Make sure you have those beliefs and ege tperspectives
because it does show with the people that you #le ivdoes show
with the conversations that you are having andhestp front and clear
with them, that boys isn't something | want to talout and they will
respect it, | hope. (They just wouldn't talk to aimut boys) and so | feel
like if you are clear with them about who you avethe most part
people are going to respect it and if maybe that few people aren't
respecting it, you will find people around you wér@ going to respect
who you are and the decisions that you have matigdoljust have to
be clear with people. Don't hid being a Muslim f#s}. That's not
something you should be hiding {more quietly andoaesly}.

Source: Nuha

[Don’t] worry so much about figuring out your idégtbecause that’s
going to be changing. The goal in your life is tefigure out your
identity. The goal in life is to make somethingyolrself, to make sure
that whatever you do, you're helping other peoptes’re benefitting
your community; you're benefitting yourself; youlnelping your family
in whatever way you can...Realize what your main godéfe here is...
that ultimately we were put here on this Earth torship God (and we
should worship Him in whatever way we can throughwork)... to
worship God and to love God. So, we should dogthiwith an open
heart, and we should also worship God in whatevedo: Whether it's
cooking a meal for your family...if your intentionrigyht, then that’s
considered an act of worship and that will help peaome closer to
God...or, whether it's volunteering at your localthigchool or
respecting your parents, regardless of whetheragoee with them or
not, just respecting your parents can bring you ill.definitely bring
you closer to God. | do have arguments with mgptr sometimes, but
| wish ... insha'Allah | hope | can respect them marel | think it's
really sound advice that I've heard from other pepio respect your
parents regardless of whether you agree with ath@things they say or
not because, after all, they did raise you and théyo much for you.
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And...I think it's really important for young Muslints appreciate
everything that they have in their life and howsisked they are to be
Muslims in America. Because...| mean, there’s no@lde America...
The Muslim American community has it really goodeah, just be
thankful for what you have. If you see something don't like in your
community... if you see some injustices happeningn tiny to do
something about it and don’t just complain about it

[Also...] Don't use social media like Facebook, teittlt's a waste of
time. Instead interact with real people in a meghihway. Volunteer,
help your parents, study hard (both your seculbjests and religious
subjects). Make dua for your family, yourself andnkind. Don't
procrastinate. You'll miss out on so many oppottesiand will be asked
by God what you did with your time. Time is a trigbu do not own it.
In fact, you do not own anything. Your body, tinmeaverything
around you is a blessing from God. Be thankfuldibthat you have and
stop whining. If you see something you take issith,wry to be positive
and change it for the better. Don't spend time wébple who bring you
down in any way. Spend time with positive peoplevane optimistic,
simple, motivated, thankful and thoughtful. Gekimw your teachers
and other adults in your life. They often have viatgresting stories and
lessons one can learn from. Read, read, read. iReedso important in
our tradition. Pick up a book. It will never desgou. Books are the best
companions. Be connected with the greatest boak:0ofhe Quran.
Even if you read a verse a day, that verse coukbl@ofound it can
change your life. Consistency is incredibly impattahe Prophet
(peace be upon him) valued consistency over qyakigep a journal
and reflect at the end of each day on what yowadaiwhat you can
improve. Write down your blessings so if you forgetu can refer back
to them. Talk to God. Keep thanking Him. He is elothan your jugular
vein.

Source: Sayyid

| think the biggest struggle that you're going &vdto deal with...
alcohol, drug abuse, all that stuff, is sort ofcs®tary as the main issue.
The main issue is everyone wants to identify witmething. Everyone
wants to find an identity or they want to fit innsewhere. If you're in
high school, the Muslims who are going to schodhwbou or the
Muslims around you in your life are the people gbwould be fitting in
with. | guess surrounding yourself with good compenone of the
prophet's advice that | think is priceless in #itsation. [cite hadith].
Whoever you surround yourself with is what's gdimglictate your
actions later on. | know there's a sense of indi@iidy that's expressed in
American culture but there’s very few nonconforsist this world. A
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lot of people conform to the people around themu ¥ee a lot of people
...[who say], “I'm just hanging out with them btrhlgoing to preserve
my Islamic identity” but you don't see that in tieality. A lot of people,
they will change. I think... It's okay to be a cormist but conform to the
right people, | would say.

For high school students, you need to know that afltimes ... though
you can't see something now or you don't know y@ortance of Islam
now, you will when you go into college and when bart having a
family or when you get married and you go into eliggher education;
that as you grow older, you're going to see theont@mce of Islam. For
me personally, every science | study brings meetltsIslam... | know
kids in high school, all they're thinking about nmatheir classes [that
they are taking] now or whatever sports they'rdfithey don't see Islam
as a big part of their lives right now, they wdtér on, so set the
foundation now and surround yourself with Muslinmsl gou can create,
| guess, an identity together as | did in high etho

Source: Rashid

The best piece of advice | could give [you and] effys that you should
always think of your religion as your top priorifjhis comes before
work. This comes before school. If there's somethimat is directly
going against your religion, whether it's work ohsol, you have to
choose religion because that's basically whattd Ise a Muslim. It's not
simply a religion, it's a way of life. So, if yoorkake that part of your
life for something else, then you're unstable, thaum start doing things
that are questionable or you shouldn't be doirgjust simple, and
Islam is meant to make life easier. Try and thihk that way.

Source: Abbas

Take advantage of your time; take advantage of time&. One thing
that the Arabs say, [and] it's a proverb, "Tim&kis a sword, if you

don’t cut it, it will cut you." Time is of the essce; take advantage of
your time. Respect your teachers and your eld&pply the Islamic
principles and teachings, and don’t just makeabtltical, make it
practical. Live Islam; don't learn it. There'diierence. Islam is a way
of life; it's not something you just read in theoks, it's something you
actually practice. It's something you get rewarded

Maintain very good relationships with your friendsth your
classmates, with your teachers, with your friepdsents. Be merciful to
one another. We competed a lot, but we neverauh ether down; we
never put each other down and said, "Oh, you gmirsgplace, you got
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third place." No, we always said, Alhamdulillahhamdulillah — Oh,
congratulations.” We all high-fived each othen, Be merciful to each
other. [Prophet Muhammad (SAWS) said], “Be mercituthat which is
in the earth, and the one above the heavens witidreiful towards you"
((At-Tabarani and Al-Hakim with a Sahih chain) sstjbe merciful
towards whatever you do, whoever you engage v merciful to

your soul,..to your desires, to that which is géadyou, to the
betterment of yourself, and your family, and societ

Know that you're more than just a regular studéati're Muslim, a
student living in America, and that puts itself (] in a different
context, and that you are an example. No mattethén you like it or
not, when you leave here and you're wearing a Jyjab are viewed as a
Muslim sister. So whatever actions you do are gtinbe attributed to
Islam ignorantly or with knowledge; it does not teat Look at yourself
as an ambassador. That's the message that wagsatle to us, "You
are ambassadors of Islam.” If you view yourseld atudent, as a
scholar, as an ambassador, your educational expeneill be very
enriched. You're going to enjoy it and you're goio love it,
insha’Allah.

Of course, fear Allah, subhana wa taala, that's#thadvice. Fear Allah
and Allah will teach you. At Islamic school, whemu're learning about
the context of paradise, the context of hell fivbat it presents, sins and
good deeds, rewards and actions, and the peoplddigood deeds, and
their history and their lives. It's not a weirdgoilomenon to see yourself
learning more because you're fearing Allah mord, ld@ becomes so
much easier to you. That would be my advice in&heah.



Appendix C
Participants’ Advice to Parents
Source: Noorah

I’'m around a lot of Muslim Somalians or Muslim Sdinparents at least,
| could say for Muslim Somali parents but | thinlaybe in general, [for]
Muslim Americans, their parents don’tdon’t understand or especially
for the ones who didn’t really grow up here and/tbeme from their
countries. They don't really get it when their chis going through so
many phases and | think they don’t understand hana i is sometimes
because you're around a lot of temptation.

When you're back home you’re kind of reminded aalobut what to do
when you're around people, your own people whaaateast fairly
strong Muslims and do pray and you hear the igdshanfic call to
prayer] in the streets and everybody goes to [iragrybody stops what
they’re doing and everybody leaves shops just tprgg. You hear the
igama everywhere. It's like a world. You're aroumavhole world of
Muslims and Islam is like in the streets. You ceel it when you're at
home and then here it’s just a totally differentrido

You're around other young people your age who afdurslim. You
want to do the things that they’re doing or youdree friends with
them. You forget to pray or you want to hang ouhwiour friends, you
want to go to public school because it's cool @risetter than going to
an Islamic school. You're struggling with readingr@n everyday or at
least for a little bit or memorizing the Quran dyre not going to a
Quran school, either a Quran school or an Islachoasl where they do
it.

| think | would like parents to know because itsotdifferent worlds
from where they came from. The world here in Amgereverybody’s
trying to live the American dream is what they ¢all guess get a good
education and a lot of students want to live theleltollege experience.

Everybody has a different interpretation for aegéd life or a college
experience. Living in dorms, having fun. At leasteverybody wants ...
| mean a lot of students may want to live up tartbeher non-Muslim
friends. They want to fit in | guess especiallyhe society now and the
economy. Everyone wants to fit in so a lot of peogbuld do whatever
they can to fit in. A lot of students or a lot afung Muslim Americans
they lose their way sometimes completely or somegifor at least a
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short amount of time when their brains are stiltaleping, they’re still
pretty young, they’re not mature yet.

A lot of parents don’t understand it because thdw'tlive it so they
don’t know how hard it is or the hardships thatam@und them. | mean,
at least some parents do know. A lot of parentshdgter will
understand at least when they have an only cl&pnly child grows up
and they kind of live that life. Their younger sifgjs are now living that
life, they can explain to their parents like nowesmy siblings do
things.

Me and my siblings, the way we grew up are differéhey’re more
open, more outgoing, they got into trouble morenthdid but | can
explain it to my mom more. Almost a lot of the tisre only child is
closer to their parents so when their youngerrsgsliare going through
things they can explain it to their parents b gbod for them to know
from day one so they don’t struggle with the fose or the second one.
They don’t understand what they're going througt &is a lot of times
because they didn't live it.

| think | would say, try to understand that Amerisaifferent; it's very
different. You don’t hear the igama from the stsediey have a lot of
distractions, social networking, friends that ao@+Muslims. Other
temptations, movies, videogames, music, thered afltemptation
around them and | would like parents to just knbat it's harder for
them especially with their brains developing likeaid. They're still
growing up.

| would just say maybe try to understand or attldasould say, put a
good Muslim surrounding around them [your childrbai put an
Islamic sense into your home. Try to get them i gan into an Islamic
program or Islamic school. Try to get Islam arotimein because if you
just let them live in a public school and then thest come home and
they just do school work and they leave the hogsénathey’re not
really seeing it.

Pray together when they're at home, have a comeslamight, pray
together. If you see the family praying togethehihk the family is a
big impact when you're growing up. Get them, esalgcin Ramadan,
get them involved in fasting and Quran conteshatnhasjid. Have them
around Muslim friends also. Muslim friends helpa |



119

Source: Ibtisam

You have to remember that it's hard for us. And keow, maybe things
were different at your time and when you, parenésvgup overseas...
being Muslim was the norm.

| think one thing that's missing is that parentsxdbset the foundation.
They don't... they send their kids just to leam ltasics, but you're not
setting that platform. It's like trying to buildn@use. You don't start with
pillars, you don't start with the windows, you datart with the curtains.
You have to make sure that there is a foundatiorth&n, when your
kids go to Islamic school, the teachers, theirigoto build those walls, to
build those pillars, to put the windows in. Buydu don't have
foundation, the whole thing is going to collapse®they're not in this
environment anymore.

...You have to have that base, meaning you havestol iim them those
values and you have to tell them why those valuesnaportant. Don't
just say, "You do this, this and this and you ddno'this, this and this at
school; khalus [Arabic term meaning “that’s it;ifihed”]! You have to
tell the why you don't do that, what's going to p&p if you do it. You
have to, have to, have to tell them that. Andnkht's just building
awareness. And in the community, not just [in tis&gmic school, in the
community there are so many talks that are jusidathat you don't talk
about. [Things] Like sex, drugs, dating, alcohdiat stuff you don't talk
about it.

In the community, no one talks about it. You're sigpposed to talk
about that. That’s it. So then you have these kids,know they see in
the media, the TVs and movies, which it's horr{el@phasis],
nowadays. TV shows and the movies that are comihgts horrible
[emphasis]. That's what they have. So they sdetiththey think,
"okay, well look at what everybody's doing." Ancththey go to public
school and they see everybody is really doing'st not just Hollywood.
And | think one of the biggest thing is, just youwokv, you have to tell
them, yes, this is wrong, yes, this is right, bagvemphasis] it's right,
why it's wrong, what's going to happen if you dantd the biggest thing
| think that's a problem is that, they don't listen

I've had so many friends who are like, "Oh my Ggul talk to your
dad? Like oh my God, | can't even talk to my mondad." And it
makes it sad because they don't have that suppeytre going to go
somewhere else. They don't have that acceptaregrdiyoing to go
somewhere else. If they don't understand why, teging to go
somewhere else to try to figure it out.



Source: Daoud

| was just thinking that parents need to understhadsociety first before
they understand their children. When they [Musliouth] go out there,
there's going to be things that are going to bevthrat their children that
may impact them negatively. But with the correatienrstanding the
parents can give the children it may be interceptesitively and
switched around and used towards them insteadavfistghem by
allowing them to either shun that which is badinféeeing good even
though it might not be something religious. It ntigle something that is
of good quality or character they need to learn hmaccept it.

Source: Ayesha

Well, I think, the majority of Muslim students nawe second
generation, and a lot of our parents they didn’dbgbfrom this country
and they don’t necessarily understand what it's likthis specific issue.
Yeah, they went through a lot of the same things we did but it's a
different time; It's a different situation. Pushiggur kids academically,
it seems to be a very integral component of mostluparents. There
are parents that don’t care. As long as you getlgpades, they don'’t
really care what else you do. There’s more to wbuld than good
grades and you need to recognize that.

You also need to recognize that they are facingaoy challenges. It's
hard to be an adult and deal with peer pressurelealdwith challenges

in the greater environment. As a kid, it’s a lotde. Just be recognizing

that and talking to your kids and really tryinguaderstand them. Lead
by example and don’t tell them to do something ttwatre not doing
yourself. | think that’s critical because | haviefrds whose parents tell
them to do one thing but they [parents] don't fallgthe Islamic
teachings themselves] and [so their kids] they tloeally listen in the
end. [They don't listen to their parents becausd]s like they don’t see
an example to follow. | actually had a friend wibtdtme like my dad
specifically told me, do as | say and not as ISle’s like, “Why would

| do that?” If you're not doing yourself, why shdulbother?

[It's hard] because what you’re surrounded by istiyo... like the
culture and the peer pressure, it's not IslamiaiMmop culture, the
things that influence kids nowadays, it's not ..like at any time or any
body, it's doesn’t generally follow the lines ofdm. When everybody
else around you is doing it, whatever like relasiops, premarital sex...
like drinking, it's very prevalent. It's very widglccepted into society.
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Choosing not to do it, it's hard. It's not easy. Matter who you are, if
you’re the only person, if you're the only Muslimthat environment
and you're the only one not doing it, it's not ea¥gpu’re even faced
with that as an adult in the working world, whatewe@hristmas party or
whatever social event, like networking, what ddesvolve? It's always
over drinks or it's always at a bar or happy houwe can’t always do
that and it's hard for us [even as] an adult.

It's even harder when you're a kid... You want tatjfitsin, you want to
be accepted, you want people to like you and Psyrgrst telling your
kids not to do it and just locking them up at haane not letting them do
anything else, that’s not going to fix anything. #hthey’re 18 years old
and in college they can do whatever they want. Taaot going to
always be under your roof...Many of them [Muslinuttg when they do
get out and get their freedom... they're going toleseit.

Source: Alia

[Sometimes parents] They tell you "don't talk togé students, or don't
go by these kids." But it is inevitable | am gotogace all kinds of
students and from all different backgrounds ananltcstay with my
mom; she wants us home and she would drop us sifretol and pick
us up. It was almost like a little bubble and jusin not always in that
bubble. I am in school and | am with other studamts they are going to
be my friends. Even those kids that are doingliregs that | don't
approve of. | am going to interact with them beesiley will be my
classmates and maybe we will do a project togetheraybe | will see
them around campus or they will be friends withi@nfd and so | will be
interacting with people of all sorts of backgrounds

| think being in that bubble at home kept me awaynfa lot of the
social pressures that other students were goiogigi, but for students
that are interacting with them for a longer timei@e you can get
sucked in and you can maybe feel peer pressureyoamclassmates
and so | want parents to know that we are kindonfigjthrough a whole
range of stuff. It is not just developing beingad Muslim but it also
how do | find my place among my peers? And how auihg to defend
that identity? So it is not just kind of somethpegysonal | am dealing
with but it is also how am | addressing it amoraber people? And so |
think maybe that aspect parents don't realize.

They feel like "Oh, if you are a good Muslim, thekind of it." But it is
not just that aspect it is also "How am | goingytoout into society and
be that person?" When you are facing so many pe¢batearen't
religious at all and so they can't understand east with some students
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they would go to church a lot and so you'd...I'd éffenore kind of a
sense of closeness with them because at leaskitiebjelt...like what it
meant to be attached to something.. to a religma,faith. And a lot of
students aren't just religious at all and so ewsing that you are
religious or that you're close to a believe systdmt is difficult and |
think maybe parents don't understand that at ataBse they grew up in
a Muslim society and that wasn't even an issue.rééisehere it is.. It is
just not just being a Muslim but it is being retigs at all | think you
have to defend when you are at school and | tharkngs don't
understand that.

Source: Ishaq

| would like the parents to know first of all that.you really want to
raise your kids and have them turn out to be riginde..if you really
want your kids to succeed theiit's best to] put them into a society
where Islam is practiced. And if you can’t do ttian | would you
advise you to make sure that your kids go to Istasohools. Even if the
school is not better than another [public] sch&eép them in Islamic
schools and only allow them to hang out with Muslim

Source: Hassan

It's not easy. | mean, sometimes [parents] th@y&tetoo strict to their
children, which makes them hate religion. | notitieat with a lot of
youth. Their parents, their whole life, have beermihg them to live an
Islamic life. They've been forcing them to do theng a certain way.
Some girls, their parents force them to wear thalHand then [the girls]
they're taking it off when they get to the universiust kind of...[try] to
understand that there's a huge clash. Just begausehildren are one
way in front of you at your house, it doesn't méaat's how they are
when they're outside. They could be doing a ladifférent things. Just
kind of be supporting to your children and shownthtbat you confide
[trust] in them and that you know that they're msgpble and let them
kind of do things. Don't just let [them be too] $&o Just still monitor
them. Make sure that they at least pray and dbaff't really be too
strong with your children to the point that youlwilake them hate
following the religion.

How can they [parents] be supportive? Put yourdecéii in youth
groups. You help them go to [them]... The childnehen they're young,
[for example] me, myself, | mean, when | came duhe Islamic
school, | didn't really know the events that weoég on in our
community. | didn't know about the youth camps. péyents kind of
found that out for me. That was what | meant atiual support and let
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them look for ways to keep them busy. | would d&t's the best thing.
Also another meaning of support from parents wdnggust to let your

children constantly know they're good children arsd remind them of
Allah and such; and support [them] religiouslyjgiglus wise.

Source: Amir

Parents — we need a lot of work on parents | thimkqy opinion. They
need to understand that their kids are going tiabiag like literally like
a tidal wave pulling them back and forth, and ewday’s a little bit of a
struggle. You have to be patient with them, but fiave to find a
balance between controlling your kid’s life andited them go free,
because a lot of times | notice that parents arenanside of the extreme,
they're not finding the middle ground. The probleiith that is when
you’re just controlling a kid and saying “no, yoe'only going to hang
out with these kids” or “no, not going to ...”, besauet’s say the kid
didn’t have a group of Muslim friends to hang outhyand a kid needs
friends, he needs his social network, he needgshirknew a couple of
kids that their parents tried to completely cunthaff almost from
society — they didn’t have any friends in high sahar anything like
that, because their parents didn’'t want them te@laay friends. | think
that's extreme, because a kid needs to be a kitedws to grow, he
needs to learn on his own.

But on the other side, you can’t completely leithieee to society,
because it's a jungle out there (Laugh). | thiokne of the parents are a
little naive, and they think that just becausertkel acts a certain way in
front of them, that that's how they act out in therld, and it’s far from

it most of the time — the way you act in front @iuy parents is night and
day different than the way you act. Even me, theeway | act in front
of my friends, obviously, it will be different fromith the parents. But
with other kids, kids that are hanging out with fidaslims, um | think
the parents almost take it for granted that whew there growing up as
a child, they didn’t have certain temptations tttatdren have now, so
they feel that it's not that big of a deal.

But | feel like they need to understand that tleeestruggles, and if
their kid doesn’t have those [righteous Muslimégfrils to turn to, they
need to be their friend. They need to be the oatstlsonstantly talking
to them and having these conversations about whgoaeertain things,
or why this, because | can imagine the kid thatsner — if | didn’t have
the friends | had, who would you turn to? You n&eturn to your
parents.
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The naivety...of parent sometimes, it is surprisiingjow some parents,
they would send their kids to Duxies, [Somali] @ait schools on
weekends, or Islamic schools on a weekend, anddhienk that would
be enough. But I'd remember of like — not the wadnsw to describe
the kids — some of the kids that were doing sonteé@ivorst things -
because kids aren’t bad these days, they're jiesttaf]l by the society -
were kids that were going to weekend schools, orggm Qur’an
schools and memorized five, six, seven Juz [sesfiohthe Qur'an, and
| think their parent’s felt like just sending théma school or sending
them to a weekend school, that would raise theidien for them. But
it won’t. You need to raise your children.

The reason | gravitated towards the friends | das Wwecause the values
that my parents gave, the values that Islamic dajence, were values
that made us attracted to each other as the frigvadisve were. But if
you don'’t instill those values in your childrenvihavill they know who
the right friends are?

You have to find a balance with [what] the paretdasvith their kids
between controlling every aspect of their life, bl#o knowing what
your kids are up to. Because even like with meragdrother, the way
we were, like | said, they pretty much let us dawve wanted, we were
able to do it because they trusted us, but we alsreconstantly talking
to them and telling us about our experiencesnglihem about what did
you do today? How was school? | know some kids'tweant to talk to
their parents about the things they’re doing, betwere fine with

talking with them about it. It never even crossed mind to lie to our
parents about what we were doing and things we wete, because we
weren't doing anything bad really, per se.

So it’s tough, because you could talk to your ladd then they could lie
to you, so how are you going to find out what theyeally doing? |
don’t know — that’s kind of scary even thinkingray/self as a parent.
How are you going to know what your kids are doir{g@st] don’t be
too naive, | would say to parents. You can't b&veayou can't just
assume that your kid is not going to do certainghijust because he’s
your kid. Because there are kids that are doing things that theiepisr
would not be proud of, and I think [it's] becaukeit parents just
assumed that they wouldn’t be doing it.

A lot of parents don’t know what their kids aretopand that'’s
dangerous. It's tough on these immigrant pareatabbse they don’t
really know what’'s going on in the world, they dokhow the troubles
their kids are facing. But | mean it’s their jofmu’ve got a kid, you
have to look into it, you have to understand whayte doing. Like |
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remember when MySpace came out and stuff, | wasigely shocked
at what Muslim kids were doing on there, and tpairents had not even
the slightest clue — not even the slightest cluepleasis], they were so
far behind the game, you don’t even know wherddd.s

...For example, | didn’'t have Facebook for the longiese, and | don’t
know if my mum didn’t [either] for the longest timleut then when | got
it, | only added Muslims. But what | saw with otheéds my age weren’t
just adding Muslims, they were adding like a mitlipeople. | would
think as a parent, it wouldn’t be too much to asknkid “who are you
friends on MySpace or Facebook?” | know that spexaple would
think that’s an invasion of privacy, but | feel tisgpecifically [certain
parents in the community] they need to know whar tkids are hanging
out with, even if that means asking them like ‘Wagd you doing
online? Where are you going?’ — especially if theyoung kids. That'’s
something | guess you would say, most of this dtaff to be done when
they’re younger, because when they're older theystart to rebel. |
feel like [with] a 5th/6th grader, you need to betop of them when
they're young, so that when they’re older, you tast them to make the
right decisions.

| think... the parents need to stay active in their childrbwés. Say you
send them off to high school; | honestly thinkevolves around [being
active in your child’s life at] a young age. Hknost too late once they
reach a certain age. It's not too late, but ittoat too late. There's only
so much you could do for your 18/19 year old kithihk, because at
that point, for the most part, they've [become]aedl into who they're
going to be for the rest of their life. So | woukdnk the advice to
parents is you have to start early, you have tmsad them with good
friends early, you have to make sure that the bajiool you're sending
them to has Muslim friends that they can hang atlt,because a lot of
the parents get caught up in rankings and thisokRhis SAT thing or
this [GPA] average. But it's like ‘Oh right, yealgu're worried about
your kid's education, but what about who's he gtanigang out

with?’ You're just sending them to the lion's d@th no teammates
with him...

I'll use for example my parents. They were activelgiscussion with
other parents of [my] little brother and sisterisrids, on asking them
"where are you going to send your kids to schod\dtl even if that
means moving, even if that means something ... kthisworth it, |
think it's worth it to go to a little trouble soathwhen your kids are
growing, when their molding into becoming who theygoing to be for
the rest of their life, they're surrounded with thgt people. So | think
the advice that | can have for parents is [that] §go what | guess my
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parents did [which was] surround your kids with tight kids at a young
age. So, surround your kids with the right frieatithe right age.

Again, my advice to parents: don't be naive! Trynjoest to find a
balance, because it's impossible to find that petfalance between too
much and too little, as far as what you're doingHjwour kids [and]
how much on top of them [you are]. But I thinka@struggle to find that
balance. [However,] as long as you're trying tay's@almost going to be
on the right path. It's almost like Islam, youiever going to be perfect,
but it's the struggle to please Allah that pled$i@s. Obviously you're
going to make mistakes with your children, you'oeng to make
mistakes, but as long as you're trying your begnd your best to
surround them with the right environment...[just] yigur best to know
what they're doing, but without [being] overly ingdag ...

Source: Nuha

Just because we’re Muslim, we’re not immune tota.loVe're not
immune to a lot of things that regular American tyoexperience. Like,
| know a lot of Muslim kids who have cut themselvaessdone drugs, or
had boyfriends and girlfriends, or done a hosttbhéothings ...or who
are experiencing depression. So, parents neelly try to understand
their kids and to be more open with their kids dlalLthese things.
Because if you try to ignore it or if you try togpend like your child,
because they're Muslim or because you brought tinetthe way you
brought them up, is not plagued by a lot of thésegs, then that’s just
plain denial. If parents aren’t open and understandnd willing to
listen to their kids and what they have to sayntteir children are
going to go somewhere else to be heard and toaghiice from... So,
would you rather have your children look up to ywdook up to
someone who you might not necessarily agree witkiamt your
children associated with?

[Also,] Parents need to pick and choose their &mtfror example, |
know a girl whose parents kept bugging her abottvaaring colorful
clothing. She dresses modestly and wears hijalihggtkept telling her
wearing colors is haram [forbidden in Islam] andttéhe should only
wear black, grey and brown. These issues are mudriant. It is much
more important that your child dresses modestlyteaglgood manners
than that they don't wear colors. Parents need\s@ their children to
keep good company, and must practice what theycpré&hildren do
not learn from hypocrites. Be open with your cheldiand learn to admit
when you are wrong, or have made a mistake. Yoildren will
appreciate you more and learn to do the same. Dretyoon your
children to do everything for you. They have theim lives and must
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live them to the fullest. Don't [discourage] pustuychildren away from
becoming imams/religious leaders if they have diniaf to it.
Encourage them to memorize and read Quran. Take thiéhe mosque.
Attend classes with them. Take them to classesywithwhen they are
young. Surround yourself with the good so they witl. Don't let your
children watch television or play video games, etfeugh it'll give you
a break. They can get sucked in very easily.

Source: Sayyid

| feel a lot of parents, they think that institutsband programs are going
to raise their kids and they don't...They'll sendrtkils to Islamic
school and say, "My kids are going to be rais€d mean, "The Islamic
school is going to raise my kids." All the teachéhgy tend to try to
raise your kids. Ultimately, I've seen a lot ofithey'll go [to Islamic
school] K through 8th grade, the same experietzal They'll go
through Islamic school and then they'll go throbgih school. They'll
forget everything they've learned because theermiarthey thought, just
that one period of their life, was going to raiserh or one institution
was going to raise them. Whereas, Islamic teactiags to be
constantly reinforced by their parents. Their ptsédrave to be
constantly checking them on, what activities theegingaged in when
they go into high school or public school. If thdkare already in public
school, then the parents have to make [even mtwd]ef. | mean,
throughout the whole experience, the parents haweake an effort
themselves.

One of my brothers is an administrator at a moskHeaesays some
parents will just drop their kids off and say likiely kids, they don't
know how to pray. Teach them how to pray’. Then gsk the parents,
‘Do you know how to pray?’ and they'll be like, ‘Wany parents used
to do it a long time ago but | never did it'" Jugspecting an institution to
raise your kid is not a good plan for parentsjikhl think Islam should
be part of the parenting process at all times.tAt@eople think just
being a parent is just providing for your kids amhding them wherever
they need to go. That has to come with reinforcdrfrem the parents
themselves.

Source: Rashid

Parents... try and understand the culture and therggons. The
generations are also evolving, so just try and tstded what appeals to
the [youth], or if they're children at the time, atlthey look forward to,
what is hindering them from doing different thin§er my parents, it
was completely different; things that held themkoacpushed them
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forward. Like, | have a relative that I'm trying hang out with to help
him come back to the religion a little bit more. tiges some stuff he
shouldn't be doing, so my parents always tell ifeu’know, have you
talked to him yet? Have you told him he shoulda'dbing this stuff?"
I'm like, "That's not how it works. You have towsly build a
relationship,” because | haven't hung out with telative for a while.
Just recently, we've been hanging out like evergkie build that
relationship so that it can come naturally, wherga'se not trying to
force our opinions onto him; where we can lead)aneple, basically.
It's already ... in my opinion ... starting to taiéect. It's just different
the way ...[parents sometimes approach thingdereiht approaches and
different culture. That's basically it, just trydannderstand the cultures.

Source: Abbas

| would say there's a moment where the culturattpres of certain
Muslim countries of discipline may not be appli@abhd that there's
times where a father ought to defend his son, &enaught to defend
her daughter, to understand the context of whiely'ta living in.

You cannot expect your child to certainly adherertonaintain a lot of
the Islamic principles or identity because theeefarces outside their
nature that will be of influence now, within youwo home. That's on
the television, that's Facebook, that's Twitteg gocial media; it's the
Internet. | think the level of engagement now, 'yelgiven cell phones,
you've given them iPads, so the level of engagement has to be
much, much different.

There has to be a paradigm shift in the way paremgsge their students.
It's not like your daughter's going to go away $n&dh a guy on a date;
no, they're going to be friends on Facebook. Tegoys are] not

going to call your home phone; they're going to¢edr phone, so there
has to be a different level of engagement; thesathide a different level
of engagement. The fitna [temptation] is larged ao that makes us
have to really rethink and retool the methodolagyhich we parent.
That harsh stick sometimes is not going to workats the one thing.

| think the rest in general is just to understarinthey're going
through. It's important to that sister when shearing her hijab if she's
going to a school where the population is 10 [Muslonly], you know?
The support of your son, if he's going to schoal he's fasting, you
know? [ think that needs to be re-looked at. nisi/7, you know?
Make them busy with Islam, weekend school, Satusdéwpol, Sunday
school, Islamic tournaments, basketball, footlwainps, however you
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environment in a certain way.

| always tell Somali parents — they would shunhaytwould yell at us,
‘Don’t kick it with this guy, don’t be around thisoy. He's such a bad
boy'. [l would tell them] No, bring this bad bogtd your house. Make
sure that he eats with your son or daughter, righitten make sure that
they — you sort of put them in an environment whbeg/'re actually
together. If you want to take them out, take tlmemtogether and say,
"Here's $50, guys, go out and eat, I'm going t& gamu up by 9:00." |
think once you do that, that total engagement isggto change. You
can grab that person by their hand and you says'ighhe fun in
Islamic context. Go." That's different than, ‘Gm, stop, stop, stop’
[and trying to isolate them.] You can't work in sgdbrackets, because
that forces — human nature is rebellious by natoreetimes; humans
are rebellious by nature - that forces the pergorthink] ‘Okay, | want
to kick it with this guy’. | think the engagememds to be different
because that kid is going to be your children'gaur friend, regardless,
so you might as well go ahead and engage thendliffieaent way.

| think engagement has to go away from just our ohitdren to other
children, to other children as well, Muslim and fdnoslim; Muslim and
non-Muslim neighbors, colleagues, team players,evbg or whichever
sport they're connected to. That's dawa opportu@ihe thing, growing
up, my parents weren't all that open with us plgyivith non-Muslims
until they met some kids and they were really godtey were like,
‘Oh, wow, this kid...he has very good manners. Why don’t you be
around him'? I'm like, ‘Pops, there's no Muslimdike a 50-mile radius
right now. This is the only friend | have'.

You have to have a social life, so you might ad et it in a context,
‘Ok, guys, you want to go to In And Out? Come @t'slgo. Here's $10,
go to the movies’ you know? Then the level of gyegaent becomes a
little bit different. | think we need to do that.
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Appendix D
Participants’ Advice to Teachers
Islamic School Teachers

Source: Muhammad

In terms of teachers in the Islamic school, | thirlakes a certain
amount of knowledge. | think that just Muslims engral in America,
we really just got to try to do what we read ahauhe Qur'an and read
about in the Sunnah [sayings and actions of thphH&tMuhammad
(PBUH)], without our own opinions on stuff. | woujdst say that for the
teachers, just like everybody else, just like taeepts and everybody, we
really got to try to see what this Deen [way o#]ifis really asking us to
do, which | believe is just pure submission towhk of Allah and never
putting our own will above the will of Allah. Ondkat happens then
parents will understand what they need to impathéir children, and
teachers will understand how they need to providekhowledge that
they have been given in a proper way.

Source: Noorah

| think specific to Muslim teachers, | think we csiill use their help.
Even if we're not around them, even if we graduatekink we could
still use their help, still have a bond with theYiou know, it would help
still having a bond with them. | think both peopdéudents and teachers]
need to reach out if they want to bond. If a Musditmdent who
graduated wants to have a better basis of Islagndiheuld reach out
first to their Muslim teachers, be around them mbeemore engaged,
maybe come back to the Islamic school and helplbtitey have time,
definitely reach out to the teachers and if thecheout to the teachers,
the teachers maybe, whenever they come across bigeom check with
them. Kind of like a second mother. [Just to make shat] they're
basically on the right path or at least a good patdemically and also
religiously.

Source: Ibtisam

Hmm, | think for the non-Muslim teachers, [| wouikle for them to
know] that it's hard. And even for the Muslim teaxd) the Islamic
school teachers, it's hard for us. It's hard, wilieine in this world that
sees Muslims as bad. And it's not like we canlplestd in the crowd.
You know, we have our scarves and our religiouthatg that make us
noticeable.
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...it's hard but - I think [this advice is] mainly wdowards Islamic
school teachers - but we're trying. And I've seéot af times where, it's
just like [the teachers] they'll see their kidsifrthe Islamic school on
the weekends and they're totally different. And/hbe so mad at them
and they'll yell at them, ‘What are you doing? Ldakv you're dressed!
| thought you were Muslim, this and this, look hgau were in Islamic
school, why are you like this now?’ And | thinkghs not just for
teachers, for parents too. You have to remembeitth&ard for us. And
you know, maybe things were different at your tiamel when you,
parents grew up overseas... being Muslim was the norm

Source: Daoud

In an Islamic school setting | would say that tftepchers] would need
to be strict yet at the same time not really hangheir approach when it
comes to educating the students on what is rigthtverat is wrong. I'm
not sure whether they do it or not but for me | that when it comes to
correcting somebody you have to first understand thiey are and what
they do. Get a feel for their personality and thea an approach that is
inviting to them to actually change what is wronghem to what is
good. | feel that sometimes one might think thatyoKine this is a
religious value it needs to be inculcated and knmg to do whatever it
takes to get it inculcated but sometimes that cbeldnore hurtful than it
is calming and inviting. It needs to be understoorectly both the
advice and the person that you're giving it to.

Source: Ayesha

Don’t be judgmental and be open to listening torygiudents... don’t be
their parent, try to be their friend and guide thdimrough my
experience, | feel like some teachers might trigea little bit too
involved in student situations like their interacts with each other [or]
within the class. Islamic schools are very smallimmments.
Everybody knows each other, everybody knows eveatylsdusiness. |
felt like they [teachers]were trying to be involviedthe relationships
with [our] classmates or [our] friends and | dathink that’s helpful.
You should be there when they need you. They sheeldcomfortable
coming to you when they need help but if you keefpifg in, that's not
helpful.

If you pressure them too much they’re not goingttok with it. Kids are
going to end up making their own decisions. It ahefseon their
environment, it depends on their situation, andetfage a lot of kids that
in Islamic school they were fine and then lateytbleose to go a
different route. | don’t know [why]. Everybody'ddi is different;
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everybody’s situation is different. It just migha\e been easier to.l..
guess blend in or go with the flow rather than rramng your Muslim
identity. If you don’t provide students with thepgort that they need,
the foundation, then | don’t think it's going tockt

| think just leading by example.it's very important. I've been in
schools where teachers, even they didn't pracoessarily what they
preached. It's pretty obvious. You see them in sthad they're one
way and then you see them outside, they're diftei@efinitely leading
by example I think is the number one thing that gan do because there
are people that I respect to this day through g school
experience and then there are people that | degfiact as much. It's
different, every teacher is different, every scheajoing to have many
different teachers so you can’t always predictantwl who is around
you or teaches you but | think just leading by egland just being
very open to listening to what your students havsaty and not judging
them.

Source: Ishaq

As for Muslim teachers, I guess | would like thesrkhow it's

actually... it's probablywery essentialo know what kind of society that
these kids live in and what kind of stuff they'r&wally going through
because you have to know what kind of pressurdstibg’re facing.
Like what [are you going to do]...? How are you goiadry to do your
best to impact this kid. after the help of Allah.?2 It's very difficult
actually. It takes a very strong personality with just speech but
action, it takes a very strong personality to tokicls in this
society..But for Muslim teachers, it takes a very [strongtgpnality
that’s equipped with action in order to do that.

Source: Hassan

[Once | saw one of the teachers from the locahigtaschool and] she
said, ‘Masha'Allah, you've grown!” and all of thBhe [asked] me
religious advice, "What can we do differently aadeers?" | told her,
‘Never give up on your students’. Sometimes thestvones, the most
troubling ones are the ones that prosper and betierleaders in
society. As a teacher, just know that studentg;tadiving in America
and, yes, you guys are teaching them about Istaey;re in an Islamic
setting but when they go home, when they go out thigir friends,
they're not always in that setting. Just be patitit your students. |
mean, you're taking the responsibility of beingacher. Understand
your responsibility and don't just give up on stuideDon't call them
bad things because they're hyper or don't sayhlegtre bad Muslims
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and stuff. Just always support your students awni@rstand that there is
a major clash going on in their lives. It's reallyt that easy.

Some students are in confusion. They see an Isliestyle and they
see a non-Islamic one when they're not in the Isl@achool setting,
when they're out with friends. | mean, just the tiwgortant thing is for
teachers to suppaatl the youth that they're teaching and not let anyone
of them down. | mean, back in the Islamic schookéd to be at the
principal's office almost everyday. That's my natdmwas just very
hyper. Had a couple of friends that we were kindaihg things
together. | mean, I've been called a bad childstaff. It kind of still
sticks in my head.Kind of that was the feeling | would get from
teachers. You know what I'm saying? Because | ditse a lot of
problems. There's also one of the leaders in thanhtunity, that called
me a bad child and stuff like that. When | got ighhschool, | kind of
wanted to prove everybody wrong. Sometimes, therdat), they want
to kind of prove everybody wrong. | mean, | wasyeyper and because
of that, | would get in trouble sometimes. Did th#ect the person |
became? Well, it taught me lessons. Just the nuam®ething is just for
teachers to understand that all kids are diffeaewtthey develop
differently. Some kids have a lot of energy andrgnger and might
cause problems when they're kids doesn't reallynrttezy're going to
cause problems their whole life. Just be patiett e children and just
always be reinforcing to them and just always affio them that they're
good Muslims. That's it. Just never give up on penrson. You don't
want a child to feel like you gave up on them.

Source: Alia

Other than [in] Islamic school, | didn't have anydfim teachers.l.
think the only Muslim teachers | had grew up irfetént countries and
so [my advice] for them is to just be aware thad just a different
environment than maybe what they grew up with.d Athink they
definitely understand you know what teenagers goutgh and anywhere
it's the same... but just know that the context isreeh different and
we are not always surrounded by Muslims and satquatso be that
person we can turn to when maybe the strugglesshaire going
through are not necessarily Islamic, and to be ropen to saying, ‘I
know you did that, but it is okay, we can move mnf there’. So,
understanding the context of what it is like grogvirp here as opposed
to when they grew up in a Muslim country [is imazort].

[In high school]...most of my days | was not with Maoss. | was with
people who were not Muslim and their interest dredrtgoals were so
much different than mine in terms of they wantddhgy wanted to be
popular or they wanted to have a certain kind ieffils. | think luckily
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for me [because of] my family | was kind of keptawfrom that. |
would see it at school but | tried to keep my dis&afrom it and then
afterward | would go home and stay by myself. Biik for a lot of
the other students that are socializing with sttgldrat aren't Muslim, |
think for them to get sucked into kind of your ‘tgal American’,,.
Issues, it is just so easy because those are gend$ and those are the
people you are around. And so | think [it's alsgaortant] having
Muslim teachers that [can] give you guidance bsb &lan help if you do
slip, [knowing that they are] people you can twn t

| think [some students] are definitely going thrbwgpme of it in middle
school too [and even in] Islamic school as wethihk there were so
many students who thought what was going on in fisl@mic school]
was ‘uncool’ and then they wanted to go [do] thitigst were ‘cool’ or
maybe they did hang out with some friends; | dendw how social they
were outside of school.

Maybe [they had] older siblings or just [learneohgs] from family
friends and their neighborhood and stuff. And sank maybe they
wanted to emulate that as well. | think the teasthere [in Islamic
school] were really good at saying ‘you are gomdgice certain things
once you leave school. You are going to face aettangs within
society and just try and be strong and don't d¢\What they didn’t
address is].:Well, what if you do, do it? Who do | turn to iat does
happen’? [And what do | do then?] You know if | glo through that
struggle, ‘Who do | come to’? Maybe you would bebamassed to
tell them and so [l advise teachers] just to kihtlave a more open
mind that students are struggling with so manyedét aspects. And be
there to give advice and maybe not judge them.

Source: Amir

In Islamic school, | do wish the teachers triedhallenge the kids — |
don’t know if some of them would be ready for itlat young age, but
to start asking some of those questions, maybegitihg them thinking
in the right direction about why they’re a MuslirBecause a lot of
people nowadays, Islam’s just almost a culturethiregs we do, you're
going through the motions, it's robotic, you knoy@u don’t think about
it too much. And I think it's dangerous when thbink like that,
because the thought might eventually cross theidpat some point in
their life, why am | doing this? And if they're him the right
environment at the time, they might come up wittompletely different
answer than I did. So | wish teachers would chaketheir kids a little
more to think about why they’re doing certain tlingecause they need
to realise that at some point they’re not goingeédeaching this kid, and
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he’s going to be going to some different teachesame different
classroom or in some different setting, and he tmgi have you to
answer the questions, so he needs to come wittmniheers himself.

Source: Nuha

Being a Muslim American student is not always eadyst like people
with multiple identities ... and there are many otsieidents out there
with multiple identities - students are alwaystigyto figure out who
they are. 1think this quest for one’s identityeieen more present in this
generation of kids than it was in the last genenratif kids. Being

Muslim and American are not two mutually exclusigems, and one can
be both American and Muslim at the same time. Mukids in

America face the same struggles that a lot of dtlr face.

Source: Sayyid

Teachers in Islamic school they ... one thing thay, sort of, lacked in
was that they gave us a lot of Islamic knowledgethey ... either they
didn't have a lot of knowledge of what high schwak or just the public
school environment. They always prepared us fogththey read in
books, such as drinking alcohol or doing drugs thiatls not the main
struggle of a lot of kids. That comes later aftexytve lost their Muslim
identity. | think they need to focus on how to me® the Muslim
identity in a public school setting. One thingl Vfere a teacher in
Islamic school, | would tell them, "Find other Mimss on campus.” A
lot of people didn't ... they weren't told thathoaybe they didn't care and
they didn't network with other Muslims on campusd at of them,
[went on] their own separate paths.

| think just being part of a group helps a lotthéy can encourage that
[advice] among the people who are coming out @hgt school, [it
would be helpful]. I mean, you can have as mudmist knowledge as
you want but when you're confronted with publicemlhand the outside
world [full of] people who know nothing about Islamho have no
respect for the knowledge that you have, thentituggle is very
different than what they predicted for the studentey always told me,
‘Don't get into alcohol or drugs’ or ‘Don't try ttave a girlfriend or
something to fit in’, and that wasn't the strugigéaw. Among the people
that | saw that engaged in that activity, the fatstge for them was they
would have to find a group that they would identifigh. Then once they
identified with that group, then they would engagall kinds of
activities that they [the group members] engaged imat's what | would
encourage people from Islamic school [to know].
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Source: Rashid

I'd say understand the American culture. Ther&$ af teachers in the
Islamic school, at least when | was there, thatectnom other ... There's
a couple that came from different countries, sg #ied of understood
things from how it is in those countries. Like wheaching, they started
shouting at the students and stuff. There's bemuple of times that's
happened. The culture is different, so just try anderstand the culture,
and you could do a way better job.

Source: Abbas

For me, Alhamdulillah, I don't think | would be thean that | am today
if | was never exposed to Islamic school. Of ceuAlah plans things,
but | believe that had | not been exposed to amtyyears, only two
years of this [Islamic school], | would not be [wham today]...

| was at a point in 2006 where | was presidenhefMSA, | was leading
the youth group, the Sunday youth program, 65 kydsyself; there
was nobody else but myself. Everybody else hadhatmments and none
of the brothers decided to stay around with thgm, 65 kids by
myself on Sundays. Monday and Wednesday, | wahitega Quran
class here at the masjid, and Fridays | had a youtpram at [another]
Masijid, so | was doing [this] four days a weekaddition to being a
college student.

| don't think | would be able to serve in that capaor fill that void that
many of the Muslim youth needed to really be actind engaged, had |
not been exposed to loving Islam and serving Isldimat whole concept
was born and a seed was planted in me at Islarh@otc | think, when
they present the content and they understand thaanthat they could
have, | think that's one thing that | would saydless engagement.

| wish they [the teachers] could understand theaichghey had on me,
[in] just two years, Alhamdulillah [All praise isué to God], just two
years...You never know... There are people that gngwm Islamic
school [for years] that are doing life in prisoouyknow? [Then again,]
there are people that have been here [in the sé¢tioohly] one or two
years and just the way that they [the teachergh@eople,
subhan’Allah [Glory be to God] you never know wirapact it can
have. Insha’Allah [God willing], | wish that theyuld understand the
impact [they have]. | think that makes the job mengpyable.
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Public School Teachers
Source: Noorah

[My advice] overall to all teachers, | think, | widuvant them to know
... I's not easy. It isn’t easy. It would help, {fifey understood] it's not
easy being ... for me maybe ... | mean I'm Muslim SaraalSomali,
Muslim, American. | want them to know that but tHalso] know that a
lot of people are still trying and know that sone@ple are losing their
faith a little bit, kind of slipping because they’'not around a lot of
people to be on check with them.

| think overall non-Muslim teachers...they alreadywnat least a little
bit about Muslim students or at least a littledbbut Muslims or why
girls cover up. I'm pretty sure a lot of them kndvmean at least the
ones | have come across [do]. It's amazing for oneoime across
teachers who know even more than | expect. Likedgheher | was
telling you about; his name was Mr. . Hevika lot] and the
thing is that he doesn’t just know about ...

He’s a Christian so he doesn’t know just about sl He knows
about Jews, he knows about a lot and he wantsdw kmore. Once you
show that you want to know more to a Muslim stugdewéen any other
type of student whatever their background is tle=y ore belonging
into their classroom, belonging in the communityndo the university
or school. | would like them to know if they knowone and they show
that they know more, a lot of students tend to feefe comfortable in
[being] where they are.

| feel like if non-Muslim teachers or professorotinmore about
Muslims than we Muslims students expect and they #how that they
know more or they ask more questions or they [actje engaged
[students will be engaged also]. | mean | thin& itbt just about [being
engaged with] Muslim studentsl.feel like [this applies to] any type of
student from any type of background; if they [te&xsh are more
engaged or know more about their background andshew the student
that they know more about their background thasthdent would feel
more comfortable in where they are, more belongitmtheir classroom
or into their class.

As long as somebody knows that somebody can igentih them, at
least one person can identify what them, it kindhakes somebody’s
day. It doesn't really feel good being the onlyaasgt. Some people don’t
care but at some point | believe every individuahtg to know that
somebody can identify with them. So that if theynged to talk, at least
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the other person knows what they’re talking abaowtam expect how
they are feeling or can feel what they're feelihfigel like everybody
needs someone to identity with. | think when itis professor, when it's
the teacher who can identify with them, not eveantdy with them but
understand their background or understand thegaghat they're
going through, understand their day-to-day happmgnar problems; if
they can understand that and show the studentghénatio understand
and show the students that they do care, the dtwdmrid feel more
happy, more confident, more comfortable in the mment that they're
in.

Source: Ibtisam

| think for the non-Muslim teachers [l would likerfthem to know], that
it's hard. And even for the Muslim teachers, thanhsc school teachers,
[know that] it's hard for us. It's hard, when wefrehis world that sees
Muslims as bad. And it's not like we can just blémthe crowd. You
know, we have our scarves and our religious clgthimat make us
noticeable.

Source: Daoud

| would say that teachers should know that timeskard of rough for

us, having been given a bad image. Most of therbaglly know that but
they should understand too that we have certaivites, if you want to
call it, or rituals that we have to pursue througiiithe day and that these
would probably trump or be a higher a priority trearything else,
[especially] with regards to prayer. Taking car@pé's needs from a
religious standpoint... allows them to enhance tfaih not only from a
religious standpoint, but also from an academic
standpoint...Understanding your faith and your bslief the way you
can achieve in life anything. They [teachers] waubed to try and allow
the freedom of practicing belief there, whenevet whatever it maybe,
so [by doing] that it helps students to inculcateathey're teaching in a
way that [enhances] their profession.

Source: Ayesha

Muslim kids... going through high school or middle schodhey're
facing many different challenges, they're facingntity issues, they're
facing peer pressure, they're facing pressure fiwgir parents and it's
just like a multifaceted thing.

Just [try to build] more competent in ... the strigggthat Muslim kids
are going through, definitely talking to them anditjlistening to them
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without giving any judgment; | think that’s reallyjportant because it's
very easy to... like a lot of Muslim kids do...develaplual identity.
You can be one person to your family and the Mus¥onld and you can
be a completely different person [around your stpeers]. You can
wear masks and go in between. If you aren’t opeugin to talk to a
student, [or to] talk to an individual, they migidt open up to you and
you might never be able to help them.

| think just realize that our challenges are redlfferent from the
general American student population.

Source: Hassan

| mean, to tell you the truth, in high school, wever really expected
much from our teachers. There are a few teachats/tiu get close to
just because of the clubs that you're part of. @lera youth leadership
organization that | was part of. One of our Engtisichers was the head
of that organization so we got close to her. | mearfar as [advice t0]
high school teachers teachers, they should justrstahd that all the
youth are different and they think they think difetly based on their
religious backgrounds. Just kind of be open tofhat. Just kind of, |
would say, know your students in a sense. It's kindugh. Again, just
know your students and just understand differeigioms and different
ideologies.

Source: Alia

| think [it's important] for them to know that weochave a sense
that...we know that in society it is not necessaaitgepted to be a
Muslim. So it is always helpful to have that teacdtat, even if you
don't ask them to, comes up to you and says ‘itrang happens, feel
free to come to me’, or just shows that they uridesthat you do carry
that sense of unease and is willing to addressditee that supportive
person, whether you ask them to or not. Becausewlbbave those
feelings at times and so knowing that at leasteaehers support you...
[having] that adult there to support you... it isywaelpful.

Source: Amir

Teachers in high school and college, | do wish tleayized you [as a
Muslim student] almost have a second life that yeilgot to live.
Because what they see in front of them, most pewplddn’t even
realize the things we do on a daily basis: praier times, the fasting in
Ramadan. | wish they knew about some of thos@#hijist so they
could be a little more sensitive to the issues.
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Like for example, when you have to talk with theboat praying or
about fasting because it’'s relevant to the clasarsetting, | wish they
knew about it beforehand, because some of thent.dtiis amazing
how many of them don’t. | mean it was a form aldgue having to
explain things [to the teacher] like,

Student: ‘Well yeah, | have to pray at one o’clock’
Teacher: ‘Couldn’t you pray at 2:00°?
Student: ‘Well, | can, but it's better to pray abQ.’

The things you have to explain to them.wish they knew a little bit
more about the religion that over a billion peapl¢he world adhere to.
I’'m thinking, | guess, just more knowledge abow issues and more
knowledge about the current affairs. Teachers, tloa't have too much
of that in public schools, in high schools. Thallyedidn’t know a lot
about Islam, they really didn’t know a lot abouttae things, so | could
imagine if a kid feels alone, it would be hardarfion to explain certain
things he does. So if the teacher knew about ttiosgs, knew about
Islam, knew why he doesn’t drink or why he doegality or why he
doesn't ... then it would help. [Researcher adds,f@ybe even why he
does and how he feels conflicted because of chbiessmade that are
contrary to his religion’]. That’s right. | can agine a girl [struggling
with] wearing a hijab [head scarf] or not wearinfgijab, it might be
tough for them.

Source: Nuha

Being Muslim and American are not two mutually exstve terms, and
one can be both American and Muslim at the same. tiMuslim kids in
America face the same struggles that a lot of dtlt= face. Teachers
need to remember that Muslim children or youthli&eeany other
American children. They have problems at home, trexe peer
pressure to deal with and on top of that they lsv®ol to focus on.
Don't make their lives harder by berating them. 'Dloamiliate them in
front of the rest of the class and don't humilihiem, period. Understand
that they might be going through things that yoei@amaware of and to
be gentle and speak with humility and kindness.'QQqmatronize [them].
Don't think you understand Muslim children becayse know about
their culture(s), background(s) and religion. Ddmiy into orientalist
ideas. Don't think of Muslims and Muslim childremraonolithic, all
robots that think the same, practice in the sameama to the same
degree. Don't automatically think that their famgyoppressive and they
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live in fear or are forced to do things. This alges for the community
at large. Do encourage them to express their rigiysu know of
Muslim students who want to pray at school, feaiétthis by helping
them work through the school. Do treat your stuglegjually. Show the
same concern for all of them.

Source: Sayyid

As far as public school and university [life goégless | didn't have too
much trouble with the teachers. But one thing [ties] they would
accommodate for cultures such as like Christiankewrs but they didn't
accommodate enough for Muslims. Some of them wbalceally
confused when you ask them like, ‘I need to goidets pray’, or they
don't understand why would you need to pray attthis. ‘Can't you go
pray when you go home or something'? [I advise]oating teachers on
basic knowledge of Muslims and Islam to just knolhatvactivities
Muslims do and how [teachers] can be more accomtimupi® them and
also just their side of the story [about] a lohddtorical or political
matters. Because in classes, they teach a latlahean, a lot of these
teachers, they teach just straight off the texkimad | know that they
personally don't even have a lot of knowledge oftena that happened
in history or politically that are happening novhely will just take the
stance that the media has already taken. In collesgav it a little bit
less. You see more educated, more open-mindednarel opinionated
professors so they would, | guess, some of thenldyoesent more
Muslim-friendly stances and some of them wouldmtould just say to
be more accommodating of the Muslim populationti@r public school
teachers.

Source: Rashid

| would say try and research a little bit aboutrgweligion to be a little
bit open minded about every religion. Most of timee, it's not an issue,
but there are those times where it is [an issug],is just simply
because of ignorance. A lot of issues in the warksimply because of
ignorance, so as long as they research a littJe thitnk they should be
fine. In terms of the experience, they should knsiw that it could be
hard for students to accommodate both studieseamgion sometimes
without sacrificing one for the other. Sometimesgreworkload on
certain days can be an issue, like on Jumighen you need to turn in a
paper, like a three-page paper from one day tchanain Thursday to

®> Jumu’ah is a weekly congregational service theltithes prayer and a short sermon
called a Khutba. It occurs on Fridays and attenéasmmandatory for all males having
reached the age of puberty. See Al-Qur'an, Ch&fteVerse 9).
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Friday or from Friday to Saturday. It can hindeuyaecause you have to
set aside time for this. Also, the culture is diffet for Muslims. There's
a different community that we hang out with, searms of Muslims in
my experience, I'm obligated to the community intanore ways than
like a regular American would be, whereas they haurtgwith friends
when they need to, and then they do school stuffveark stuff when
they need to. For me, | have volunteer work | niedo; | have to go to
Qiyams [special prayers offered late at night doteedawn] or different
things. So, just try and research a little bit b@k what everybody does
to help out.

Source: Abbas

| think [that the challenge for] non-Islamic sche@hchers..is the
diversity of the students that are in a classrda] understanding their
needs. When you talk about a multicultural-compieitestructor and
educator, you have to be cognizant and aware ddttltents that sit in
the seats that you're teaching, and what it tateethém to actually learn
and absorb the knowledge that you're presentitigetm, that you're
disseminating to them. If you're a true educdttrink it takes a
conscious effort on your part to understand what tihat the student is
going through as a person and what it is that youdo to help to serve
this person at the juncture that you're at.



Appendix E
Participants’ Advice to Community and Youth Group Leaders
Source: Ibtisam

Don't be so hard on your kids. Yeah, | think thestj[not just the
Imams, everybody] see the youth, not being as gtasrthey can and
they give up on them. And they just yell at themdAhe kids are like,
‘Okay, someone's yelling at me again. Whatevernhefjust get through
this and | can just move on'.

[Instead, say to the youth]..."You know what, | sdustand this and
this, you know, and I'm here to talk’ and just magkearself available.
[Tell them,] ‘If you want to talk, I'm here. No jgdhent. Not going to
yell at you, I'm here to talk’.

Source: Noorah

| think | would say | guess, pull all the young Muosstudents, pull them
back to the masjid. | know there’s a lot of actestthat go on here in the
Masijid and at the Youth Group Center and they ki® dio events or
invites on Facebook like social network becausa afl Muslim
Americans are on the social network sites.

| know they have a lot of them and they do sendruites. It helps to
do that but maybe approach them or... we do haved wur lectures of
course in English... maybe target a lot of the lexfup young Muslim
students. | wouldn't say just Friday prayer but btbynemos here and
there. Anytime there’s an opportunity to speak t@.gathering. A lot of
people come together to the masjid; maybe targeyoing Muslim
Americans.

Everything that we have to say during Friday prapgtains to
everybody, it is ... the imam is speaking to everyh@very Muslim
person but once you ... if you acknowledge young Mu#&mericans,
say, maybe even just say, ‘Young Muslim Americatigy will
probably will pay more attention.

| mean it's pretty hard because there’s a wholegaf people there but
| believe the people who need more, more reminalershe young
Muslim Americans because they’re growing up aroatot of
distractions and temptations. | think maybe ackmeolgeé them more, any
opportunity that they have. | know imams are busy ather community
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leader is busy but as long as they’re being ackedgdd, maybe keep
more events of course and more invites on Facebblo&lps.

Source: Daoud

| feel that a lot of the Imams themselves know thet difficult because
they themselves have their children who are growm@ver here and
they learn from their experiences and reflect ughan. | feel they know
a lot that they need to, to actually allow the camity to flourish with
the good that they need to flourish with. They ustind that this
society is harsh and that we are once again haeet@n image by
society and they are taking the necessary stepesfén away from that
[image] from a bad [one] to a good [one]. Theyoeng up and
educating the community at large about who we acdethey're coming
in and educating us on who we need to be. | fes} #re doing a good
job and they should keep doing that if they carer&ls always new ways
and approaches to things that are more beneficedfigient. | think
they are keeping up to date with it though.

Source: Ayesha

| think our community does a pretty good job. Thementy of
opportunities for young people to get involvechiéy want. There are
youth groups. There’s different conferences thaplea. There’s plenty
of activities but just allowing kids to have a sad being involved in
what they want to do and then allowing them to ttgvéhose programs
as they go [would be helpful]. Give them some vaicthe matter
[instead of] just planning everything out for thelnthink that would be
useful. Giving them fun opportunities like sportsahatever they want
to do like hiking or movies. Why not have movie g for girls once in
a while, things like that, giving them a place &vé fun in an Islamic
environment.

In some communities it seems like you are pushé¢dfoine decision
making and they don’t feel like they ... they donant to go to the
masjid or they don’t want to be involved. | doreet like that's our
community but | feel in some of the other masjistti've been to, it
seems that way.

Source: Ishaq

My advice would be first go back and remember whatas like and
what kind of things these kids are going througause | don’t believe,
unless Allah chooses to guide someone, | don’elelyou can reach
these kids unless your completely honest with thachgenuine with



them and real with them and you let them know thdmow what
you’re going through” and then you try to do yoesbto show them an
outlet, you try to do your best to combat that peab

Source: Muhammad

This advice is really for myself to implement igytht's just to

[introduce] stuff properly and put our own egos apehions aside and
to really just follow Allah as messenget think that, | mean | don't
really have experience to know what it's like tcaleader and things
like this, so there's a whole lot that people &t {hosition see and
understand that | don't probably understand, eajpgevhen you're
dealing with other people [and] there's a lot atdas involved. From my
transition, | would say, this religion is so be&utand it's so attractive
the way it is, and | feel like nowadays it's triedbe made]

make attractive in ways that are not as attracs/e/hat the real Deen is.

When you give it as it is | think that people ampage it a lot more and
they can see the truth of it more than when ydwyiag to make it more
appealing. And of course you have to make stuf§gmeable, but | feel
like nowadays this idea is taken too far to a pthat stuff gets watered

down a little bit, In trying to attract others, itng please others, so | think

the Deen is already so beautiful, the way tha, ithe way that it was
presented in the past, the way that the Sahabghttauthe way that
those who came after them taught it... and for mysetie | saw that,

| was amazed at what Allah (SWT) has given us.as weally refreshing
after having been given stuff that wasn't | feepaee, | guess.

Source: Hassan

[For leaders, | have the same advice as] for psréfdu have to
understand the society that you're preaching'sialpredominantly non-
Muslim society. There's a lot of clashes in betwienislamic lifestyle
and non-Islamic lifestyle. Just kind of understémokse clashes and
provide programs for the youth to address all othissues, make it
interesting for them, kind of reaffirm them and toymake, especially
for the Imams and stuff, you have to kind of affiwith the youth and
make them feel comfortable coming to the masjichbee some Imams
are just kind of strict and some leaders, theyhetsl mean, for
example, there's always those kids that are plagiagnd, stuff like that,
which is what | did as well. | used to play arouhding prayer and
when | was young, | used to play around [the magjl some brothers
would get mad at me, but | was a kid. | guessdhetat | was
programed to do. You know what I'm saying?
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Some leaders and some elders are kind of too katisithe youth... It
might be a reason for why they don't want to comeklio the majid
because they get yelled at or they feel like tleeybt good enough or
something. Just kind of be patient with the yoiiat's something |
learned through the youth group. When | startddt af the youth were
very hyper and they actually reminded me of mydeifas just very
patient with them. | never really screamed at theYiou. have to be
patient with the youth. That's the number one thiugt be reaffirming
and show them that you're there for them. That way,can get their
respect. Once you get their respect, then thatay'll start listening to
you and you can actually mold them to better pechlst support.

Leaders should show that they support their yoaththat they're there
for them, not against them because the youtan.take a lot of things
the opposite way than when an adult. We as aduét'se more logical.
We think that the way we're saying something tada éven though what
we're providing them might be the best but for #idf it might cause
them to shut down and kind of want to avoid thatlafibr the future.

You don't want to do that especially the leaderanler one thing is just
supporting the youth and understanding that tharstsso many, the
Muslim youth are just bombarded daily with theseaha[things]. It's
kind of like a clash. Just try to reaffirm them axlablish programs for
them in their community that address all of theifierent issues and
subjects. That's it. It's up to Allah.

was the biggest, biggest transition for many peaqhlst that period, that
time is when the youth should really be busy iarnst work and
volunteer work.

Source: Alia

From what | see [on Facebook] they do great thitigsy have camps
that they all go to and they hold meetings andnkithose are really
great for you to see other high school Muslims ebheugh they are not
at your school maybe but you have that communith@Mosque and |
think that is great to have that support group.

Source: Amir

As for [leaders of the] masajid, you could haverdsend programs for
the youth that are not just like lectures, becdhsg're going to die of
boredom from lectures. Have programs like they{didhe masjid]
here, where it was like basketball tournamentsleagues that just bring
kids together; that show Muslim kids that therg¢tseeo Muslim kids out
there - that you're not alone, that you don't nteezbnform to society
just to fit in, you have this other outlet.
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Even those tournaments, those things that we dicedones, you look at
it, sometimes people ask you why do you do it? thofdhe guys just
come once, and then you don't see them agairkimséven or eight
months. But then it's like, you never know whatttbne little word that
was said, or that one thought that crossed thadvarsgéim's mind, that
hadn't seen Muslims for months, might come badkirtoat a later

time. He might think "why am | here? Why | am lwvihese other
people? Why don't | go hang out with my Muslimthers and

sisters?" And you never know what little thingvaiffect them.

So | guess the thing that masajid [plural of magj@uld do is just try to
focus on youth. And when | mean focus on themJike that should be
definitely a priority | think, because right nowethare slipping a little.
When me and my brother, when we're talking to Isigfmool kids, we're
genuinely worried for them, because | don't knafd was by myself in
high school - what | would have done.

Source: Nuha

Growing up as a Muslim in America, like | saidnist an easy thing.
Growing up, in general, is not an easy thing. €reee lots of factors
that weigh in and that affect kids growing up, lj@er pressure, their
parents, cultural expectations, their friends whahe.company they
keep, prejudices, race, or discrimination agaiesgiam racial groups.
So, I think imams and religious leaders really niedonsider this.
Especially if they're counseling the youth or theyvorking with the
youth, they need to be really understanding of viatyouth are going
through because it’s really easy to turn the yawtay if you say the
wrong thing or if you ... At the same time, I thirtlsi... If you know
how to approach the youth, it's really easy to dhgir trust. Yeah, it's
really easy to gain their trust. Once you've gditteeir trust, then that
usually can’t be broken. [The best way to apprdahehyouth is] with
sincerity... being very open and understanding iom@patronizing way
because a lot of youth feel like the adults, ordlikers, or the
community leaders look down on them.

Just because you are a male, does not mean yaudsbaly cater to
males. Please take the women and girls into acasunwell when
making decisions. Do not compare women to peagisisy fruits,
candies or anything else. That just objectifies wom/Nomen and girls
are what they are, not anything else. Please hakérhe to understand
issues such as cutting, depression, drugs anda)quéer pressure,
gender and sexual orientation, suicide, genderaotens, and other
important issues pertinent to the youth. Theseeakissues which our
community is not immune to. We must address thestead of brushing
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them under the carpet. Try to get the youth invlaed when they have
ideas, build them up instead of putting them dolvypou don't agree
with their ideas or have other plans, don't autacaly throw them out.
Create a safe space for dialogue and communicdtempf passing
judgment. Understand that everyone is in a diffepdgarce in terms of
their spiritual progress and meet them where tmeylfiyou reprimand
them constantly, know they will not come back ta yw seek your
counsel. They might even associate the mosqugiae$ organization,
etc. with all things negative. Muslims, like allqgpe make mistakes. Try
to overlook them and move on. Remind people oftleecy of God
more often, rather than a fire and brimstone apgroa

Source: Sayyid

| think one of the problems we saw ... | mean, tlesge this, a lot of
these in San Diego is that imams, they are not yeuyh friendly or
they'll push the youth out of the mosque becauskeoivay they are
behaving or something like that. I think imams neetle more
accepting or more ... The mosque should be morthyariented rather
than people who are in their late 40s are comisggurely to pray. |
think the mosques should have programs for youtiadsse that's one of
the things that help me a lot is that. They weneedessarily mosques
but an organization would have these programs aised to go to each
one of them and that was a constant resource fof thimk the mosques
should have these programs, imams, or youth leadirsk they need
to ... Part of the education of what they teachkille that part of their
programs should be how to deal with the high scleapkrience or the
public school experience rather than just schodktamic knowledge at
them.

That's one thing you [l noticed]; see a lot of peogs. A Youth program
is defined as them playing basketball for two hand then reading a
Hadith for like 15 minutes which is ... | don'signough. | think rather
than reading Hadith, one youth group leader saidter they used to
play basketball or whatever program they used ttodéun for like an
hour, he would just ask them about their persafeablr what's going on
in their lives and what questions they have. Aoligbeople ... I've seen
people in youth groups or youth programs their whidé for many
years and they won't change or they would compléteh the opposite
way and that's simply because they would ... thiegile their fun and
then during the time of Islamic ... the lessontfa day, they would just
sort of ... what do you call it? They would justtsaf zone out or they
didn't want to hear that because that had notlurtptwith personal
lives at the moment. | think that youth group leadshould] include an
education about how to deal with life in America@ese that's one thing



149

that our community is still trying to catch up tbow to deal with ... how
do our youth deal with life in America because ikithe country that
they're raising in so that's one advice | wouldegy them.

[Also] when they think about expanding some arethefcommunity,
they should think about the youth sector. They wdhink about rather
than just making another building for parking orlthung for praying,
they would think about building a basketball co&®&ther than thinking
about making like programs for more Islam 101 cesrshey can think
about youth courses. Like | said, | think the bigijgemphasis for all
youth group leaders, the imams, community leadamgone dealing with
the Muslim community is that they have to think abihe youth as the
future, which a lot of them don't. They just thiokthe youth as just kids
or they'll treat them like kids. That's the problérhese kids will ...
they'll go to these youth programs and like, "Olaxer here, I'm treated
like a kid," and then they'll go back to their fras and be like, "Okay,
here I'm free like an adult." Between the two, theelike, "I'd rather be
treated like an adult and I'd rather engage in edetactivities | want to
engage in," | think that's [another] thing we nézdonsider.

Source: Rashid

If [the leaders are] American Muslims, then theystrikely already
understand the culture somewhat, and all they t@ade is start getting
involved with the youth. If they're not, then theged to quickly cater to
the youth because Muslim youth that grow up in Aogrunless there's
something outside of school and family home, if¢teenothing there for
them to go to, then they're going to start goingeahere else. If there's
not a Muslim event ... not event, but a Muslim pewrg for them to
attend, then they'll start trying to hang out vitiRir either Muslim
friends, which most of the time is good, but ifriéie no event, then the
Muslim friends are going to go hang out somewhése. & hat can lead
to the clubs, then that could lead to differenthat could lead to parties,
and it's weird how much of the stuff revolves ameiubs and parties if
you talk about it.

Source: Abbas

Growing up as a Muslim in America, it's no easktasthink every
group has their own issue, | think, and the immgarents have their
own issues, dealing with the language barriertloey maintain their
Islamic identity. These kids are at jeopardy \titeir Islamic
identity...l think that we have to really have a series di3ah
conversation needs to be held, "What is the Muglentity?"



Muslim identity puts people in a fear or flight gam, and depending on
the environment that we present as a communityerdipg on the
environment that we present and the institutioas we establish as a
community, most will run to flight unless they habe Islamic
knowledge and their retention of identity so they't go in that flight
mode and they actually stay there and they fightrjaintain their
religious identity, affirming], ‘This is what Islams’. | think as
community leaders we need to rethink our engagefimgrislamic
institutions. How can we teach Islam in the cohtghwhat you're
dealing with as a Muslim American? [Laughs,] | thime need a high
school ultimately.
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Appendix F
Participants’ Vision of An Ideal Educational Environment
Source Material: Noorah

For young Muslims, their parents would have totdbemselves, to put
them in either in Islamic school or for older Mus$, once you grow up
you decide who you want around you and you decialat wou are
[allowing] around you. To go to a good school amthave at least,
always like an MSA, a strong MSA normally works.

I know that [the] MSA in UCSD is pretty good arky're pretty strong
and they do... high school conferences every yeatlandre really
close knitted. | think if you put yourself aroundy@od Muslim circle,
Muslim student circle and put yourself in a goodvarsity or a
university where you do know good Muslim studetitat works.

Yeah. Because of where we are in society now likest just said, as
long as you put yourself around a good circle osN friends and a
good school, a good education, with at least goit@a university
where you can find people you can identity withjekhs other
Muslims, and maybe build an MSA in whatever collegeniversity
you’re at and attend those MSAs and let your MSrssvgy

Researcher: But then the ideal educational envieror say, for
example, students in grades K-12 would be what?

[l think that attending]...an Islamic school... thatfe ideal.

[Name of local Islamic school] or any other Islareahool. Or if you
cannot attend for any reason (any other Islamioaicivhere they have
the Islamic studies and all the Islamic studietuitiong math, science
and your regular subjects), [then]go to a publivosd [located in] a
pretty good area that has advanced [classes atltersé ... that are very
engaged in students’ learning; take them to tHadaicfor students K
through12..Take them to those types of schools but then ai$aHeir
free time, take them to [other] Islamic activitje$ter school or on
weekends] ...like a separate Islamic school, whataleDugsi in
Somali. Take them to a Quran school; take thenotdahygroup
[meetings] at the masjid [mosque].

...As long as ...they’re going to a public school,tfegm take advantage
of every other Muslim gathering or Islamic classaduran class. You
let them take advantage of that so that they dleyiery week. I look at
time in weeks. It's like, what are [you doing] dugithis week because
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school is in weeks. When they’re going to schoae filays a week, if
you can, let them after school go to a youth group.

On Fridays, go to a youth group and then on thekewgds if you can
find a Quran school, let them to go to the Qurdrostso that in the
week they have some type of balance between goiagybod
educational school where they're engaged and whereteachers are
engaged in how much their students learn, anddbéeg to... a youth
group [in order for] the students to have Muslifenmodels in their life.
[It is important] that they come across those mtalels every week or a
couple times a week and they don’t lose Islam,they just keep
growing, and then you know when they grow up tHayédnt to be
around more Muslims and put themselves in a gogd@ment, an
environment around Muslims and in a good college.

Source Material:_Ibtisam

I've always thought that we need to bring backwhg, like I've said this
before, the way the companions learned and thetheal?rophet learned
and the Imams and the scholars that passed awagklone thing is
we've forgotten our roots and we're so concerndla gvaduating and
then getting in the best college and then gradgdtom college and a
new thing we started here in MAS Youth is a Quicampetition and it's
every month and the surahs are not long and | pagple tell me, " No,
I'm too busy with school. | can't memorize Qur'a8d | think we need,
yes, it's important to do school, yes, it's importa study and get
education but I think we can't forget our backgmburthink we need to
have a way where we can learn about the Companiakarn the
Quran and it may an Islamic school type of envinamt, but like
bigger. And like from the babies all the way to framus [Uncles],
everybody.

Yeah, and we’d just have everything and ...We'thgibe science fair
awards and it'd just be like our [Islamic schoaiheg and then we'd go
to school the next day and then just completeletitee day is devoted
to all the Companions and then, well not all thenpanions, a
Companion and then we'll learn about them and #xé aay is math and
the day after that is Qur'an and the day after ithatience and then we
just go outside and lay in the park all day or judtthink, now, the way
we live, you, if you don't have the best car, itiydon't have the best
education, if you don't have the best clothesliks you didn't
accomplish anything. But | think at the end of tfag, if you don't have
time to read the Qur’an, you didn't accomplish hmgd.
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Source Material: Daoud

| feel that at an elementary and middle schoolllévie environment
itself at the mosque is somewhat ideal in that wheames to
inculcating certain practices of the faith, it'seré. The means of doing so
is available for them whether it be the teachérs prayer hall, the
Imams. Everything is there. At a high school leMelel it's slightly more
difficult over here...in the United States. | haverally studied the
curriculum or the activities of those schools tha high schools,
Muslim schools, to see whether it would be ideatatr To have
mentors in a school setting that have extremelig kiedues and inculcate
them themselves | think is the most important. Naiter what the venue
itself is whether it be [in] a mosque or actualadhAs long as those
mentors allow students to incorporate good characté conduct
throughout the day with going home and having pardo the same;
that way there's no conflict between the two. Matild be an ideal
setting for an ideal Islamic environment for Musktudents.

Researcher: An ideal Islamic environment. | hear tgdking about then
the teachers being mentors who themselves embatiglao teach
values and morals... so I'm assuming that meansthdd be Muslim or
non-Muslim teachers. Is that correct?

Correct.

Researcher: What about the student body? ...You oreadiyou think
that would be an ideal Islamic environment for éostg the Islamic
identity. So if we're talking about now outsidekeB because you
mentioned you thought that an Islamic school sgtir8 would be ideal.
What about beyond 8th grade especially when it coimeocial
interactions? There's so many different aspecsseafucational
environment. So what do you think K-12 or 9-12? @an elaborate a
little bit on that ideal environment, for examplehigh school?

| feel that for the schools nowadays that the emrrent itself can't
really be ideal but as a group of students who baltb it strongly
believe in their faith they can provide that idealironment themselves
to themselves and to others around. In that whieerstsee that they're
focused and they know what they want to do anditisagood that others
would want to join whatever they're doing. Whetidre in the form of a
MSA or any other group that just keeps themseltipeed with those
things that will allow them to succeed.
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Researcher: So you're thinking that if there ieast that type of group
in an educational environment in high school that s perhaps one of
the more important things for fostering the Islandientity.

Yes. | think too what would be good if someone wias older as a
leader go in and help provide or build a foundatbstability for those
children in there. Then once agaais,a mentor, see who has the
capability of having those leadership skills to tak& over and that's
how they'll learn at a young ageFrom there, monitor how successful
that is from the outside and of course having drte@younger ones be
responsible they can monitor it from the insideaflivay you can
completely see how that group of students may opvekll.

Researcher: This would be in what grade level?

In high school or even at a university level. Yoould think everyone
would be an adult and be responsible for themseladdearn how to
take charge of what they need to. So at a highadeeel now | would
see a group as a MSA being very beneficial.

Source Material: Ayesha

My final question then is if you can envision oragmine an ideal
educational environment for Muslim-American studgethiat would
allow them to foster their Islamic identity, whaowd it look like?

You mean like an elementary school?

Researcher: Not only elementary. When you thinluabze
development of the identity, it doesn’t only deyelo elementary
school. What do you think the ideal educationaliemment would be
for Muslim-American students, if you could createepwhat would if be
like? Would it be ...

| don’t think there’s any ideal. Every communitydigferent, every
community has different needs. Muslims are vergdie and they all
have very diverse backgrounds and needs. | dank there’s any one
ideal educational model that’s going to be catetingverybody. You
need to realize that it's a diverse community thatre going to be
reaching out to.

Researcher: When you say they all have diversespeedyou think
when it comes to going to school Muslims have digareeds when it
comes to what they need to foster their identity?
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| don’t think there’s one clear cut model that wbbklp everybody. We
got to keep doing what we are doing. Muslim envinent, one where
it's academically balanced with Islamic identitg, lsaving a very strong
education and focus and Qur'an, the Islamic stufiremudible 41:58]
the prophet.

Everybody needs to be exposed to that becauspl#yata critical role
and knowledge is the first step and then being &béetually implement
it, having prayers as a routine, which most Islasaicools do anyways.
Other things like fasting, Ramadan, and things tila, having Qur'an,
that’s a critical role in your development but treso being able to
prepare kids for the outside world, which is veifjedent.

I’'m not exactly sure how you would do that but veed to figure out
some way because you eventually aren’t going tim bldlamic school
forever. You're going to go on to the real worldwire going to get
jobs, you're going to be interacting with other plowho aren’t Muslim
and don’t necessarily have the same views as youtdmk somehow
transitioning people into that phase.

Researcher: What would be in your thoughts the Wwagtto do that, for
example, many of the Islamic schools go just elgargrschool or some
go to elementary and middle, some go to high schwbht are your
thoughts and in some religious communities theyéare their own
colleges, what are your thoughts on what our conitymeeds, what are
the Muslim community needs?

The Muslim community definitely needs more schothet are

American born that understand the American identijyess that have
gone through the process. | think we need to hawe rscholars develop.
That’s one of the needs that we have. | mean dwilars are great from
other countries but | think we need also scholdre are born this
country and understand the needs and are edundsiam too to guide
the current generation that understand what theyneg through.

Researcher: Are you thinking ...
A program that is built to empower and educaterucholars.

Researcher: | see. Would that be a specific satwoah Islamic school
that is specifically meant for scholars?

Yeah.
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Researcher: What are your thoughts on the ideat@maent for Muslim
American students in high school?

That's a tough one. | don’t know. High school isydifficult. A lot of
high schools have MSAs but they don’t necessahilyags have
guidance in what they should or shouldn’t be dolnbink what they
need is some continuation of Islamic educationrantforcement.
That’s not going to be available in public schootl fome kind of
program where Muslim kids can continue their grobgicause once it
ends after middle school they’re not going to gokso just keeping
them continually exposed to Islam and the knowladgery important.

How to go about that, | don’t know. | don’t knowmiteekend school
suffices for that but some kind of implementatiotoitheir educational
curriculum.

Researcher: What do you think of the idea of expantlamic schools
up through twelfth grade or charter schools thag, Ifor example, that
would have more Muslims in [the] school and thatilddhave more of a
values based focus.

| think it's a great idea. | think it's definitelyeneficial because that age
is very critical to developing who you are andaeiuydon’t have the right
environment you can easily go into a different cliien.

Researcher: Did you see that? Did you know a |&ias that did that,
that originally attended Islamic schools up throngiddle school and
then ...

| wouldn’t say a lot but they're a significant anmbput everyone also
went through different experiences after Islamitosd. It wasn't like
everyone went through a homogenous pattern. Thenrehenvironment
also played a factor.

I've had friends who actually gone through Islaimigh schools but
aren’t necessarily practicing but then their homeirenment also had
other issues. They've gone through ... their parkat® gotten divorced
or they had multiple things going on.

| can’t judge or say that it was because of thighat but.. and there are
also kids that have gone to public high schoolstareg're very strong
Muslim leaders now. There’s no recipe for succAfisyou can do is
really try and make [du’a] that it works out. Thiereo recipe honestly.
There’s no guideline.



157

Source Material: Ishaq
| think like the Islamic school... there needs taaneslamic high
school; there has to be an Islamic high schoolt'$lsamething that’s a
very big project. And | would say also, a studearhe to me and said,
‘You know | wish that, | wish that there wasn’t rmyg, there wasn’t
mixing with the girls because every time we tal& thrls are just
looking at us.” So | would advise that after tlihgre should be a
separation after the 4th grade or from the 5tlerafth grade there
should be a separation. 5th grade through 8th graldast for the
middle school should need, the sexes need to lz@ated, definitely for
the high school. That's what | would advise afteattand alhamdulillah,
| would advise to change the curriculum for acty#tle Islamic
program. I'm not saying it's...actually it's very gg@nd it's the best in
San Diego. But | think that in order to producerewgore, | think the
curriculum as far as ....Islamic studies, what they&arning, | think
there should be a change in the Islamic studiegcalum.

Researcher: Like what? What kind of change?

Well, I don’t know exactly what books they're learg from, but from
what | know, | know its maybe the sirah of the grep which is all good
stuff, but there’s...like | said, the Islam for meganally, the Islam that
affects my heart the most is the most uncut Islfinen you use and you
talk about the hadith that people don't like to m@m..or if you talk
about the verses in the Qur'an...where people theidte to
mention...to me that'’s, that’s, that’'s what brindgs tio the heart in my
opinion. Cause you are offering Islam is it's passeense and | guess
that’'s why the sahabah accepted it because it ff@®d in that form.
So that's what | would advise; the separation betwie mixes of the
sexes, and....the most important thing in an Islasoimol has to be the
Islamic Studies curriculum. Actually, that's therpase of ...Islamic
[schools]...actually, | take that back too, because fhe fact that they
are around Muslims that’s good, that’s very gobdt’s actually maybe
the most important thing. The teachers are Mudley wear hijab, very
important...but | would also say that the curricultivat should be very
focused on, [what should be] very highly paid ditanto is the Islamic
Studies curriculum and then, there has to be as$agbol.

Researcher: What are your thoughts about the Qar&mriculum?

| think its great. | see the students and theytreng and they have
already memorized five Juz of Quran and | thirkkgteat. So | think
there should be an Arabic, Qur'an and Islamic sitldgs. So | have no
complaints against the Qur’an program at all ahdve no complaints
against the Arabic. | think one thing | would dotigh is make sure the
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teachers who are teaching Islamic studies, whigleng important, that
someone needs to sit down with them and really dundwhat their
belief systems are. | think | noticed that todaggle don’t pay attention
to that much anymore. And a lot of times peoplaig beliefs don’t even
surface because a lot of people don’t pay atterttidhem so, all of a
sudden one day they say something and it’s just fl&/ow, | didn’t
know this person believed this the whole time.” Bbjnk that’s
something that’s very important. To teach Islanticlges you need
somebody to sit down with these people and sayaldhe your beliefs
about this, about this”...you need to find out wieit menhaj [their
method of understanding Islam] and their ageedattidimty of belief
within one’s heart] is. Not menhaj as in — are tBéwafi or Maliki — no,
menhaj means methodology of understanding Islamth@gs what |
would advise and we definitely need a high schaelneed a high
school, we need a school...

Source Material: Muhammad

Researcher: So finally | would ask you then, howlgg/ou describe an
ideal educational environment for Muslim-Americandents to foster
their Islamic identity?

So if we're looking at ideal Islam, we're not coiesed by the situatior,
really believe that one of the big things is the paration of genders |
always try to understand and personally | hopelthgtto see stuff as
trying to follow truth, and | try not to just takehat other people tell me
and just believe it, | try to see is this reallyavIs right, is this what
needs to be done, like trying to understand thislesgender separation
thing, you're told different things especially tgi in society.

In doing that, trying to see how the Prophet (SAW@&hted it to be, the
way that the Sahaba did it is that there wasn'tiaoh interaction, just a
few words here and there, but looking at the prémfshings like this,
especially for youth and things, that to have arsadequate learning
environment - they should be separated becausejestedoased on my
own experiences, in Islamic school, you got so ntatthabout all this
girl, that girl, this boy ... you hear other stiiffou have family members
that are opposite genders... That stuff, when gayrowing up, you're
dealing with all these new feelings and thingsrsterms of focusing

on studies and stuff...I don’t know how to expressittea 100% but it's
difficult...

| feel and in terms of the environment, reallysdaimic school,
alhamdulillah the teachers know a lot and so tlesof the ideal
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things, that teachers understand their Deen prpped understand what
they're teaching well, understand how to teadit's a huge thing.

Q: Do you think that's just in terms of the QIAGs3es, the Qur'an,
Islamic Studies, and Arabic or do you think tha¢gacross the board
for all subjects?

A: Definitely goes across the board in terms ofedeping the mind of
an individual, is that knowledge, having proper@ation definitely
shapes the way an individual thinks so if somehattyerstands math
properly and science; especially science and Bmglisl literature. All
these things, people should have a strong undeiistanf these things
because personally just being in the place thaat'nght now, you have
people that don't have proper education and ghéf;re very good
people and all, but they don't see things withsili@e understanding as
people that are blessed to have proper educations.

| believe that especially in the young years toenproper education in
everything, and it goes across the board, but edpecne of the things
is, another thing I think is important...is very good Hifz of Quran
program. Because the Qur’an is the light of Allah; Allals us it's a
cure for what is in the hearts, and you see manggipeople that
memorized Qur'an when they were younger, even thahgre are a lot
of exceptions especially nowadays, but a lot ofgbethat memorized
the Qur’an they go on to do so many great thingd,igprotects them,
they tell you. This is coming from them; they t@blu the Qur’an
protected them in so many ways, and this is stefflan't see, this is
from the realm that we don't see. People are memgrQur’an; [so]
when you have a school itself thateaching Quran properly, this

will have so much Baraka [blessings] and it does have B&a,
wherever it's being taught, at whatever level it'9eing taught

The more it's done and the better it's done, theerBaraka will come.
That's one aspect and then the other aspect [$hat]ine with that [is]
for the students to be made to understand whatinglsaid by Allah and
what is being asked of them in the Qur'&o.it's not just
memorization, but memorization with understanding.| feel these are
very, very key. Personally | think we were talkiggout the idea of
teaching across the board — | think that this islmmmore important than
any other subject for young kids to be taught tonmeze the Qur’an
and to understand it; and it's [all subjects]mlportant in my opinion
but this is very, very important.

Source Material: Hassan
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An ideal education environment. I'm guessing Istasthool
environment, that's what you mean by that, right?

Researcher: Is that whabu mean by that??

Yeah, | mean, definitely that would be the mosalder youth to grow
up in that environment for Muslims, around Musleat¢hers, around
people that practice the religion, around peopée pinay.

Researcher: For what grades?

Oh, the whole youth. From pre-kindergarten tillthgghool if

possible. It would be great to have an Islamic t=Eghool that would be
even better so that the youth don't go throughdbhtitire shock. At least
when they finish high school, they get to universind it's all mature
individuals. They're not going to have to go aditthraziness in high
school.

Researcher: If there was such an institution,gnsdeal institution, what
would it look like? What would it be like?

It would feel like the Al Azahar University.
Researcher: In what way?

Just in a way that you're just surrounded by Istamdividuals, Islamic
teachers, Sheiks. They're always readily availabtase you have
guestions. Like in Islamic school, whenever | hadgiions, | had
somebody to go to.

Researcher: Would it have Muslim teachers? Would it have non-
Muslim teachers? Would it have sport activities?

Yeah, of course. Any educational [institution] slibliave all of that.
Sports, obviously for the youth that are sport lwbulust other
organizations such as chess club, something thgittroe insignificant
but some students would like. Just see their iatsr&ind of have
surveys for the youth, pass those out. Kind ofiem know that you're
thinking about their needs as an institution and want to
accommodate their needs. Just try to make it momgartable for them.
The most important thing is just having that Islaminvironment for the
youth. That's the most ideal for any Muslim youthtts growing up in
America because it reaffirms to them that theyriad in an Islamic
community and they get comfortable within that émely get used to
being around Muslims, they get used to seeing womt#nHijab and
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stuff. They get used to all of those things thatsMu youth that don't
grow up in those environments are not used to.

| know a lot of Muslim guys my age are looking &t gharried. They
haven't grown up in a Islamic school. Their mottheesn't really wear
Hijab. They don't know women who wear Hijab. Thaydkof find it as
something that's scary or they're going to geint@oy looks [from
people] in society. Growing up in that Islamic eoviment and
schooling and everything, kind of gets the youtadu® that so there
wouldn't be that clash later in their life.

Source Material: Alia

| think Islamic school is a great example to goadff Just having
teachers that are Muslim and are just very welhdad | would say [is
important]. They don't just have their Islamic lnedge; | think that
was a great thing to have in the teachers hemaatg of local Islamic
school]. They didn't just know about Islam butytii@so] knew science
or they knew math. [Having] someone that is molateeable in terms
of an American standpoint is [important becaussjou will have to go
off into the world and pick a major or pick a caraad so having
someone that can combine both to be a great exdorpfeu and to
follow...I think for me that was really great. Becatespecially growing
up, my mom didn't have much of an education amdaveinted to aspire
to get an education, who are the examples | caow8l And there really
weren't [any]. So | think coming to [name of lo¢slamic school], you
know all of your teachers are educated. All of tHeraw stuff about
Islam. They knew Hadith, they knew the Qur’an dmelytknew it from
an academic point; they didn't just know it froraudtural point and |
think to make that ideal environment you definiteed those types of
teachers that have that Islamic knowledge but lzads@ that subject
knowledge...

But just having an environment where the otheresttglare Muslims
and it just being a family-type of space where ¢ha® people you can
turn to when you are having struggles and whenayewsad, when you
are happy, when you are mad....[you know] that tleeegpeople that
you can turn to. So | guess [the ideal would betarad a family
environment.

Researcher: What grades would this particular enmient include?
Speaker 2: All of them. | think K through 12 woudd great. Because |

think even in the high school years you are stiliggling. Even if you
have had those eight years at an Islamic schonltthgo on to a high
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school, I think you are still struggling. Becauglihk you are at a
different age and you have different social presstinan you did when
you were a kid. |1 mean being in elementary scladal public school
was, | think was easy. It was just little kidshink it might be harder
now though because | talk with my nieces and neplawd the kids are
talking about things that | would have never talkbout when | was in
elementary school. But | think in high school Intkiyou are developing
the kind of the person you are so | think it isotalito also have it [an
Islamic school] also in high school. Because |khimse are still
formative years where you are building your identiSo | would say
that whole range from K through 12. Those areytres where you are
developing the person you are so, you kind of ribatlextra support, |
would say. Or that support. It shouldn't be extra.

Source Material: Amir

You've heard the debate before about whether theyld be in Islamic
school or whether they need to blend in with sgaetsomething first.
In general, | guess across all age groups, | wsaydan ideal institution
for Muslims would be a Muslim school where theyguerounded by
Muslims, taught by Muslims, friends with Muslimsytd think a key
component has to be that they have to be encoutaggmlout with
society: to go to activities that are not justKéuslims: to volunteer for
causes that are not solely for Muslim causes, téhgen involved with
community outreach programs outside of their Mudiitie

groups. Because | would say, | guess for me, tvagea period when
you could have fallen either side of the fence wiheame to answering
those questions in college, but | guess if whikak in high school and
while | was in Islamic school, if | had interactexre with... non-
Muslims, with these atheists, with these peoplédoastion religion,
question things, (although | had the Muslims tblhakck on at that time),
it would have been easier to answer the questions.

So | think a Muslim school is the right way to ¢pecause that's the only
way to really build this. | think theest wayjemphasis] but not the only
way, because obviously there's more than one,gbevilay to build this
strong foundation of identity is to tell yourselimi a Muslim”, and it's
how you answer questions - you know, ‘I'm proudbéca Muslim, I'm
really willing to talk to people about Islam’. Bybu need to see the rest
of the world - you can't be in a little bubble, Base once you go out

. Let's say you went kindergarten to collegesistly these a
prestigious Muslim University that's all Muslim,redn San Diego, but
once you're done with college, then you have td ateswering [within]
yourself those questions. If it's almost roboticiyentire life, you're
never going to answer [within] yourselves thosestjoes.
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| think the best way to do it [build the Islamieittity] would be in a
Muslim institution, but part of the goals of thestitution are to make
sure that you're integrated within your societyysa're not just stuck in
this little bubble of Muslims.

Source Material: Nuha

It would definitely be an institution that does fiecnot solely [on Islam]
... I mean, it focuses a lot on Islamic Studies anda@ic Studies and
Arabic, but it also focuses on secular academicn sexular subjects,
core subjects like math, English, history, and ofteéds as well, like
geography and perhaps Latin even because Latutisa useful
language in this day and age. Although, it’s raily spoken or
anything, it really helps to develop your Engligiils, and it also helps
you if you want to learn any other languages, $ganish or Italian or
Portuguese or even French.

| think it's very ... it’s crucial to instill, from aery young age, a love for
Allah (SWT), and that Allah loves human beings, #mat’'s why he has
given us all of these blessings, and all of thesenbes; and that God is
most merciful and most loving and compassionatkso At’s crucial to
teach Muslim children and youth to love the progls&WsS)...

Researcher: So, this institution, what would itddike? What grades
would it include? An ideal educational environmewbuld it be ..[how
would you] ...describe it.

Right. It would include preschool ... So, it would fsom preschool
through twelfth grade, and | would have it so ihgtreschool, it's
actually a combination of Montessori and Emilia .eggio Emilia,
which is another, | guess, approach to teaching.

Then, | guess also the ... | would have it just b gblike a

Montessori school, actually...I'm really a fan of th@ntessori
approach ... or maybe a Montessori, Reggio Emiliaaiathing, and
sort of bringing in some of the aspects of a tradal school. Then,
maybe in high school, for those students who areimanough, maybe
you can ... there would be a joint program betweendbal community
college and the high school so that the studentddime prepared. Well
before it's time for them to go to college or unsigy, they’ll sort of
have an understanding of what a college settifigesand be able to
take classes in that setting.
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Researcher: What would the student population like®? What would
the teachers be like?

Right. All of the teachers would be accreditededlly, they would have
their master’s in education. Some of them miglenelve ... Maybe for
the science teachers, some of them might be ernginescientists who
just really have a passion for teaching and arkngito ... | mean, are
excited to teach the youth and instill love foreswie, and mechanics,
and engineering, and whatever else that they Rdweteachers would
use ... would cater to all learning styles, so kinest, visual, auditory
... S0, they would use a lot of different approadioeteaching.

Researcher: Would they be Muslim or non-Muslim hess?
| would say that all the teachers would be Muslim.
Researcher: What about the students?

Yeah. All the students would be Muslim as well.
Researcher: Anything else?

Let's see. I'm trying to think. For physical edtion, they would have
different options, like Yoga, Karate. | think tke& a Muslim inspired
martial arts. So, maybe they would have the optiotioing that. Yeah,
they would have more options for physical educatiod also with
sports. So, soccer and ... Oh, archery would be lnecduse it's
sunnah...

What else? I'm trying to think. It would also bee for high schoolers
to have the option of interning maybe at a universi ... Because |
know, at some high schools, they do have sort ofit@mnship
program... where maybe in your senior year, you tasw a
professional or you can be an intern somewhereredtidute or at a
school.

[In summary], | would also include a hifz [Qur'aremorization]
program. Also, | believe in a well-rounded approtxkeaching. We
want our youth to be like the Muslims of AndaludRenaissance men
and women. Subjects offered: English, Math, Chamigthysics,
Geography, History, various languages, Arabic,i,afuran, Art, Art
History, Islamic Studies, Figh, etc. In high scho®P or IB courses
should be offered. Students have the options efmirig and attending
classes at community college. More guest speakerdd be
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invited...Sports should be offered and other alternatives) a8 archery,
martial arts, yoga, swimming, weight training. A madands on
approach to learning should be fostered.

Source Material: Sayyid

| would really want in this Utopian educational adéhat Muslims ... they
understand ... Because one thing | noticed in [naihh@cal Islamic
school], you sort of hit the roof on a lot of sutipewhere if you study in
Islamic school in 6th grade, it was very similafudat] you study in
Islamic school in 8th grade. For me personallyvery class, | hit the
roof in a lot of subjects. Like | studied Arabictiiibth grade and then...
after that time, it was the same thing. | know staduldn’t be like that
for academic subjects like Arabic...but as farsganhic studies goes to
acknowledge that the students are growing andhleatknowledge of
things should also be growing because just reinigrthe same ideas is
not going to do them any help. | guess programiscidur to kids
growing or | guess programs that cater to ... oggams that teach
[students] to learn as much as you can pretty miicbse programs, |
guess, they would ... they would keep teachingrglastudies or Qur'an
but they would ... I'm lacking the words to deserthis. | guess, you can
say that just for the Islamic teaching sector tegkmaking ...

Researcher: Growth? Development?

Speaker 2: Yeah, but | guess I'm basing it ofhefproblem | had in
[name of local Islamic school] but in general, lvlebwant classes to
encourage students to ... or have a resourcehitb&ids can keep
learning about these subjects.

They [these subjects] should also include ... sban education on
American culture. | think even just having one sapeaclass on
American literature or American culture just ..chese one thing |
noticed when | went [graduated] out of [name ofildslamic school], |
realized | was in this bubble that like, | had dea of anything out[side]
of ...  was raised in sort of like this immigrdatamic bubble.

To acknowledge that ... these schools should utatetshat these kids
are being raised in America and they're going e American
Muslims. Though | found that [my American Muslindentity
throughout high school and college, to reinforc ttentity early so
they're not ashamed to be American [is importdgtause [for] a lot of
them [kids in Islamic school], ... the identityugsbecomes... they're
raised in, like | said, this immigrant Muslim bubldnd then they'll go
out and they'll be like, ‘Well, ... I'm in this bble but it's in America. |
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need to ... now, | have to embrace this culturelthave no idea

[about]’. It can happen even in America like it dodme because | was in
an Islamic school but ... | didn't learn a lot abib{lAmerican culture]. |
didn't know what Americans were like. | sort ofl{fike]...even going
out of Islamic school...non-Muslims or Americans \theere sort of

like a different species to me. [It's important].,.t@uess, reinforce
American values within the school as far as clagses

| think one thing we lack ... I'm seeing a lot otidlims that are okay
with not being stellar in their education. Theytsarhave the model of
their parents who because they came as immigridetg didn't have a
lot of job opportunities and they took whatever jbby can find and
then the kids, they'll grow up thinking these dre only jobs that suit
me. They don't realize that they should be atapeof their game when
it comes to academics. One thing that’s ... onecclwver my head [after]
going through [name of a local Islamic school]hatt it accommodated
too much for failure because | would ... | knowsome subjects |
wouldn't pay attention or | would slack off and tkeachers they would
somehow find a way to ... they'll give me a makeasgt or a make up
[assignment] and they wouldn't let me fall on mgefal went into high
school with the same thing that I'm just going dast through. | started
the first semester, | had a terrible GPA, and | likss ‘This is weird. |
thought I'm just supposed to coast all the wayughocollege and have
this stellar education’. | guess to ... let childfail, let them know that
although the teachers in [name of a local Islaraiosl] want to be very
parent like, they have to at some point say, ‘li'y@ failing at your
subjects, then you're failing at your subjects yma need to make some
mistakes before you start capitalizing on your sgses ...’

That's one thing. | know these are not that defi@iand more
objective based, but | guess that's what | wamtauld want from
Islamic education or something | would send my kaldefinitely.

Researcher: If we talk even a little more gendrahtthat, if you had an
ideal educational environment for Muslim-Americandents to foster
their Islamic identity, what grade levels wouldstieducational
institution include? What would the teachers be?kVhat would the
students be like? How would you, like if somebodywd come to you
tomorrow and say, "Okay, create the ideal Islamyrenment.” What
would it be?

| know we had ... a lot of people they always wdrttamic

high school in San Diego specifically. | alwaysugght when | was
younger that if we had an Islamic high school,dupht it was just an
extension of Islamic school, like four years anatk tine bubble would
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just be a little bit bigger until they got out aflege. | think there
shouldn't be any bubble in the first place. | thin&t like the Islamic
school, if | were to think of one it would go thgiuK through high
school until they go university. But, | think thashould not take the
form of like sort of a bubble where they don't urstiend what's going on
in the world around them. I'll base it off a modeajuess, there's a lot of
Muslim or ... There are a lot of Christian high gals, private Christian
high schools but they're short of public schodhieir nature as in
anyone can go there as long as you pay the fesdsg The kids who
come out of these high schools, they don't seenodigected with the
American culture or America ... Of course, theseAamerican schools. |
don't know of any models like these in America tkatslims have done
but | think that some type of Islamic school K-hattdoes not just
include Muslims but includes anyone who pays thaifin]... of course,
these are private [schools]. I'm thinking way da¥we line of like of
payments and stuff like that because the only reésese schools are
open is because they're private schools [requpaynents].

| want a school experience that doesn't discorthech from American
culture because in the end of the day, they arerisare Muslim and
their kids, they’ll probably have no connectiontwit at that point, |
guess their grandparents' identities, becausedramndparents all came
from different countries; but their kids are now @amncan Muslims and
their kid’s kids are not even thinking about whtreir grandparents
came from. They're going to think of themselvedaricans. That's
why | guess | described my generation as a piogeeeration of
American Muslims because in the beginning, we thowge're just
going to take the identity of our parents. [Now] realize we're not in
the same setting as our parents.

Just understand that these schools are goingitoAmerica and they
have to take on ... they have to not just accdpitithey have to embrace
the fact that they're Muslim Americans and neverklof themselves as
... | want these schools to never put Islam, | gufast and then America
in second because | think that's irrelevant bectlam is their religion
and America is where they live... | know there swene conflict between
American values and Muslim teachings. As far asdgbas, that's what it
means to be an American Muslim is to understand hwerican values
are Islamic because a lot of times you don't tlihAmerican values as
Islamic. [However], there's beauty in American wa@and a lot of times
| see this beauty when | see a lot of immigrant IMius interacting with
American...l guess these schools have to be veryp#ngeof [certain]
American values, American culture, and teach... ag bs it is within
Islamic teachings..teach American literature, teach American history.
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That’s sort of a general model | would think offasas the [ideal]
school ... this Utopian school | think of.

Source Material: Rashid

It'd be very similar to Islamic school, except thatoesn't only accept
Muslims. So, where they teach Qur’an, they [wotddich Arabic;
there's a musala [place to pray], there's extraetdar programs for
Muslims to go to within the school, or for anybadygo to, but | also
think it's necessary to have non-Muslims go [ts #thool]. That's
simply because people are too used to dealingMitslims ... Muslims
are too used to dealing with Muslims. Even for nifydee trouble
sometimes dealing with non-Muslims because somstimden't
understand references they make to different thinggy it's important
to integrate with non-Muslims, and have non-Muslumslerstand Islam
as well. That's the main thing. Basically, everypfideally will] reach a
similar understanding of what Muslims in America,ahen there's not
much for you to do from there. That's basicallyian thing. [An]
Islamic school except ... wide acceptance of norsiMustudents.

Researcher: What about teachers?

Teachers as well, and there'd have to be soméd sdese that

limits... opinions teachers want to give about aaiartslamic subject.
That's another thing; don't discuss figh in schmeause that can cause a
lot of issues within the students. That's wherfémeily gets involved,

and they're like, "No, you're going to follow twsy." Don't make figh

an issue in school; just agree to disagree. Ttha'biggest thing.

Researcher: Back to the teachers and this ideduziadional
institution...would there be both Muslim and non-Mosteachers?

Yeah, because even non-Muslims have ... There'stbamg you can
learn from any person. There's one thing, one ipedihing, you can
learn from anybody. It's not whether their othartsr are going to affect
... whether they drink, or smoke, or date, or diké that, but it's

whether they ... That's what I'm talking about. Yast need to limit

them talking about certain issues, kind of likeiting professors and
stuff on cursing and stuff, and they get reprimahfie that in colleges,

if they curse too much. It's similar to that, jhaive a set a rules that limit
the way they talk about certain stuff. They cak t&dout dating and

stuff, but not in terms of encouraging it.

Researcher: You mentioned the advantage to hadngvuslim
students... what would be the advantage to havinghhaslim teachers?
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Because they can understand ... They understasd pgasts of American
culture, whereas Muslim teachers, because theyastay from those
parts of American culture, they don't understardrtature of it
sometimes, or [assume the] nature is most of the bad... but I'm not
saying that. I'm saying non-Muslim teachers hawentifrough those
things, like when a Muslim - and you always he&taf Muslims say
this - saying, ‘I've been to that life; You donamt to go there’, and stuff
like that. They [non-Muslim teachers] can adviagdents on certain
aspects of American culture.

Researcher: What grade levels would this instituiiclude?

| would say high school because eighth grade, dowgighth

grade is ... | realized | really started developmmgway of thinking in
high school, whereas in eighth grade it was alrestiyor me [ascribed].
Like, it just makes sense that you do it this wagduse everything is
there for you and this makes sense. But in higlbaclyou start seeing
why it makes sense, like [why Islam] makes senge why you should
do it... Because you see the ills of what happegeufdon't do it, and
you see the benefits of what happens if you do..ciora Islam].

Source Material: Abbas

K through 12; K through 12. If you get a privatdgol [or college],
that’s good but | think there has to be sort ofasype outside the shelter
of an Islamic school. |think K-12, | think eadcét or each stage is
critical in the development of the student. ObeiguK through 5 is

very important, but | think a lot of the transfortioa, the maturation
process, occurs in late or middle school, in tlghschool years, 7
through 12. In those ages, 7th through 8th, Athutph 12, and | think
we need that [an Islamic school. Even if it'sjumior high, I still think
we need that because it's critical.

I've been doing khutbas [sermons given during weekhgregational
prayers] these past four weekends. [I was] outichian last weekend
where they have a high schools established. Theg & high school
established and I think we need that. | wish | tied and | wish... (as a
Muslim we’re taught to love for your brother whatuylove for
yourself)...1 would have loved for myself to be in that siioat so

[that] | was never exposed to those downward sgeals that | was out
of my element, that | was out of my environmerfelt as a minority
amongst minorities, you know? | say that becaaa#yrthose schools
were full of minorities, [in the context of] Amedcand | was a minority
amongst minorities.



| think, so our future kids don’t go through thag need to establish a K
through 12 [school], with all of the sciences prded and the rigor is
still the same, and then we actually incorporaiegh that you witness in
high school, like football programs and basketpedigrams, nice
athletic programs. In addition to that, we havmpetitions and things
of that nature, clubs, robotics club, whateves ithiat do great things.
Then still have ASBs; they still have their owniehment, but | think

we need to do that so we produce as a communitydeon, competent
Muslim student scholars. That's my ideal educatiamstitute.

Researcher: What kind of teachers?

Multi-culturally competent.

Researcher: Multi-culturally competent; so Muslindanon-Muslim?
Muslim and non-Muslim.

Researcher: Multi-culturally competent.

| think Muslim and non-Muslim. Obviously, I'm nstire the non-
Muslim would be teaching Qur'an class, so thenr'deee it as an issue.

Researcher: Just making sure that they are highdlifeed in the area
that they're teaching, right?

Yeah, yeah, yeah. Absolutely; as long as a passqualified for the
job, you know? You're in the environment; youhdhe environment,
you're in the context. |think there are thingstttome into play, ethics
and morals and values in high school. You ledot af them, but it's
like, "Oh, my God, this is what it is." | thinkimbakes things much
easier.

Researcher: Do you think that this school wouldnbde context of a
private school, where Islam and Qur'an and alhese could be taught
during the day like it currently is being donela tower grade levels, or
do you see it as being more of a charter schaohisitn where there
would be not as much integration between the @ligistudies and the
secular?

| would like to see it the former more than theédgtl would like to see
that maintained throughout. Obviously, it couldtbat you complete
your high school career [with] just two years oBAic, as opposed to
every single year you [being required to] do Arabicyou do Islamic
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studies three out of the four years, three sengsterth. It could be the
semester system or the quarter system, dependihgwiyou want to
arrange it. | think it just depends on the arrangets of it.

| would like to see people walking down the hahsl &ngaging in...
what was going on at lunch breaks and going to Dpmaryer], you
know? [Independent study model] Charter schosbisndependent. It's
sort of like you’'ve got your work, your packet, &Bl[that’s it]. | think
I'd like to see it [an ideal educational instituonore in a very
immersed society; [where there are] ASBs, footbedgrams, basketball
programs, and there’s actually competitions andethelasses full of
students on a campus; where there is the bellngnigir each period and
people are doing hall monitoring. Just a typiaghlschool in America,
but it's an Islamic school.
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